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FOREWORD

With this 1956 Yearbook the Department of Rural Education again

turns its attention directly to problems of teachers and of teaching. This

is not a new concern, for it appears again and again in The Journal of

Rural Education, published by the Department from 1921 to 1926, and

in the official bulletins and yearbooks which began their annual appear-

mice in the late 1920's. Among the titles published during the past

quarter century are: Organization of Curriculum for One-Teacher

Schools (1933); Newer Types 6f Instruction in Small Rural Schools

(1938); Community Resources in Rural Schools (1939) ; Child

Development and Tool Subjects in Rural Areas (1941) ; Guidance in

Rural Schools (1942) ; and The Child in the Rural Environment (1951),

as well as The Rural Supervisor at Work (1949), which looks at prob-

lems of teachers through the supervisor a eyes, and several volumes in

such special fields as school libraries, conservation education, and
physical education.

Significant differences between the rural America of two and three
decades ago and the rural America of today are reflected in the literature

in rural education of that day and now. In 1930, approximately 25 per-
cent of the United States population lived on farms, while 19 percent
was classified as rural non-farm and 56 percent as urban. Today, only
15.6 percent of the population lives on farms, while 25.3 percent is
classified as rural non-farm and 58.8 percent as urban. In 1930, nearly
149,000 one-teacher schools were operating; today only about 39,000
of these remain. The number of school districts has been sharply re-
ducedfrom 127,530 in 1932 to 59,270 on July 1, 1955as states have
sought to organize districts capable of providing the range and quality
of educational offerings which rural life today demands.

In 1956, therefore, we are concerned with teaching in small com-
munities, rather than with teaching in one-teacher schools exclusively.

The modern rural school is likely to be one that serves an entire com-
munity, usually including a hamlet, village, or small-town center and
the surrounding open country area, Nevertheless, the school in a small
community tends to be small (about 64 percent of all school districts

which operate schools have fewer than 10 teachers; only about 11 per-

cent have 40 or more), so we must be concerned with the distinctive

iii
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problems faced by teachers in small schools. We are aware, too, thatabout a million children now travel to school in school buses, and thatspecial problems arise from this circumstance.
But more than all else, we are concerned with the teaching and learn-ing which goe: on in schools serving small communities. Life in smallcommunities has much in common with life in other communities, butit also has its distinctive qualities, some of which have special signi-ficance for learning. The child's present needs and problems are whatthey are because of the interrelationships of his life and that of hiscommunity. Out of what he experiences come the meanings which heattaches to words both as he hears them and as he learns to read; tonumbers and quantitative relationships; to his interactions with others.Out of these same experiences comes also the basis for a growingunderstanding of an orderly universe and of man's life on the earth.Well used, the resources of rural and small community environmentsare infinitely valuable for learning the kinds of things children growingup in this nation and world need to know and understand. We commendthis Yearbook for the insight it gives into these resources and their use,and for its practical help on varied problems faced by the thousands ofpersons who live and teach in small communities.

CLIFTON B. HUFF
President

HOWARD A. DAWSON
Executive Secretary
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DEVELOPMENT OF THE YEARBOOK

One of the exciting differences between the usual professional book

and most j... :books is the high level of cooperative effort represented in

the last. The Department of Rural Education has been fortunate in

having been able to draw upon the rich resources of its .iembership wd
many other perso is vitally concerned with problems of teaching in the

small community in the development of this 1956 Yearbook.

So that the contents of the Yearbook might be genuinely helpful to

teachers, hundreds of rural teachers contributed from their experiences

and concerns the basic questions with which every section of the book

deals. These questions, together with illustrations of promising
practices sent in by teachers, supervisors, administrators, and college

instructors who work close to the problems of teaching in small com-
munities, were made available to the twelve people who make up the
1956 Yearbook Committee. Committee members undertook the major
task of preparing an original draft of each of the chapters. It is to these
people that the reader and the Department owe a primary debt of grati-
tude.

Several authors involved a number of colleagues from their regional
areas in gathering ideas and in actual writing. To print each name
would require several pages, even if it were possible to secure a complete
list. To these people the Yearbook readers are deeply indeLted. The
wealth of illustrative material and the freshness of its presentation is
due in large measure to the help of such persons.

Coordination of the work of the Yearbook Committee and the Com-
mittee on Publications and Constructive Studies has been provided by
Effie G. Bathurst serving as a member of both committees. Her guid-
ance in helping to plan and develop this Yearbook and in identifying
ready resources is indeed deserving of special recognition.

The help of one further group was enlisted in the capacity of "re-
viewers." These leaders in the field of rural education, together with
each member of the Yearbook Committee, willingly agreed to read
critically all of the preliminary drafts of chapters and to suggest im-
provements. This they did and through their help major revisions di-
rected toward improved organization and readability were undertaken.

vii



In addition to the Yearbook Committee, the team of reviewers was made up of
the following:

FUNK L. AMBROZICH

Principal, Carlton High School, Cu 1ton, Minnesota
MRS. EILEEN Boss

Principal, North Holland School, Holland, Michigan
MRS. JULIA MADGE BROWN

Rural Teacher, Wilsry, Kansas
FRANCIS L, DRAG.

Basic EduLation Specialist, United States of America Operations Mission
to the Philippines (International Cooperation Administration), Manila,
Philippines

JANE FRANSETH
Specialist for Rural Education, Office of Education, U. S. Department of
Health, Education, and Welfare, Washington, D. C.

MRS. ANNE MIR JELLE
Curriculum Coordinator, San Diego County, San Diego, California

EDITH KOHL
Rural Teachers, Logan, Iowa

MRS. HELEN B. MC DONALD
Elementary Supervisor, Bureau of Rural Services, State Department of
Education, Winsted, Connecticut

MRS. FLORENCE M. PARK
Teacher, Fall Creek School, Copco-Hornbrook, California

LUCILLE SOLLENBERGER

Elementary Consultant, Stanislaus County, Modesto, California
GORDON I. SWANSON

Associate Professor, Department of Agricultural Education, University of
Minnesota, St. Paul, Minnesota

MRS. MARY R. 'WATSON

Elementary Supervisor, Cobre Consolidated Schools, Bayard, New Mexico
No project undertaken by the Department of Rural Education lacks for

enthusiastic and untiring support from the professional staff of the Department.
They work behind the scenes with a diligence and zeal that inspires each of us
who is involved. For creative ideas at es ery stage of the development of this
Yearbook, for much of the editing, for all of the processing of rata, handling of
correspondence, and final printing, we are indebted to the members of the
headquarters staff, and especially to Lois M. Clark, Assistant Executive Secretary,
who served both as a member of and as primary advisor to the Yearbook Com-
mittee.

ROBERT S. Fox
Editor
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Focus on the Small

Community

III: nuniern school serves its community, The
community Nhool, emphasizing interaction and service between school
and co,nintlnitv, has become the objective of most thoughtful teachers

and citizens, Defining the community school as "an educative process

by which the resollfteS of the (0111111111111y are related to the needs and

interests of people," a recent yearhookl called attention again and again

to the iinprtance of each school being of and for its community,

Many of the communities in our country are relatively small. Thus,

a large niiillher of teachers ate concerned with providing good educa-

tional opportunities to children in small communities, communities
in which the schools and other ;testicles serve both rural and a town
population. Sonic of the schools in such communities are fairly large
graded schools With Many of the resources hich consolidation has

brought, others arc isolated, rural schools with one or two or three
teat hers car' ying the full responsibility fur a LuMprehllSIVe educational

program,
These schools have in k minion a kuriltIllinity Setting which sociol-

ogists can describe best in terms of the 1111111,in activities that are tarried

on. A common shopping area serves its town and rural customers,

Faceto-face relationships are fatitient. Community activities include

many of the same people serving in various roles. Primary sot ial groups

are found in the church, school, and agricultural or vocational organiza-

tions, such as the Grange, Farm Bureau or Awicultural 1:Atension Chill.

it, aiun.a '...ottc.ty for the \oltly of hltRation. 1/24 Cc n.nrono Sci,,(d. riftyScood
Vc.ohook, I'drt 11. (*.Imago, III : Ow Society, 199i.
. _. . . .

Rilbrit s Fox, I.)ot.clor of the. I 'foscrsitv School, I 'ostufsity of Mk hti.:41, and F.lifor of

Ow Vtarboo1s, rtcp.oca the original (haft of haptr 1,
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2 TEACHING IN THE SMALL COMMUNITY

"But," the reader may ask, "what, exactly, is a small community? Do
I teach in one? Will this Yearbook be useful to me?" The Yearbook
Committee deliberately does not attempt to define "small community"
in a rigid manner. While the United States census classifies as rural
all people who live in the open country and in hamlets, villages, and
towns of 2500 people or less, some communities may be larger than this
and still retain many of the operational characteristics of the small
town. Cushman' suggests two common denominators that run through
the various community types:

First, there is a relatively low density of population. People just live farther
apart than in cities, and conirnunities are simply small. Secondly, most of the
people in rural communities are primarily dependent for their livelihood upon
the immediately surrounding resources and the uses made of them. These re-
sources may be rich soil, lakes, minerals, or trees, but the inhabitants secure their
living from them rather directly. When a population aggregate grows so large
that the majority of the people make ;heir living by the processing of raw ma-
terials brought in from distant places into such manufactured goods as auto.
mobiles, washing machines, radios, and clothing, people take on the social and
economic characteristics usually associated with cities and the community is no
longer rural.

This Yearbook is written for teachers who serve these small com-
munities. It focuses on teacher problems, many of them phrased in the
very words used by teachers in small schools throughout the United
States. Emphasis is upon practical approaches to these problems, even
though it is recognized that no solution to one teacher's problem can be
trancnosed to another situation. Yet, some sharing of ideas seems to be
helpful in creating unique solutions to similar problems.

The Yearbook Committee feels that the Department of Rural Edu-
cation is in a position to make this kind of contribution to the improve-
ment of rural teaching through the use of the resources of its wide
membership. Such a source of pertinent problems and illustrative ap-
proaches to their solution would he extremely difficult for authors of
textbooks to develop independently.

A mere unselected reporting of practice, howeveL, could easily prove
misleading. "Solutions" to problems may be, in some instances, mere
postponement of realistic attack on the problem, or may result in a
treating of the symptoms alone. Thus, the writing and editing of this

'Cushman, M. I.. "The Reality of Rural Education." Phi Delia Kuppan (Vol. 26,
No. 1); October 1954. p. 4.5.



Focus ON THII SMALL COMMUNITY 3

yearbook has proceeded under certain assumptions with regard to what
is good education, or what are promising directions in which to move.

One such assumption is that good learning experiences utilize and
Grow from the child's own environment. While the child from the
small community or from a rural area may need to prepare to make his
way in urban society, there is excellent reason to make a maximum use
of the background of experiences, interests, and problems of his own
living as a vehicle for the learning of facts, attitudes, and techniques
in solving real problems. A child enthusiastic about improving his own
living in the rural community will be a valued citizen of any community
to which he may move.

This leads to a second assumption: Education is more effective when
directed toward the improvement of living. In other words, if teachers
can facilitate chi'dren's attacks on problems which are real and im-
portant to them and which are also considered important by the adults
around them, the learning opportunities are maximized. It makes good
sense to them! Transfer of skills and attitudes from such experiences
to dealing with other problems of real life, during and after school
years, becomes easier. If "problems in the improvement of living" is
broadly interpreted, the development of skill in attacking such prob-
lems might constitute the primary purpose of education.

A third principle underlying good education in the estimation of
the Committee is that, in view of the wide range of individual differ-
ences existing in any group of children, it is important that the school
program be sufficiently flexible and varied that each rhild may have
opportunity to grow to the maximum of his capacity. Individual differ-
ences are not looked upon primarily as problems, nor are they merely
accepted as inevitable. They are recognized as basic ingredients of
healthful personal growth and democratic social progress.

It is obvious upon examination of these assumptions that the Com-
mittee can look at teaching in a small community in a very positive way.
There are genuine advantages! The school in the small community has
to stay close to the people to utilize to the fullest the community school
concept. In the large urban centers the "neighborhood" has been nearly
swallowed up in the impersonal, rushing, mechanized city. Active in-
volvement of parents and citizens in the school program, a focusing of
the school curriculum on real community problems, and wide utiliza-
tion of local resources in studying and acting upon such problems are
highly possible in the small community school.



4 TEACHING IN THE SMALL COMMUNITY

School district reorganization, equalization of educational oppor-
tunity through state and national financial support, and strengthening
of the intermediate administrative unit are approaches which have been

extensively studied and actively promoted. Such progress has been
made, moreover, that it can be stated with assurance that the small

school district is on its way out! Students of the school district reorgani-
zation movement are quick to point out, however, that the development
of larger, more efficient administrative units does not mean necessarily

that the small school serving the local neighborhood or community is to
be abandoned. Thus, a guiding principle governing plans for school
district reorganization has been to respect the need of the natural
sociological community for its own school. "A school in each com-
munity" in a nation of small communities means that the problems and
challenges of "Teaching in the Small Community" are of vital concern

to the education profession.
You are invited to share your thinking with that of the many teachers

and administrators who have contributed to this Yearbook in con-
sideration of such problems as: What do I teach in the small ccm
munity school ? How can I get it all in ? Where can I get materials
and resources? Or even such personal considerations as: To what extent

should local community standards affect my private life?
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What Do I Teach?

HAT do I teach? In my small community thisW
depends on my pupils and what they need for their growth and de-

velopment in their rural environment. It depends on their problems

of living from day to day and on the tasks their rural home and com-

munity expects of them.
What I teach in my school extends beyona the skills of reading, writ-

ing, spelling, arithmetic, history, geography, and language. My pro-

gram of teaching also includes helping children in rural environments

develop social understanding and enjoyment and love of other people.

I try to help each child grow in his capacity for getting along happily

and successfully with his peers and also with those who are older and

with those who are younger than he is. I try to guide him as he learns

to use wisely his rural environment and the services of our economic

system to improve life for himself and others. I aid him in developing

increased feelings of responsibility and appreciation for the natural

resources which are especially entrusted to rural people. And I help

him develop emotional balance and poise that come from good mental
and physical health and other resources of percor.ality growth. I would

like first to tell you about the school in wi-Ach I teach.

The Cave Creek Elementary School
The school in which I teach is the Cave Creek Elementary School, a

two-teache school about 27 miles north of Phoenix, Arizona. Both
teachers have masters' degrees. Both are interested in rural life and
communities and have had experience in rural teaching.

The building is a white frame structure with two classrooms, a cloak-

room, and a storeroom. In the back are the restrooins, as modern and

Effie G. Bathurst, Education Specialist, U. S. Department of Health, Education and
Welfare, Office of Education, Wasi-lington, D. C., and Daniel Chadwick, Principal and
UpperGrade Teacher of the Cave Creek Elementary School, Cave Creek, Arizona, prepared

the original draft of Chapter 2. ,et-eCt....16
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8 TEACHING IN THE SMALL COMMUNITY

sanitary as you will find in any school building. I teach the older stu-
dents and serve as principal. Mrs. Elsie V. Linn teaches the primary
pupils. Sle has always taught in rural schools and likes the work so
much that she will teach nowhere else.

The school ground lies in pleasant surroundings with desert-type
shade trees and more than enough space for the children's play. When
pupils wish more of the Arizona air to study in, the desks are moved
out-of-doors and the shaded part of the school ground becomes their
"patio" at no extra cost. When a small group is learning a dance or
practicing a play, the school ground is their multipurpose room.

The enrollment is 30 pupils, with 17 in Grades V through IX and 13
in Grades I through IV. The classes are not crowded, and no child is
overlooked. Because there are several grades for each teacher, the
teachers sometimes arrange for different grades to work together and
plan the curriculum to meet the changing needs of mixed-grade, or
ungraded, groups. Curriculum experiences are drawn from the com-
munity as well as the school.

Each of us teachers works with the same students more than one year.
In this school it is not necessary for a teacher to go through the process
of getting acquainted with a new class every September. Friendships
and even lessons can begin in September where they were temporarily
broken off last May. Even casual visitors are impressed with the warmth
of affection in the groups we teach.

Curriculum experiences are drawn from the community

The community as well as the school provides curriculum experiences.
This means that the program of the school is closely related to the life
of the pupils. One day, for example, in the eighth grade a question
arose about what is meant by a stock company and paying dividends
and running a business. The class decided to organize a stock com-
pany of their own. They formed the Cave Creek Chicken Corpora-
tion (the 4 C's) and designed stock certificates which they sold for 25c
each. The money received from the certificates was invested in 85
chicks and some equipment.

Everything went well until a stockholders' meeting voted an assess-
ment to pay for feed. The stockholders were worried. When a second
assessment came and some of the chicks had died, the stockholders de-
cided that they would be losing money and desired to sell their shares.
At the end of 16 weeks the Corporation sold its growing chickens and
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liquidated its assets. After helping to keep books for the Corporation

arid being assessed for feed, the students have a better idea of what it

takes to invest money and care for property. They can understand that

investing money is more than a mere matter of collecting profit or
accepting loss.

The Cave Creek music program gives the children opportunity to
take part in music activities and to learn to appreciate music. Every
child has a chance to be a star in some music program. The lower-grade

teacher gives lessons in chorus and note-reading in addition to the
regular program of singing. A radio in each classroom provides oppor-

tunities for the children to hear selected music programs and to learn

to choose programs themselves. The pupils are learning to select pro-

grams for particular purposes. Sometimes the class wants to hear a
certain speaker on a new hybrid plant. It may be that a favorite band
is playing on a local station. In such cases the class takes time to listen.

If some of the boys or girls do not care to listen, they take their work

to the other room or out-of-doors.
The school uses its phonograph records for appreciation and for

dancing. The children help select these records. Individual as well as
group choices are recognized in the school's purchases.

The school has a Fife and Drum Corps. On Washington's birthday
the children raised the flag while their Fife and Drum Corps played
"The Star-Spangled Banner." Then they pledged allegiance to the flag
and played "America the Beautiful." The little ceremony was planned

by a committee.
How did we get the drums and fifes? The pupils raised money to

purchase one drum by having a bake sale and by selling cactus plants
which they had started in ceramic containers. The other drum was
donated by the Cave Creek Lions Club. The fifes cost $2.00 apiece and
the children earned the money and paid for these themselves. The
present Fife and Drum Corps has marched in several parades and
although the pupils are small and not proficient musicians, they make

up for these lacks with enthusiasm and spirit. In this musical unit
everyone has an opportunity to play if he wishes. Membership is not
restricted to a small proportion of the school group.

Outdoor education is varied
I encourage my country pupils to help themselves to the rich edu-

cation that is outside the classroom and completeiy free. By example,



10 TEACHING IN THE SMALL COMMUNITY

by questions, by a spark of interest now and then, I teach my pupils to
look about them with eyes open to see and to understand what "God
hath wrought." I like the way Samuel R. Ogden, a rural parent, ex-
presses the thought:

The things that a child will learn in the country, and .which are invaluable to
him in later life, are numerous and difficult to put into words. They are things
that have to do with animals and nature, and the realities of lifesimple things
that surround him and are a part of his daily routine, but which, living in the
city, he would miss entirely . Experiences like these the first mess of trout,
the first feeling of confidence as a rifle shot. the first grouse exploding into
feathers as its thunderous flight carries it toa and the thick coverthese have
educational value just as mu -h as the hours spent in the classroom have, and they
are experiences which are the birthright of the boy who lives in the country.
They cannot be minimized or ignored, and when the question of education is
evaluated they must be taken into consideration.1

Children help initiate new experiences

This year some of the older pupils decided they would like to go into
Phcenix arid have dinner at one of the exclusive eating places. They
raised the money they needed for this night "on the town" by having
a bake sale and a car wash. They selected the night and the pupils
dressed up in their best clothes and arranged for their parents to drive
them into town. The night was a great success and the boys and girls
are anxious to try it again. They enjoyed it the more because the idea
and plans were theirs and they had computed the cost and earned the
money.

One of the events of each year for the children in this rural school
is entertaining a first grade from a Phoenix area school. Last year,
when the guests arrived at the rural school they found that the hosts
had two horses ready for rides and every child from the city school had
a horseback ride around the school grounds. The younger hosts also
took their guests into the hills near the school and showed them differ-
ent cactus plants. Back at the school after the trip to the desert, the
other pupils were ready with wieners and rolls and all the boys and
girls enjoyed a wiener roast by the fireplace on the school grounds.
The teachers took a motion picture of the day's events and later showed
it to the children and the parents of both schools.

'Ogden, Samuel R. This Country Lite. New York: A. S. Barnes & Co., 1946. p. 37-38.
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Cave Creek community encourages its school

Our school is a community school. Every citizen in the community

has a part in the school. Children have many opportunities to partici-
pate in community activities because everyone is needed for all activi-

ties. The friendly associations with ()the,- members of the community
give the children a feeling of belonging and of being important, each
with his own place in the life of the school and of the community.
The'result is a happy, eager, and cooperative group of students. Parents
become acquainted with their children's friends because all are work-
ing together often.

Cave Creek community is proud of its school. One reason is that
the community has great confidence in every one of its graduates. Last
year all five students going on to high school from this school made
outstanding records. This year Cave Creek sent 12 graduates into high
school. Seven of them are outstanding. All are a credit to themselves
and community. In the two years referred to, none of the students from
Cave Creek has dropped out of high school. None of the students has
dropped out of,school in Cave Creek.

The citizens of Cave Creek are interested in more than grades. Every
citizen knows every student by his first name. Citizens are interested in
the students' creative development. Anyone in town can tell you which
children painted the Christmas scenes on the plate glass store windows.
Cave Creek community is not troubled by juvenile delinquency. One
of the reasons may be that students have a program in which the school
makes an effort to meet their needs for development in the rural com-
munity in which they live.

Sometimes the things I try to teach ha ve results because I know the
community is back of me. A "Good Morning" from a friend and
patron gives me a lift that helps to brighten my day's work with the
pupils. Parents' offer of a car for a school excursion means more than
the leaders realize. Enthusiastic community attendance at a school pro-
gram, a box of cookies from the neighbor next door, cuttings from a
favorite rosebushthese are some of the things that help me to realize
that, as a friend of mine says, "not the teacher alone, but the entire
community, is teaching that school and all the people have their hearts
in it."
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How I know what to teach

What curricular experiences will enable my boys and girls to have
the development they need and the education that society may demand
of them? How can I know ? My Cave Creek School experiences point
the way, but I get ideas from many other sources to help the children
make the most of the rich opportunities we have. Mrs. Linn and I
work together to help the children of both groups. I talk with other
teachers and educators. I talk with parents and businessmen. I read
the latest educational books and magazines. I spend part of my vaca-
tions in summer schools and workshops. I use bulletins and other ma-
terials from our state department of education. From these and other
sources I get ideas for helping me know what to teach. From these
sources and experiences, together with the questions and illustrations
for this Yearbook contributed by teachers from different parts of the
nation, the following pages are prepared with a view to their possible
usefulness to rural teachers who work in different parts of the country.

A bulletin prepared by our state department of education is a useful
planning manual. It is a guide for curriculum development with a
flexible working plan and a general framework of important subject
matter. It helps me to see areas of living and learning in which different
subjects will be useful to the children when they have certain problems
and needs.

When I was attending summer school, I reviewed curricular materials
of different states. I noticed that some states provide separate general
guides for each of the subjects. A few states have courses of study in
which specific items of subject matter appear to be rather rigidly set
forth in detail. Some other states have curriculum guides similar to the
one I use.

For curriculum development I like my curriculum guide. It has a
general framework of subject matter rather flexibly outlined. I draw on
it according to the children's needs in developing projects and experi-
ences in real life. It helps me discover goals that are socially significant
for my pupils in achieving the skill, understanding, and knowledge that
each needs in the rural life he leads. I do not care for a course of study
or syllabus that has lists of items to be checked off when the children
have ''learned" or memorized them. My pupils learn better by doing
than by memorizing. Besides, lists, items, or concepts have a way of
becoming standards which reduce the teacher's and children's goals
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to mediocre level. My curriculum guide helps me assist the children
in appropriate living-and-learning experiences growing out of the rural

environment.

We select areas of rural living

My school program this year is organized around four major areas of
rural living. These include: (a) activities of the rural home and farm;
(b) health, recreation, play, and fun in rural home and community; (c)
rural social activities and rural community understanding and service;

and (d) keeping up with the world and understanding our relations to

it. All of these areas help us know what subject matter to teach and
the activities in which facts and information will be needed. Next year,
when we look ahead, we may find that our range of vision is greater or
different from our range of vision now. Below are examples of every-
day experiences that children have in the four major areas just men-
tioned.

Rural home and farm suggest activities

The country child as I know him is close to most of the activities
that keep the home and farm running smoothly, partly because his
mother lets him help leer as she works, and because the family works
as a unit.

Family living. In families that work together democratically, the
children have their part in family councils. Each child, at his particular
level of understanding, shares some of the adult problems of the farm,
such as providing scientifically balanced feed for pigs, chickens, or
cattle. A boy's suggestion for a new type of onion, tomato, or lettuce
for the family garden may lead to an interest in gardening that will
become a hobby or an occupation for him later in life, whether he lives
in the country or in the city. A girl's creative ideas may find expression
in using flowers from the garden or roadside as decorative touches for
the table on special days.

Country children in my community get real pleasure from feeding
the chickens and seeing them spread out for their food in a great white,
moving semicircle as the food is scattered. If some of the birds belong
to the children, the activity means more to them. They study breeds,
quality of meat, cost of feed, and number of eggs produced.

Life in the homes of small communities brings children into touch
with rural magazines an iewspapers; with radio programs of interest



14 TEACHING IN THE SMALL COMMUNITY

to country people; with fields, gardens, and other sources of growing
things; with modern farm and home equipment; and with the need for
scientific care of all of these. To improve this kind of life and help
to make it contribute to healthy personality growth for every child is a
cooperative responsibility of the rural school and home.

When a family has guests, the children have opportunity to become
gracious hosts and hostesses. While Mother prepares a meal, John and
Marge take the guests to see new calves or pigs, to see how tall the
tomatoes or radishes have grown, to gather some pears or walnuts to
take home, or to look at young kittens or puppies in the washhouse.

Enjoyment of fields and woods. Many pupils are quick to notice
changes in nature or farm activities and are interested. An area that was
a grassy pasture in the morning may become a plowed field ready for
seeding by night. A young boy sees his father producing this change
with a huge red machine and imagines himself in his father's place.
An older child may long for the time when his father or the law, as
the case may be, will allow him to run the tractor for himself. The
vicarious pleasure he gets while seeing himself in his father's place
adds to the fun of imagining.

Farms and rural environments have wonderful offerings for educa-
tion. Around the rural school is a living museum. Inside the class-
room a terrarium may be interesting to study for a while; but outside
the rural classroom the country child can work as he will with many
forms of life. There may be a patch of woods with ferns, berries, and
moss finding their way of life in a natural habitat; or perhaps a
sheltered corner in a fence row with entirely different animal or plant
life. If one would but look with understanding eyes he might see
fossils, relics, or other evidences of life or cultures that have since
passed out of existence, leaving signs for studies that need not be con-
fined to museums miles away.

Shared responsibilities of earning. My children usually have some
part in producing the family income. The income of a farm owner is not
received month by month. A farm owner gets his income more or less
seasonally when he sells livestock or farm crops. Consequently, that
is the time when he can give an allowance to his children. This requires
farm boys and girls to learn to plan the use of their income accordingly
over a relatively long time. Frequently, country children earn their
incomes instead of receiving a monthly allowance. They gather and
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sell eggs, for example, or help with the gardening and sell a share of
the produce. They may have money-producing projects separate from
the family activities, as in the case of Future Farmers of America and

4-H Club members.

Oftentimes, children who live in my part of the country have a need

for earning money at an early age. They have sat in on family councils

in planning purchases for family use. Their thoughts about the use
of money are often mature. The two clubs just mentioned meet part of

the earning and spending need for many adolescent children. Rural
living at home or school can provide opportunities for children of ele-
mentary-school age to learn to manage money. Especially is this true

in a period of inflation when costs of things the children buy are high,

and buyers must find ways of earning that produce comparably high
income. Children need to be taught to understand some of the eco-
nomic factors involved and to plan their spending wisely. Otherwise
the money they earn looks so large that they find their income spent for
unessentials before real needs are met.

In rural living my children have opportunities to earn money. If

these opportunities do not arise naturally, activities such as those
of the Cave Creek Chicken Club in school afford some experience in
earning and managing money. Rural children may not have oppor-
tunities to buy and sell directly, as in the case of selling newspapers in
a city, but sometimes they have a corner of the home garden or, if the
father owns the home, they rent a bit of ground in their father's field.
Sharing labor and exchanging help with other members of the family
enables a child to get his own garden or crop planted and cared for
and mprketed. Then comes planning in order to have a start for the
next year, pay expenses, and pay for his own labor, before spending the
profits or even investing them for future spending. With such an
environment, children in rural schools have real experience to make
arithmetic meaningful. These experiences are vital.

We can help our boys and girls find information to improve money-
making projects, such as borrowing money with which to buy calves
to raise and sell, keeping bees, stripping bluegrass, growing flowers,
and raising poultry. In such activities a school can help children get
enjoyment and understanding otherwise overlooked.

The farm as a laboratory. Whatever the home responsibilities of a
child in school may be, there are usually ways in which his work

1
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in school can help him fulfill the responsibility better or make his
tasks more interesting. Let us say he gets an idea atout conserving
soil and water and other natural resources on his home farm. Perhaps
he wants to protect birds in the woodlot or check erosion in his garden.
The school can become his source of information; the farm is his labora-

tory and workshop. His ways of working and the materials with which
he works are real. Instead of teaching my children about soil conserva-
tio:, by controlling the washing of soil on a make-believe hill in a school
sandt..1;le, I help my pupils prevent erosion in their own gardens or
plan ways of irrigating a patch of melons conveniently near a co-
operating neighbor.

We have health, recreation, play, fun
Fun in the country may range from a child's pleasure in a flock of

young chicks to the creative satisfaction he gets when he sees the first
leaves of the watermelons that he has planted, or the excitement of a
secret house or hideout in the woodlot. Freedom to grow, space to
play without restraint, and opportunities for the exercise of initiati7e,
originality, and imagination are usually characteristic of the rural
child's recreation.

A child's desire for physical activity may be partly satisfied by
catching his saddle horse to take some of the first ripe apples to a
neighbor family, or by playing One-Old-Cat in a barnyard so big that
you do not hit the windows. In my school, some of the children's
emotional needs find outlets through caring for pets or protecting
wildlife.

Looking for new wildflowers and marking spots for other hikers to
find and enjoy is an opportunity in my part of the country. Walking
along a country road and seeing the sun set and imagining the story
told by the ever changing, colorftil clouds is part of the fun life holds
for the rural children here. Taking off one's shoes and walking on the
grass, especially the first day that mother will permit, is country fun.
Rounding up the cattle in the warm sunshine and driving them into
a new pasture for a short time is a chore that is not a chore. It is fun
for the boy who has been in school all day.

In the couro ry school or home, materials for creative play are often
right at hand. The youngsters find branches to make the framework
for tents, fences, houses, barns, and sheds. Surplus vegetables, such
as cucumbers and squashes, are used to make some of the animals for
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A play circus or a county fair. Among other materials for creative and

educational play are: scraps of iron; discarded bolts, nuts, and nails;

pieces of leather; rubber tires, hose, and rings; and boards from dis-

girded farmyard gates and old buildings.

In homemaking classes in country high schools, girls have oppor-

tunities to learn the possibilities of such home materials for young

children's play. They have opportunities to get experience in helping

guide young children in free construction and so be prepared to help

their own children later to make the most of the rural environment's
contributions to creativeness. In home extension classes in the com-

munity, young mothers gather and discuss the ways in which the

children's hours at home can be educative and constructive.

In the rural home, older brothers and sisters have opportunities to

help the little ones in the family to be creatively employed in the out-

of-doors, especially if their school experiences have given them ap-

propriate ideas of ways of helping. Rocks and stones and relics are a

never-ending source of interest and study. From the flat rocks they
make the walks for the playhouse they have built, even if that play-
house is only a ground plan laid out to proper size with pebbles and

sticks to mark the rooms. Colorful shiny pebbles make intriguing
collections and pocket treasures.

Such creative play at home is the background of rich experiences

that free young children intellectually and emotionally and make them

ready gradually for the experiences that the school helps them to have

on a wider scale. Free, and close at hand, for older children as well as

the younger ones, may well be facilities for active sports, such as ice

skating, coast'ng, skiing, horseback riding, hiking, wading, or swim-
ming. Many of these are activities that can become hobbies and means

of recreation tilt.: continue well into a person's middle life.

In rural communities children belong and serve

Boys and girls in rural environments have more important contacts
with their communities and neighborhoods than merely "using com-

munity resources." For a child, belonging to a rural community is

somewhat like belonging to a family. In the community a child has
his friends and playmates of his own age and others both older and
younger. In the community he also has adult friends whose opinions
he values.
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Community relationships for children. In the small rural community,
as in other small communities, what one's neighbors approve makes a
difference. The neighbor who gives a boy his first job and pays him
promptly and treats him as an adult is to him a person to respect and
admire. An agricultural specialist who assisted a group of children in
landscaping their school terrace was regarded with affection. So close

arc the ties between a certain conservation specialist and the boys and
girls he visits from time to time that one feels that insights into rich
living are established never to be forgotten.

The rural family together. In rural communities especially, families
have experiences as family units. All may have a part in planning for
crops, gardens, and livr:stock. Children, as well as adults, have respon-
sibility for chot f..s and housework.

The family ca" in the rural community often is one me,ns of keeping
the family :( :;ether. In the family car father, mctl.,:r, and children
go to church together. In the family car, all may attend the country
fair or circ :s. On Saturday afternoon the famll often goes to town
together. After arriving at a destination, mer.,;:e..., oc the family seek
different groups according to special interr-Ae or friendships. Such

Practices usually bring together the friends of children and the friends
of the parents, and relations hew en young and adult:, are whole-
somely cultivated. Rural families in cars are exploring highways and

byways and together are discovering new developments, new places,
new views, National and Stan. parks, historical memorials, and scenic
wondf :s. Together parenis and children learn ways of being safe when

driving.
People of today are extremely mobile. There is no telling where

future citizens will resi4e--in the country, in the city, in the United
States, or representing 4.hc United States in another country. It has been
estimated that, owing to ths2 nation's _,.hnological an'' scientific ad-
vances, about half of the rural eii:dren of today will work and live in
the city when they are gn,vn. All will have even greater need for the
kind of education that comes from understanding and making the most
of tod9-'s exre.iences as the first step toward solving tomorrow's prob-

lt,TIS.

Rural .1errices. ..1-oral c()iiltillltlities are developing the services of
organ i7 :d groups, -itich as the Red Cross, hospitals and clinics, market-
ing and producing coor'.rativcs, and rural fire depi.rtments, and chil-
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dren are learning to accept and to make the most of such services. It

is a frequent occurrence in the country, for example, for a stray kitten

or lost dog to appear. When families are unable to keep the little

'tandems, there is the problem of what to do about them without

disturbing
children unnecessarily. When children help with the prob-

lem, they may discover the Society for the Prevention of Cruelty to

Animals and learn about its services in their community, or they may
learn who is the local officer to help in the humane treatment of animal

life. Children also visit friends in hospitals and use cooperatives.

In the rural communities are opportunities for children to learn

to serve as well as to learn how to use the services provided by the

community. Some schools organize community clean-up days. Often,
organizations that have short programs seek people who can sing or
play, or in some other way brighten a speaking or discussion program.

Here is an opportunity for service for the school band or for quartets or

choruses of children that sing well together. Classes that are study-
ing conservation of the natural resources or learning more about com-
munity services are, through school newspapers, keeping the community
informed about their activities and about sources of information that
adults also can find of service.

Country children keep up with the world

In the country, children are drawn into world happenings today
more than ever beforenow that significant world and local radio
broadcasts and television showings are brought to rural family groups.
They form part of the family conversation and children often bring
questions of the group to school.

In the morning planning hour in school, children and teacher discuss

news of the world along with and in relation to the news of the com-
munity and the nation. During the day the questions are follow zd up
in bulletins and encyclopedias. Books and maps are used to locate
places mentioned. Historical facts may be used in understanding what
led up to present problems which they see or hear discussed in the
rural communities in which they live. The children gather facts they
need from different textbooks and from bulletins and reference books.

The pupils in my school are interested in the needs of families in
other parts of the world. At least once each year the boys and girls in
our school have opportunity to make a contribution of their own to
send food to countries that need it. When this is done the children
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learn all they can about the children and the families in the countries
where help is especially needed. They also keep up their interest in the
particular countries during the year and sometimes on our bulletin
board are clippings about the country to which food or clothing has
been sent. Some of the children are members of the Junior Red Cross
and keep in touch with the activities reported in the junior Red Cross
News and report things learned to the rest of the school.

Skills of learning extend and enrich rural living

I teach my children the skills of learning in connection with activi-
ties in which they are useful. This is true of reading, writing, spelling,
the use of numbers, and any other skill that mi. t be so well learned that
its use is habitual.

Generally speaking, I try to teach that to live richly and fulfill one's
responsibilities in a rural community, as well as in other communities,

one has to learn to read with complete understanding and reasonable
facility. My pupils are learning that a person must be able to think
mathematically and to compute and use the other skills with numbers
in order that he may manage the business of his farm and home and
of any life work in which our changing and democratic society may

place him. My boys and girls are discovering that there are certain
skills in the use of language, both in writing and in speaking, that
enable a well-read person to express his thoughts in such a way that his

companions understand.
I teach, too, that a truly educated person has to :-.ave funhas to

enjoy life. The country person has the advantage of enjoying and
living life in the out-of-doors. Surrounded by flowers, trees, farm
animals, and other growing things, and close to the earth that gives
him life, he may commune with the Spirit that holds life high for him.
He becomes a partner with God in creation itself through the responsi-
bility he has for improving the crops and animals of the farm.

Reading, writing, and spelling with understanding ...
For rural children, reading especially needs to be related to familiar

rurai experiences and interests. I help my pupils find in their textbooks
and other rnat,n:ials the information that applies to their rural tasks
and problems. Even the youngest get their reading experiences from

rural life.
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Helping rural beginners. One morning Bill rode to school perched

ahead of his father on the tractor. That made Bill the hero in the
primary group fur the day'. The children were familiar with making
short stories out of their own experiences, so they asked the teacher to

help them "make" Bill's story and read it. They made up these state-
ments to put on the chart:

Bill came to school on the tractor.
He rode with his father.
The ti ictor has two big wheels.
It has two little wheels.
It makes a loud noise.

The children "read" their story almost immediately. They thought
reading was fun. The lines had meaning because the boys and girls
had actually seen Bill on the tractor and helped make the story.

Interest in reading. Following modern school methods, teachers
help the little ones read sentences or stories about the familiar, personal
experiences of interest to them. The story above is an example. When
they show interest in words, we help them develop a vocabulary so
that, as soon as possible, they may select a word that they know and
read with understanding. We help them listen to the sounds of the
letters and to notice and recognize the letters and the way they are
combined to make the word. This is a step toward giving children a

way to recognize words independently. When the children can read
sentences by themselves from the chart, they may try reading from
books. These are techniques familar to all teachers.

Importance of familiar experiences. The important thing to me in
teaching pupils to read is to provide for them the kind of reading
material that deals with things that are familiar to them. I try to pro -
iide country children with books and materials about pets, farm
machines, farm animals, flowers, and familiar and interesting wild
animals, such as frogs, raccoons, squirrels, woodchucks. I try to have
such books or charts for the children at the times when they have a
use for the facts. If a child's father has caught a raccoon, that is the

time to provide or develop material for the children to read about
raccoons and what use they are and whether there are conservation
laws that prohibit or regulate the killing of raccoons in the community.
Writing and spelling are taught along with reading, so that the chil-
dren see the reason for them. Always, I try to teach reading, writing,
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and spelling in connection with some important need the children have
for them or to satisfy expressed curiosity or interest.

Working with parents. Sometimes the parents ask us about the way
we teach reading. Particularly, they are inclined to comment when they
notice that it takes some children less time than others to learn to read.
I usually make it a point in such cases to discuss individual differences
in children's rates of growth, the experiences each has had in prepara-
tion for reading, and the importance of not hurrying a child unduly.

Some of the parents read about standards for beginners in my pro-
fessional books. This prepares them to understand when beginners in
school start to read in pre-primers and primers all at different times.
Mrs. Linn and I explain why it is that we try to use the children's
rural experiences in learning to read. We take advantage of the oppor-
tunity to find out from each parent in what his child is especially in-
terested. Then, in school, we try to use that interest in the child's read-
ing.

Parents help me in teaching children to read, not in the actual teach-
ing of readingfor I do that myselfbut in additional contributions
such as sending a pet to school to give the children an experience for a
reading chart or telling me about a child's interest in a machine, a calf,
some young kittens, or quail, or pheasants. When I know that the
children have such interests, I can use them at an appropriate time.

Reading with others. My plan of grouping pupils (See page 8.) ac-
cording to interest in certain rural experience solves some of my prob-
lems with reading. Again, when Grades V and VI form a working
group, one reading period may be used for all, with the children using
reading material chosen for appropriate levels of difficulty or content.
Or, the.: children may work in small groups according to their part
in a school, home, or farm project to which the reading is related.
Sometimes a group of children with reading to do is combined with a
group doing social studies activities or science projects relP.ted to the
local rural environment. Since all these activities require a great deal
of reading, the children get the reading practice the, need in a way that
is useful to them in their rural living.2

Writing and gelling- in relation to reading. Some -hing to write is as
important in lc irninp, how to write as something to read is in learning

'Schools at Work in 4R Slates. Washington 25. D.C.: U.S. Government Printing Office,
p. 27.40. Modern Ways in One and To-Teacher Schools. Washington 25, D.C.: U.S.
Government Printing Office, 1952. p. 4.12.
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how to read. When rural children learn to read by using ideas from
their own experiences in the rural environment, as on page 21, serious
difficulties in learning to write are neglible.

In many ways a child usually first learns to write his name. Jim sees

his name in the chart story of a rural adventure, a picnic, or a trip
which the teacher has written for the children to read. Jim is proud
when he recognizes his name. When he himself needs to write his
name for a label on the tree he plants or for his row of tomato plants,
the job is interesting to him. He may get the chart to see how his name
looks. There is challenge in learning to write his name for himself and
the drudgery of practice is not a handicap. He is soon helped to write
words and sentences about his experiences in his rural environment.

The same interest continues in learning to spell. The children's
interest in a story about an experience with a new calf, a pet hen, a
redbird, a robin, or a groundhog makes it relatively easy for them to
recognize the principal words againcalf, hen, redbird, robin, or
groundhog. The rural words are dramatic and interesting to him. Once
he notices that words are different, he learns the letters and the sounds
of the letters that make them different, and he is ready to begin both
writing and spelling and the use of phonics. The advantage of being
able to read, write the child established. Practice to
achieve skill follows and is effective because the child sees a season.

Number skills useful to rural children ...
"NOne morning Jim reported he had sold his ducks and made $23 profit.

When time came for arithmetic, the third-grade class thought it hard
to learn how to borrow in subtraction. Jim was asked to tell them about
the ducks he was raisingwhat they cost him, how much he paid for
feed, how much he received when he sold them, and how much his
profit was. Jim's experience increased the children's interest in sub-
traction. They saw a use for subtraction and they began to learn it
quickly. The suggestions that follow are also based on examples of
teaching arithmetic that are useful to the children.

Using arithmetic c n the farm. My boys and girls have opportunities
to use numbers in ways that make sense to them when they work with
farm animals and gardens, build gates and pens and boxes that they
need in work and play about the farm, buy their clothes, particularly for
farm and school, and plan and buy lunches. I have learned to think
of arithmetic or number as part of the children's lives. I try to teach it
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as part of something that makes more sense to them than mere symbols;
that is, a way of getting what they want or need very much. In periods
set aside for learning the techniques and skills of computation when
these are needed, the children gain ability to do rapid and accurate
work.

Arithmetic has most meaning to a child when taught in connection
with his own experiences. I am reminded that Jesse Stuarts in writing
of his first school says that he and his pupils went into the community
to figure wagon loads of coal, bushels of corn in the bin, land, corn-
bins, coalhouses, and how much dirt to remove from a cellar or a well.
They went everywhere that they were called to figure and calculate.
They started applying arithmetic, and the people loved it.

Writing later' about landscaping school playgrounds, Mr. Stuart
refers to a young agriculture teacher who suggested to his students
that they might like the idea of getting trees from the evergreen and
deciduous woods that were growing on their native hills. The idea was
so interesting that teacher and class went to the hills and gathered
young trees and transplanted them on the school acres. The children
gained appreciation of the local environment and desire to use it to the
best possible advantat -:. They computed the money saved by use of
native trees and donation of their own labor in transplanting them.

Adapting methods to individuals. Some farm pupils catch the mean-
ing of numbers as they count or compare big things, such as the
boys and girls themselves, the cows in the pasture next to the school

ground, and the trees near the house. To other pupils these big things
are almost as unreal as mere numbers on the chalkboard. The plan of
helping children learn by first counting smaller things proves uEeful.

Children and teacher collect pretty pebbles, hedge apples, walnuts,
small squashes, and other things that the children can handle and
arrange in groups themselves. When a child actually counts seven wal-
nuts and arranges them on his desk and then takes three away with his
own hands, he sees in a "real" way that 7 minus 3 makes 4. This is the
kind of crutch that children may use as long as they feel the need
of it.

'Stuart, Jesse. The Thread That Runt So True New York: Charles Scribner's Sons,

1949. p. 50.51.
'Stuart, Jesse. "The Teaching Example." National Parent-Teacher, November 1°55.

r4. 21.
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Numbers take on additional meaning when taught in connection with
money. Counting, adding, and subtracting make more sense to my boys
and girls when they have opportunities to buy things. They are more
eager to learn skills of computation, too, than when learning by repeti-
tion only. With money to buy lunch or school pencils and other sup-
plies, very young children understand the process of making change.
They also get the idea of something that belongs to them, and of
something else that belongs to another.

Learning to manage money in rural living. 014 of meaningful arith-
metic, children get experience in money management. A boy saves
money to buy a saddle horse. He reads the books he can find that give
him information about the kind of horse to buy. He counts his money
and plays with ideas of earning more. He reads the magazines pub-
lished by associations of horse breeders. He compares prices. He figures
how much he has and how much more he will need, and he estimates
the time required to earn it. He struggles to think of ways of earning
money. He tries out the idea of keeping chickens. Here he has a
genuine need for arithmetic because he has to compute the cost of buy-
ing and feeding the young chicks and find how much he has saved
toward the price of a saddle horse. Life for the rural child is full of
experiences in money management.

In such experiences, subject matter of many kinds is used. In real
teaching, I find that you cannot place the Three R's in compartments
the way I seem to have done here. They are all a part of life, and life's
ingredients have a way of becoming mixed together.

Concepts from the social and scientific world ...
In my rural school I teach about things that happen in the world,

especially those that I can relate in some way to the children's rural-
ness of background. Each week my pupils and I receive a special bundle
in our school mailbox. Our school postmaster or one of his helpers
brings it to the schoolhouse at recess and we drop our games and follow
hint He opens the bundle. The words that appear as, he unrolls
th, papers that the buncll, contains are those of a children's weekly
newssheet. Each of us gets a copy. The younger children receive
pictured editions with only a little of the sii.,plest "reading" under the
pictures. The older children's papers are likely to contain copies of
some of the pictures similar to those that have appeared in dailies or
in adult magazines with columns of printed Lews that appeals to chil-
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dren. Everybody sits down and reads headlines and words under
picture. and skims the articles that have some familiar or immediate
interest to him. Then we take up our regular tasks.

The next day in our planning period we allow time for each person
to read carefully the articles of his choice. We allow time for consult-
ing geography, science, and history books in connection with the articles
we read. Often our questions about places and events away from us.

grow out of things all around us which are related to them. We read
about a storm that has washed away people's houses in other com-
munities. Perhaps this same storm, or a different storm, has caused a
creek to break through a dam in a pasture somet.-lere. Pupils can see in
a small way how strong the force of moving water can be.

Our school is lighted by electricity and we have electric power for
cleaning and for cooking lunch. Most of the children's homes have
electricity. Electric power runs the milking machines. The children
need to understand what electricity is and how to use it with safety and
economy. Some of our books on science help us. Some suggest experi-
ments that will be of practical value to the children. We select the
experiments that have meaning to the boys and girls. The children's
mothers have electric sewing machines. Some use electricity for cook-
ing; others use bottled gas. The children's farms are irrigated by waters
made available by engineering feats in the mountains. Other rural
areas, of course, have sufficient rainfall without irrigation. On trips
to the city, children come into contact with aircooling and motion
pictures.

Some of the children are feeding calves and pigs and wish to know
rtic 'atest discoveries about the feeding of farm livestock. In school I
teach what my rural children can apply at home.

Work in the fields is done by automotive machinery of different
kinds. Some farmers are experimenting with hybrid crops and hybrid
farm animals. Children frequently seek more information in these
fields. Certainly our science laboratory is all around us, at home and
in xi-Ica

Conservation of the natural resources ...
Some of the nation's natural resources are entrusted to the wise care

and use of people on farms. Farmers have a large responsibility for
the protection and wise use of the soil. On them depends the life of the
soil. Whether the land will 13Q sown to corn or wheat year after year
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with the resulting loss of top soil by the leaching and washing of heavy

rains or by being blown away by winds, or rotated with crops of hay or

pastures in which grass roots protect the soil, is a decision the farmer

has to make.

Will the birds die or seek better feed in other pastures? Partly he

farmers
decide. Of what value is the work of the beavers to me or to

my neighbors or to people who live nearer than we do to the places

that have floods? These are questions of value to people in the country.

If the farmer chooses, he may hold on his farm some of the water that

rushes to lower river valleys in seasons of heavy rain. Good practices

in use of soil and water througt.out the regions where they are practi-

cable retard the flow of the N. id hold it back for crops. My pupils

begin to understand their respr Cities as citizens through their study

of the conditions of the soil on their home farms and its relation to

floods.

Conservation education is one of the responsibilities of rural schools,

small or large. Conservation specialists in local situations in all regions

of the United States are helping to make adult farmers conscious of the

value of the natural resources in their keeping and helping them carry

on the practices needed to maintain the resources in their charge. In

many rural schools children and their teachers have the opportunity

of working with such specialists. As a result, rural boys and girls are

often sensitive to the loss and waste they see. Since they love the out-

doors and do not like to see it spoiled, these boys and girls in our

schools today may well grow into adults who value the nation's heri-

tage and carry their share of responsibility for resources of the future.

Learning to keep well and safe ...

What do I teach about health in my rural school? Well, among

the things I teach are the importance of cleanliness, sanitation, nutri-

tion, safety, recreation, and physical and mental health. On the farm

the environment has examples from which I draw illustrations. Take,

for instance, the importance of good nutrition to health and growth.

Many rural children can learn this important truth through helping

with farm chores, especially when their attention is called to it. Among

the chores may be the task of caring for young animals. When one boy

sees l'ow good milk i3 for young pigs or calves, he may need less urging

in learning to drink milk himself if he wishes to grow.
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What are the kinds of foods that children ought to eat in order for
them to grow strong and healthy? Together the children and I look
for the answers to the cp Together we plan for the kind of
lunches that will help to produce nutritional balance in the three meals
of the day. Sometimes the mothers help us. Sometimes the children
plan gardens to suppleme it their families' usual diet.

From a rural environment another child may learn that cleanliness
is important. Perhaps he helps keep barns, watering troughs, and
fountains clean for the animals. If clean water is good for a pet, he
may think that it must be good for boys and girls. The importance of
care in washing dishes and utensils in school and home may be another
conclusion for him to draw, especially if his teacher knows his back-
ground and helps him to draw conclusions from his observation. We
emphasize the importance of cleanliness about our schoolroom and our
school grounds.

Animals that cannot get along together on the farm are separated for
the sake of their health and well-being. Money has been invested in a
pig or horse. If disturbance means that the pig grows more slowly or
the horse becomes nervous, then why is it not likely that harm must
also come to people who fail to make or to keep a happy home? So I
try to help my pupils see that if they would have good health, they
must learn to get along happily together.

In our community we look for ugliness that can be removed. We
learn to clear away cans, bottles, glass, and garbage that may gather
mosquitoes and flies. Clean schoolrooms, clean homes and farms, and
a clean community are our slogan for cleanliness.

We have a Safety Club and the members make surveys of their farms
and homes to remove safety hazards and prevent unsafe practice. about
farm animals and farm machinery. The Safety Club plans farm and
home safety programs for assemblies. Older pupils help the younger
ones cross the highway when this is necessary. They make posters to
remind one another to practice safety with bicycles, such as not carry-
ing someone when riding, and riot leaving a bicycle on its side where
a person might stumble into it.

We teachers are working with parents to encourage the practice of
children's staying at home when ill with colds. Committees of children
report to other groups in the school on how to care for colds and how to
keep from infecting others. We arrange for the youngest children to
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hoe rest periods when they can lie flat and sleep if they wish. I help

the children learn about the value of the services of a doctor, Ilurse, and

dental
hygienist to a growing child.

The illustrations just given suggest some of the practices and kinds
of health teaching in my school. We teachers hope to help our boys
and girls to follow the kind of practices that, in their communities, will

belp them grow up safe and

We teach according to pupils' needs

So, what do I teach in my rural school? My reply is that the answer
depends on my pupilson what they need for their growth and de-
velopment in their rural environment; on their problems of living
from day to day; on the tasks their rural home and society expect of
them. I am encouraged by the belief that, if I decide wisely and teach
well, my children will be helped to make full us,!. of all resources
available; and each child thus will be prepared to enter the next door
that life opens for him, whatever may be the size or the nature of the
community where he finds further study in elementary school, high
school, or college, or his chosen work or profession.



CHAPTER 3

But These Children

Are All Different!

s a teacher I am concerned with what I am to

teach and with the extent to which I can and must decide this, But I

must be even more concerned with whom I am to teach; for the focus

of all of our efforts in the classroom must be on childrennot just

children in general but these particular children with all their likenesses

and their differences. I am the one who can and must know these

children; only thus can I know what they need to learn now

Children travel the same road in growing up
Almost all children travel the same developmental road from birth

to adulthood and there is a predictable sequence of steps they take along

tile way. A teacher who enjoys watching children says, "The young

ones on the street in the village where I live seem always to be playing

out a new act in the drama of growing up. I see the current crop of

babies leave their carriages and strollers and travel about with the

staggering gait of babyhood, gurgling joyfully at 'doggies' and lugging

their batty red dolls and wonlly toys.
"It seems only a little while until they are pumping away with

sturdy legs at the pedals of tricycles, making breakneck turns at the

end of the home block. Soon their trusting smiles show broad gaps

where their baby teeth have tliaappeared. Now the girls, dressed in the

castoff frocks of grown-ups, teeter up and down the pavement in a

pair of mother's shoes, taking their 'children' to call on a similarly at-

tired neighbor. Packs of little boys, beginning to be scornful of such

feminine foolishness, range farther afield to the river and woods and

live with passionate intensity the life of the latest scout or space man

to fire their imaginations.

Anne S. Hoppock, Assistant, Elementary Education, State Department of Education,
Trenton, New Jersey, prepared the original draft of Chapter 3.
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"So the drama of growing up is played out through hair ribbons and
braids, dungarees and cowboy boots, marbles and hopscotch, roller
skates and bikes, and soapbox 'buggy' races where homemade wagons
collide and fall apart at the bottom of the hill.

"While most of the boys are still immune to romance, clothes and
cosmetics and dates begin to become important to the girls. But it is

not long before the boys emerge from their grubby tousled stIte. They
start to groom their hair and wash behind their ears ar ppear in
public with 'those old girls' so recently avoided like the plague. Before
I can believe my eyes, it is their babies who are waving bootad feet in
the air as their proud mothers wheel them down the street."

Scientists describe in much greater depth and detail how children
grow and develop, but they, too, make clear that almost all children
follow the same predictable series of steps along the road to adulthood.

Their fundamental needs are the same, too

Teachers know that children are alike in their basic needs. Children
need freedom to grow up. The baby wants to sit up, to crawl and
walk. The four-year-old wants to pour his own glass of milk. The
middle -aged child sets our hair on end with the chances he takes to test
his physical skill and daring. The teen-ager wants to 'live his own life."
Helping children grow up, giving enough support but not too much, is
the big job of teachers and parents.

All children need love. They need loving parents and the warmth of
a harmonious home. They need the teacher's liking and faith; they need
to know that other children like them and respect them for some things
they can do.

Children need success; more success than failure. They need the good
feeling of mastering jobs which take all, but not more, than they have
to give. It is a good thing to tie your own shoes, to stay upright on
your bike, to read a good story all the way through without help, to
spell all the woi ds rig ht, and to be appreciated for these accomplish-
ments. From the resulting glow of power comes strength and drive to
master the next hard task.

All children need wholesome food, adequate rest, zestful play, cloth-
ing suited to the climate and season -so could be spelled out the alike-
ness of children in their needs for growth - encouraging conditions at
home and school.
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Be they are all different

Every teacher knows, however, that no two sixyearolds or ten-year-

olds pre alike. One reason this is that e,..;) child has his own inborn

timetable of growth .;:id ,4; elopment. vo much pressure, too much

failure at tasks he is not .:ady to do, car retard his development but no

amount of pressure ;.,n speed it up.

Chronological ab.,_% then, is only a t:figh index of where a child is

along his developmental road. In a classroom of nine-year-olds, for

example, the children will range ;, thysical development from six

years to thirteen years. h other wi ; hi, in this room there are likely

to be some children who physical :Auipment for learning indicates

that they can succeed at r .ks wua".} expected of first-graders, while

others can shine at work ',q1a.11y r ,ected of eighth-graders. This is

normal and inevitable--in most ,ses not a matter of "dull" and

"bright" but of different. in rate of growing.

In most classrooms, too there are children whose potential for learn-

ing is unusually low or temackat y high. Our expectancies must be

different for them. The ..hildren it the lower end of this scale have

great difficulty in dealin. Nith aly tract ideas and symbols They learn

largely through seeing, ring, acid doing. For them, making change

must take precedence ove figuring percentages of profit and loss; read-

ing the warning signal Ail the highway over the skills of critical read-

ing. Those at the oth...i end of the range 1?arn easily and rapidly. They

may already know m re thrill the teacher about the principles .r der-

lying space travel ai'J atomic energy. They go far under their own
power when given tit.) materials, and encouragement.

Physical condition. in children affect what we can expect of them.
Some children hav, a great deal of energy to use in learning, while
other children use most of their energy in growing. Children may I.;
low in energy be: .ruse of poor nutrition, overwork, lack of adequa)

rest, or a cardiac condition. Sight or hearing loss, a speech defect, co i-
ditions resulting from polio or cerebral palsy may be present. Th. se
conditions not only impose li:nitations on what a child can do; :ley

affect his feelings toward himself, toward other children, and toward

the school.
Emotional status has a powerful effect on behavior. Ten-vcar-old

Jane was badly upset because a relative, and playmate, hi if during

the summer. Forced to come to school by her father, F tie cried and

33
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tried to run away. Her fz!ar of death was expressed as fear of the school
and the principal. It was several months before the warm and under-
standing guidance of the teacher and many opportunities to participate
responsibly in school activities resulted in readiness to live successfully
at school.

Chi 1(.1.,en are different because fi0 two homes are alike. To the school
come children from stable families and broken hones; childret, who
have Always lived in the same house and migrant children whose homes
are where the crops are; children who know how to please the teacher
because they were trained as she was and children whose culture is so
different that they may feel strange with her.

Few homes are all good or all bad in conditions which promote de-
velopment and readiness for learning. Anthony's home is barren of
be ks and his English is limited because his i)arents speak to hi:n in a
foreign tongue. But he is warmly loved; he feels manly because his
he p is essential on the farm; his parents respect the school and urge

to make the most of it. Kirk's well-schooled parents have im-
mersed him in books and music almost from his birth; they take 1-am

trips and help him understand his expending world. But he has
problems with an overprotective mother and a father who expeas more
in intellectual and physical achievement than he can produce. Tony
and Kirk are at about the same chronological and mental age but they
have lived different lives, and they are different.

Children have a right to be different
Each child is what he i: at any given because of his inheritance

and all that has happened to him in the years he has lived so far. He
is what he must be at any given time. It is fruitless and dangerous
to try to force him to fit a preconceived picture of what a six-year-old
or an f Leven- year -old should be. The school owes it to him to accept
him as he is, to have faith in what he ca become, and to plan learning
experiences which are right for him.

Study reveals what each child is like

Scientists in child development laboratories, through a variety of
measurements, observations, and records kept through time, can assess
the developmental age of a child with a fair degree of accuracy. Per-
haps some day the skills of the scientist will be available to help all
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teachers know children and set reasonable expectations for them. In
the meantime, teachers must do the best they can with what they have;

their best can be remarkably good.

The school health records, and conferences ,ith the school nurse, tell

whether a child is growing; whether he has physical handicaps or a
history of serious illness; perhaps whether he is getting adequate food
and rest. Some teachers have learned to plot each child's growth on the
Wetzel Grid and so assess his physical age.'

Home visits indicate whether a child is secure in his family relation-
ships, what his interests and out-of-school experiences are. Perhaps his
mother's account of his age of teething, talking, and walking offers
clues to his rate of development. Some teachers make friendly visits
to children's homes before school opens in the fall of at the end of
the school year in preparation for the following year.

Tests can be helpful if they are properly used. Group tests of intelli-
gence are screening devices providing only a rough estimate of a child's
academic aptitude or mental age and are useful only in conjunction
with other information. Carefully chosen achievement tests in the basic
skills give the teacher and child some indication of his progress from
time to time. Their value lies not in determining his standing in rela-
tion to a grade norm but in finding if he is progressing and what kind
of help he needs.

Teachers learn most, of course, through living with the children,
talking informally with each one about his progress and helping him
plan his own next steps, observing how he tackles his work and how he
feels about school. One advantage in a multigraded classroom is that
the teacher is with children more than one year and so can get to know
each child intimately.

Some teachers keep a loose-leaf notebook or a stack of file cards
handy and jot down pertinent information about the children, dating
each note. Reading back over these records helps the teacher to see how
a child is progressing and what might be next steps for him.

Children themselves, if not held to standards too low or too high for
them, are likely to set their own pace. They want to succeed and be
approved. They will work hard on jobs which make them stretch them-
selves but are not so hard they continually fail.

'For information, write Newspaper Enterprise Association Service, Inc., 1200 West
Third Street, Cleveland, Ohio.
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Teachers, feel "right" about differences
The more aware a teach-:r becomes of the wide differences among

the children in the classrooT,, the greater appears the task of planning.
Conscientious tez, hers, particularly in multigraded classrooms, are
likely to feel hurried and concerned. Feeling "right" about differences
in children helps to relieve this pressure.

Sometimes a teacher can't feel right about differences because of a
conflict in his own thinking. Modern science, and common sense, tell
him that it is unreasonable to hold all children of a given age to a

single standard of achievement. Intellectually he repudiates the con-
cept of a single grade standard for all to attain, recognizing it as an
outmoded holdover from the first graded schools. He knows that a
single standard is impossible for some to attain, because for them it is
too high; for others it is too low, boring, or insignificant.

And yet, somehow, it is bald to be rid of the feeling that children
should all be at the same place at the same time. When the feeling
persists, teachers worry abovi: how to bring slow-growing children "up
to grade." They work ha,.,j at the impossible. Children become not
just children, but Reading Problems, Slow Learners, My Low Group.
Time becomes a bueear. It begins to look as if there isn't time for
singing and painting and making a play and taking a trip because
there must be more time for drill. School isn't very interesting and
nobody is happy, including the teacher. These conditions are unfavor-
able to learning.

Feeling right about diff erences requires straight thinking. It means,
"I will help each child to set goals which make sense to him and which
be is able to attain. lr'1,:n he attains them, he and I will feel good be-
cause we are both succeeding."

One other concept from the schools of long ago hinders straight
thinking about differences. It is that the- only truly noteworthy kind
of achievement in school is success with books and symbols and ab-
stractions. Now it is true that outstanding intellectual ability is much
needed in our cornmunitif-c and greatly to be valued. But it is also good
to excel in games, and to sing or play an instrument or paint a picture
exceedingly well. It is valuable to be able to make machines run, and
build houses, and repair roads, and grow food, and care for a family.
How precious differences are! The world would be dull, and the wheels
of our communities would come to a standstill if all people were alike.
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So teachers relieve themselves of pressures and frustrations when

they value the differences in children, and when they broaden the

curriculum so that children with different kinds of abilities awl -t rests

have a chance to "shine." Feeling right about differences niea , "My
classroom is a miniature .ommunity. 1 will try to find and b', 3 on the

particular contributions each child has to make and help ea.;.) one find

a respected and useful place in the school. By so doing, i will be en-

couraging diversity within unity, and this is a strength (-J. our democ-

racy."
At the same time that teach,- rs are building upon individual strengths

they are sensitive to the needs each child has for '11-ther growth in a

wide variety of areas. Support is given where tf.ier is d;fficulty; oppor-

tunity and challenge are provided whey, it I,..veloped potential.

New interests are awakened and old ies are broadenrd and deepened.

Help parents value differences

Patents sometimes need help to understand that all children are
different and to accord their children the right to be themselves. Father

may want a football star and mother may want a scholar, but they do

better to find and nourish the boy's own interests and abilities than to
impose their own wishes.

How a teacher feels about a child is extremely important to parents.
This means that a teacher can do much to reinforce the confidence of

:n their children. Alt:.ough it is sow Hmes necessary to help
par:nt, see the unmet of their child, -tn, iL is even more important

to `.hem become aware of strengths and potentialities. As one
teacher said, "We ..iwuld be more eager to teil parents what is right

children, less given to communicating what is wrong."

Ra:i :.tales such as A, B, C, and D on report cards do not tell
parents nalch either of how to nourish and encourage a child'?. ,trengths,
or how .:o help him with his troubles. These rating devices often con-

fuse thc. reacher who riepar:s them, and the child and npfents who are

on the *eceiving end. Ooes "A" mean the best in the cl; ss or that the
child is doi;ig his bvst? What is his best? Is his best good enough so
he will "pass"? a fourth-grader who is improving markedly
in rep get an 'A" if he is reading a third-grade book? It is the old

story of the conflir between what we know and what we do. If we
truly believe in taking each child where he is and helping him to go on
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from there, we do not "rate" him. We observe and record and report
evidences of his progress. We may describe his achievements.

Parent-teacher conferences as a method of reporting to parents are
used in many schools and there is evidence to show that they promote
learning. A teacher, newly come to a one-teacher school, found a boy
assigned to the third grade but unal7 to read at all. She knew the
futility of third-grade reading matrrial for him but she consulted the
parents before adjusting his pro,:,-am. By mutual agreement with the
parents and the boy, the teacher started him to work on pre-primers.
Because he had grown to the point where he was now ready to learn to
read, he progressed rapidiy. Before Christmas, he was reading second-
grade books, and by ',he end of the year he was reading third-grade
materials with ease. Had the teacher in this traditionally organized
school gone ahead without consulting the parents, it is quite likely they
would have thought he was being demoted. He might have been
scolded and punished for whit they would have considered his failure.
He would have been discout,,ged and fearful, rather than hopeful and
confident, in learning to read.

When parents lack understanding of development and le rning,
they may unconsciously impede a child's progress. For eyi.mple, a
teacher tells of parents who scorned manuscript writing as .r:st print"
and insisted that "real writing" be taught. They scol.- -C1 the child
because he couldn't write and was unable to "say his aH.,abet"
he began reading. The teacher invited the parents to visit the sc hoc!,
showed them the materials she was using, explained why manuscrip;
writing is more appropriate for young children, and why she introduced
whole words before letters. They watched the children work and on a
later visit were delighted with the progress their child was making.

Parents absorb understanding when they come to school to help, ar d.

while there, see their children at work and play. One school which
enrolls children of migrant workers, ranch owners, and other wo
finds many ways for people to help. Parents participate in curriculum
study groups and make valuable contributions. Mothers help teachers
with parties, trips, programs, and other projects. They help the nurse
and doctor by recording findings of physical examinations. They tram.
port parents without cars to keep medical and dental appointrner s

with their children. A group has landscaped the school grounds a d
contributed playground equipment. Parents donate outgrown clothi.,g
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and supply food for the school lunch. The school calendar provides for

three parent-conference days during the year. Farm workers are released

from work to come to confer with the teacher about their children.

Help children feel right about themselves

How a child feels about himself has a strong influence on how he

learns. If he thinks he is the kind of person who cannot learn' to

read, or hit a ball, or make a friend, the chances are he will not. Know-

ing the truth of this, teachers who want to help a child spell better, or

be more friendly, or conform to school regulations may begin by askir:,;.

"How does he feel about himself?"
Teachers have seen something like miracles happen to discouraged,

self-distrusting children when they were helped to have confidence in

themselves. A big boy wh,-, can't read is willing to work hard at the

initial stages of learning ;Fading when he is helped in other ways to

-look b.;;;" before the children. Perhaps he can show them how to

terrace a gully, or operate a tractor, or play a harmonica, or cook a meal

outdoors. The feeling that he is somebody in the school helps him to

face, with so much more confidence, the task he thought he couldn't

do that he begins to succeed at it. The success, and the warm approval

it brings from his teacher and his fellows, further strengthens his efforts.

He begins to walk tall and smile oftener when the teacher teilshis

mother and father, "That's quite a boy you have. We just couldn't run

our school without him. Have you noticed how he is pickir: up in

reading?"
Physically handicapped children face the danger of feeling that they

must be on the outside looking in. They may become self pitting and

dependent. But the magic works with them, WO. When th,- emphasis

is changed from what they cannot do to they can do, :,elf-con-

fidence and independence incrt..se r Peter, who will never

be able to run, dressed his classmates in si.ven league boots and led them

through fine od.ventures by merns of his livid imagination and dramatic

ability.
A teacher must accept a chid as i), is in order to help him to want to

improve. He must feei LI c teacher you. I have

you. I see good things ahead for you. Unconsciva.sly, the teacher com-

municates these feelings by facial exr ression, tone of voice, gesture,

touch. Teachers have to ttsc great r.re not to communicate such feel-

ings as, "I am worried and anxious about you. I am afraid you can't
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learn. I wish you weren't so dirty and loud. I don't see how I can put
up with "ou much longer." When a teacher shows faith in a child it
sti engthens his faith in himself. When he thinks she believes he
doesn't amount to much, he is likely to think so, too.

It has been said that some children are hard to love. It becomes
easier when we find opportunities to be close to children. Then they
caa veal how they feel about themselves and the world, what they
like to do and dream of doing. They let us know what they are up
again:h which causes them to strike out against their world or try to
v..,hdraw from it.

Organize to accommodate differences

Over the years, teachers have worked out efficient ways to provide
for the wide range of readiness, interests, and abilities which exist in
every classroom. In doing so, they have adapted curriculum, grouping,
the daily schedule, materials of instruction, and the arrangement of the
..lassroorn. Some of these adaptations are described briefly in the pages
which follow and in more detail in other chapters.

In general, these ways of working with children have been found use-
ful in bath single-graded classrooms and multigraded classrooms. The
range in development and achievement is wide in both.

Think ' groups"not "grade"
Nti;s Wilson teaches in a fifth grade in a consolidated school. Most

of the children are between ten and eleven years of age. Included in
the group are a few slow-developing children who are relatively child-
ish in their interests. They read in books listed for second and third
grade. are just mastering the number combinations, and are not very
skillfUl at the games the other children enjoy. One boy, who is
seriously retarded mentally, is unable to grasp the symbols of reading,
writing, aiid number. At the other cnd of the range are children in the
piepuhescent growth spurt. Their interests are those of early adoles-
cence. Some of them can use Miss Wilson's college textbooks in follow-
ing their science interests. Miss 'Wilson realizes "fifth grade" is just
a name for her twenty-eight children, not for a single level of achieve-
ment. Her problem is to organize a program for children who range in
development from early childhood to early adolescence. She thinks
"groups," not "grade."
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Mrs. Allen works in a one-teacher school. Her children range in

chronological age from five to fourteen years. If she thought in terms

of grade, her problem would be practically insurmountable. She would

have to plan for nine grades, pre-first through eighth. In some grades,

there
would be only one or two children. Then consider the two chil-

dren in the fifth grade. Fifth-grade Janet is as far along as Tommy,

labeled eighth grade. Bill, with Janet in the fifth grade, needs reading

materials at the third-grade level. But Jerry, in the eighth grade with

Tommy, works quite comfortably with fifth-grade materials! Mrs.

Allen's common sense tells her to forget grades and group children

according to their needs and the jobs to be done in the room. Her prob.

km, too, is to organize a program suited to children ranging in develop-

mr,it from early childhood to adolescence.

Find some common centers of inierest

Although children in both Miss Wilson's and Mrs. Allen's rooms

work a great deal in small groups, they also engage in common projects.

They need to plan ',.ad work as a whole group in order to develop a

sens.t of i.nity and appreciation for tht. contributions of all the group
members. Becnlise many ways to learn are available, it does not rnatl-ff

that. childre,. and think and contribute at different levels. r hil-

drcii tier' 1,.cded facts from interviewing peorle, observing, e):Nriment-

inA, looking at pictures as well as from reading. They share what

thc,, find through painting, dramatizing, demonstrating, and charting

as 3w(!,: as through writing and speaking.
rlson and her children plan units which draw on the fields of

social sr 1e5, science, and health. They work on problems such as

"How are ,,mr)e homes and schools supplied with pure water?" or
"What was life tike in our community in the past?" or "Is our school as

safe and healthful as we can make it ?"
Because of the wider range of ages in Miss Allen's one-teacher school,

it is often necessary to work with children in two or three groups in

social studies and science. For exzanple, the primary group might have

only passing interest in the ways in which Latin America and the United

States help, and compete with, one another. But Hifi: and big, alike,
have ideas and work to contribute when a party or picnic is in the offing,

when the school lunch program needs strengthening, or the school
grounds need landscaping. A study of conservation of natural resources

finds tl.e younger childrer. feeding the winter birds, learning their
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names and how they help the farmers. Older children relate the con-
servation of bird life to the care of fence rows and forests and to hunt-
ing regulations. Perhaps they plant the school grounds with native
shrubs which bear fruit attractive to birds. They may chart bird migra-
tions and scientists' hypotheses regarding migration practices.

Nearly all the children in one multigraded classroom had relatives
or friends in the armed forces. The children marked the location of
each serviceman on the map, read .news items about these locations,
searched through reference books for information about the places
where the men were stationed, and wrote letters to them.

In one classroom with three grades, all the children studied dairying
in the community; but the youngest childre., limited their study to com-
munity activities, the r-xt oldest group to dairying :n the state, and the
oldest children to d.. yang in the nation.

Work in small grout.
The -hildren in Miss Wilson's fifth grade and Mrs. Allen's one-

teacher school do a good bit of work in small gr )ups and committees.
Less articulat, children participate more freely in small groups. Chil-
dren having common needs can be helped together. Commitiee work is
good practice in citizenship, for committees of the whole do much of
the civic work of the world.

Children are often grouped according to their needs in the skill areas.
In reading, arithmetic, or spelling children who are working at ap-
proximately the same level work together, using materials which are
appropriate for them. A child may work in one group for reading,
another group for some other skill practice.

Groups form for purposes other than skill practice. Miss Wilson's
children, studying how their community developed, may form several
groups. Each group may interview local people and seek information
from other sources regarding some aspect of the study such as early
schools, industries, homemaking, activities, recreation. Mrs. Allen's
children, working on conservation, group themselves for various jobs.
A group gathers and lists pertinent books and pamphlets and writes
to the county library and county extension service for other material.
A group reads to find what winter birds eat and recommends ways to
secure food for the feeder. A group paints a gay series of pictures of
cardinal, chickadee, woodpecker, and kinglet to brighten the library
corner.
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Make grouping flexible

In the classrooms described, children work with several different

groups in a day. This prevents a child from becoming permanently

identified with a "slow" group or a "bright- group. He may work with

a group on reading skills, with a "partner" in preparing to share a book

he likes, with a committee preparing to report on early methods of

farming in the community. Throughout the week he works with other

groups in cleaning up the school grounds, decorating the room for the

Halloween party, planning for morning devotions. Sometimes his con-

tributions are modest; sometimes he "shines." Sometimes he is the

leader; sometimes he follows the leadership of another child.

Children frequently choose the groups with which they will work.

This makes it possible for children to follow their particular interests.

It gives an uncertain child a chance to be with children whom he likes

and with whom he feels secure. Sometimes the teacher places a friend-

less child with a group where he can stand out and show his strengths.

A boy who was never chosen first for playground games impres,ed his

fellows with his skill at hand puppets. He helped them have fun and

they showed friendliness to him for the first time.
Mrs. Allen in her one-teacher school is particularly fortunate in

being able to group younger and older children together, sometimes.
When the children entertained their parents, a group undertook to serve

simple refreshments. Little folks on the committee decorated paper
plates and napkins; older ones arranged wild flowers; the most grown

up prepared the fruit punch. (The whole committee tasted it to see

if it was sweet enough!) Through working together, younger children

set their developmental sights ahead; the older children learned to be

patient and gentle with the little ones.

Encourage individual interests and projects
Teachers provide for differences by encouraging children to work

individually on interests and needs. This can he particularly helpful for

children who are especially rapid or slow learners.
In one classroom the children who often had "time on their hands"

planned with the teacher to work independently. One child read, and
kept brief records of, more than one hundred booksfiction, poetry,
travel, and science. Children wrote and illustrated installments of

"continued" stories which the others delighted in hearing. They lo-
cated and annotated books and periodicals needed by the children in
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workin:z on current projects. They wrote, and learned to tell, stories
for the younger children. They wrote articles for a newspaper, report-
ing room activities for their parents. They lead and reported in various
interesting ways on their hobbies, such as space travel, dress design, or
baseball .

aLLt.ts pro',.ect the feelings of children who require or wish tc
use mo.e time for projects, by making provision for them to wort.
individually 0, skills with which they are having difficulty. One be ,

listened ani contributed interestingly to group discussions, but reg
poorly. id the teacher talked about his difficulty and planne '
how to tackle it. He worked by himself on reading, using easy material..

:,ct 'lanes, speed boats, and other things which meant a great
deal hin, Sometimes he dictated stories abow his experiences to the
teacher and learned to read them before sharing them with a group.
The teacher .., Iped him at odd moments and encouraged him to choose
a child helper This did not hurt his self-esteem for he took the
initiative in as'.ing for help and chose someone he liked to help him
when he needer' it. His progress was even greater than the teacher
had hoped.

One teacher nrc:-..red what she called "contract reading." She selected
stories from reading, textbooks, trade books, children's magazines, and
other sources. Each child had in his folder a list of stories together with
the names and page 3 of the books or periodicals where they were
located, and two or tf- ree thought-provoking questions about each story.
The children went to `.,e library center and worked on their "contracts"
whenever they had tir moving at their own rate through increasingly
difficult materials. The. satisfaction in self-help and independence was
expressed by Jimmy who clid, "This is the first year I ever read stories !"
His earlier reading expe ,ence was so difficult that he had not had the
thrill of reading; he had onl; puzzled over words.

Joe is another example of 3 I h d who needed support in working
independently. Ile was handl( Ted by mirror vision. Tracing on the
chalkboard and on wide-lined paper helpeA hirn gradually to eliminate
this handicap.

Schedule for flexible grouping and individual work

When teachers group Children for various purposes, the classroom
is a little like a three-ring circus. The teacher must keep an eye on all
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the groups, help them over hard spots, teach them techniques of work-
ing together without dominating them.

One important way to assure efficient group work is to set aside a
time on the daily schedule` for planning. This assures that the children
as well as the teacher know what they will undertake and when. A
skillful teacher is always planning with children. She is always asking,
"What do you think our real problem is? What do you think our next
step is? How can we find a way around this difficulty? How can we
find what we want to know? How long shotJd it take us to complete
this job?" But sometime during the day, in the morning or at the
close of the day, the children and teacher lay out the coming day's work.
Each day's progress is checked before the next day is planned.

Another way to strengthen group work is to schedule what teachers
call, for want of a better name, a "work" period. This is an hour or so,
often at the beginning of the day, when the children work, individually
or in small groups, at jobs they have cooperatively planned. During
this time, social studies committees may work, a room-club committee
may meet, or a small group prepare a "surprise" dramatization. Some
may work with arts ma.--i',1s; younger children may use blocks and
home play equipment. The teacher is free during this hour to help
wherever a child or a group needs her most. She may help a committee
draft a report. She may note why a group is having trouble doing re-
search on a science problem and plan to help them during reading time.
She may talk with a child about his favorite character in the book he is
reading, or counsel privately with a youngster who is worried about a
personal problem.

Some teachers schedule a daily half-hour "skills" period during which
all the children practice the skills they realize they need most at the
time. The teacher moves about working with individuals and small
groups. For example, children may work with partners checking each
other on number combinations (using a set of homemade cards with
the answers on the back), or dictating individual spelling lists to each
other. Some children may be practicing letter formation. Others may
be reading easy material rapidly, to increase eye span, or comprehen-
sion, or self-confidence

'See Chapter 4 for further discussion of sche,',ding, and for sample schedules.
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Use children as helpers
Teachers find that children show remarkable ability in group leader-

ship. The teacher may, for instance, set aside an hour each day as
"reading time." During th: hour there may be five groups at work.

In the daily planning time each group lays out its work. (Some older
groups plan several days' reading activities in advance.) The teacher
gives over-all supervision, but today she may work intensively with only
two reading groups. At the same time the three groups which do not
meet with her, work with designat,..d child leaders. One group may he
re-reading a story in preparation for dramatizing it. Another may be
at the library center, sear, ping for animal stories to ans wer their gut::
tions about how animals m .ve, defend themselves, care ar their young.
A third group may be reading silently to answer sorm, "why do you
think" questions, making picture answers. In the use of "helpers" care
is taken that children are not nressed and made to feel inadequate or
bored with "help" when they to achieve things independently.

Arrange materials to encourage independent use
When teachers organize a program in which many small groups are

at work, room arrangement becomes increasingly important. Well-

equipped work centers stimulate children to work creatively. Wasted
time and confusion are avoided when children have a place to work and
materials to work with, ready at hand.

Teachers and children find varied ways to arrange classtunins which
encourage individual and group activity. Spaciousness helps, but good
working arrangements have been developed in classrooms with limited
space. Planning the classroom as a workshop, one group of children
ranging it age from six through nine worked with their teacher to
develop a number of work centers including a reading center, a science
corner, an arts shelf, a place for quiet play, and places where writing
and arithmetic materials were near at hand for children's use. Bu'' -tin
board, chalkboards, and a flannelboard were a part of the school's
working equipment to be used regularly by children and teacher.

Another group of chi'dren of similar ages had a cherished spot which
they called their "pretty corner." It was a place to be kept beautiful
with a child's latest handiwork or flowers brought from home. It was a
place to he lived in and enjoyed. A child could come as he wished,
just to enjoy this quiet nook which belonged in part to him, the same
as he would repair to some quiet spot of his own choosing at home.
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Use comr 'unity ri?.! zurces
In most schools, f sere are children who need assistance which teachers

alone cannot give. To help them, teacher!. enlist the aid of parents,

individuals in the community with special service groups which

can provide financial, help, and others. Local, county, and state services

are located and used.
Eight-year-old Richard had a severe spe :ch impediment and 80 per-

cent loss of hearing in both ears. He was retarded in achievement and

his behavior in school was disturbing to the group. Richard's teacher

%vas able to arrange tests of hearing, speech, and mental ability. Inter-

views with his parents resulted in a thorough physical examination. A
hearing aid and work with a speech teacher were helpful. Through
affection and understanding shown by principal, teacher, supervisor,
and schoolmates, Richard discovered that people really cared for him.
He began to enter into group activities and was especially helpful in
preparing a project for the science fair. Gradually his behavior im-
proved and his participation increased.

A school in a community where migrants come to harvest the crops
has its class size doubled during a twelve-week period. The migrant
children who come need a great deal of help and guidance. Space and
substitute teachers are scarce. This year several students in a state
teachers college gave several weeks to this school, making up the time
away from the college during the summer session. Acting as teacher
aides, they had a fine influence on the children and gained priceless

practical experience.
Another school reports substantial help from the county health nurse.

Vision problems have been corrected and provisions started in the
county for therapy for children with speech defects. In addition the
help of specialists at the state university has been enlisted.

A teacher, troubled about a nine-year-old who could not read, in-
terested his parents in using the services of the county guidance clinic.

It was found that emotional problems were blocking learning and he
was helped with these. The library supplied attractive books, suited
to his interests, which stimulated him to read.

Remember, it's the personal touch that counts
They are all different, these children who come to our public schools.

Each one is precious, having in him the divine spark of immortality.
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Each one has potentialities which he needs help in discovering and
developing.

We teachers need always to be improving or octending our skills in
working with children. But we cannot go too car wrong if we show
each one of our children that he counts with us and that we believe in
him and value what he has to give.

An eighty-year-old woman speaks with a lox ing smile of the teacher
she had when she was ten years old. "Miss Mary always said I wrote
a lovely hand," she says. Seventy years is a tong time to remember a
word of praise, but it was never forgotten because the warmth and
support it represented were built into a human life.



CHAPTER 4

Can I "Get It All In"?

ITEACH in a situation where it is possible to know

children reasonably wellwell enough to sense each child's general
capabilities and to recognize his major needs and problems. But how

to find time within a six-hour school day to provide all the worthwhile

experiences these children should havethat is my probl'-m. And of

course there is the related problem, how to find time in my own 24-
hour day to do the things that prepare me to use those six hours with
children to the best possible advantage.

I have taught for several years, part of that time in an eight-grade
one-teacher school and the remainder in the middle room of a three-
teacher village school. I have tried many devices, many ways of group-

ing grades and classes, but always with the feeling that what I was
doing was makeshift, that there must be better ways if I could only
find them. Last spring I did some pretty straight thinking about it.

I think of myself as a career teacher and would like to continue
teaching in this community where schools are not likely to become large.
But I asked myself whether I could go or for the rest of my professional
life with this feeling of never quite measuring up to what I should
be accomplishing. It didn't make sense when I faced it that way, so I
resolved to set about correcting the situation, if I could.

I was fortunate at the start. Our county office had recently employed

an instructional supervisor who is especially qualified to work with
teachers in schopls like mine. So I talked things over with her. She
understood my 1 roblem and felt it was one that many teachers share.
But she said, and I'm sure it's true, that not all teachers are ready to
move ahead in the same way and ..t the same time in working on such
a problem. We aecided that I needed first to clarify my own thinking
on the problem. -Vith a broader understanding of the possibilities, we

Lois M. Clark, Ass stant Director of Rural Service, NEA, prepared the first draft
of Chapter 4. V ,i_eczAac,

.0---e)//.4Z0
51



52 TEACHING IN THE SMALL COMMUNITY

could map out plans that would be workable for me. A summer work-
shop at the state teachers college offered the opportunity I needed to
"expand my horizons" as well as work on my special problem. What
I report here has grown out of that summer workshop, interpreted, of
course, in terms of my previous experiences.

When several age groups share a classroom
The special problem of organization faced by teachers in one- to

four-teacher elementary schools usually centers in their having within
their classrooms two or more "grades" or age groups. Many teachers
have a few children in each of eight or nine different grades (including
"beginners" or "pre-firsts" where five-year-olds are permitted) ; the
average one-teacher school includes children in six different grades. The
organizational problems which the teacher faces have to do with the
necessity of guiding and directing the learning activities of these vari-
ous groups of children simultaneously. Trying to teach reading, spell-
ing, writing, arithmetic, science, history, geograph!, et cetera, to six
or eight, or even two or three, separate classes each day is quite im-
possible, if that is the approach the teacher makes.

Fortunately this is not the only possible approach a teacher can make
to the problem of organizing the classroom. In fact it is a plan bor-
rowed from graded town schools in an earlier day, and has been especi-
ally ill suited to the small schools which have predominated in rural
areas. That this highly structured scheme of organization still persists
reflects an illusion:

The illusion that children can be classified into neat and comfortable group-
ingsa sorting into bins is the picture that comes to mind--doggedly persists,
though experience disproves it daily. So teachers whose classrooms are inhabited
by lively assortments of six- to fifteen-year-olds, or some lesser combination
within that range, still struggle with a graded system that fits no group of chil-
dren and is at its disastrols worst in the multigraded schools where age differ-
ences dramatize the individuality of all personality. Little wonder that, for many
a teacher. the small rural school has come to mean a task so complex that he
wants oone of it. That this situation is a hurdle more apparent than real in no
way lessens the difficulties it presents.I

Teacher use of time is the key
A first and very important factor in "getting it all in in small rural

elementary schools is a mental adjustment to be made by the teacher.

'(:lark, Lois M. 'Tor Thew Children in This School." Phi Delia Kappan. Vol. 26,
No. 1; October 1954. p. 20.24.
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Once he has made the adjustment, a teacher can go on to make many

specific adaptions and adjustments that are helpful in developing a

school situation where rich living and learning can take place. The

thinking involved in this adjustment goes something like this: The
teacher comes to know, genuinely and of his own experience, that

children grow and learn out of what they themselves do and experience..

Hence the teacher's greatest responsibility is to guide and direct their

doing and experiencing, each individually and all collectively, so that

it brings for each the best growth, the fullest learning. While there is

a time problem, it is not primarily the children's but the teacher's:
How can the teacher use his time with the children so that all of their
school time is used in ways that he.p rather than hinder growth? That
is the key question.

Having clarified his thinking on this point, the teacher looks at the
school day from the perspective of the needs of children of various
ages and differing temperaments. What makes a good day for six-year-

olds, eagerly starting to school? What do twelve-year-olds need?
Specifically, what does this twelve-year-old Susie, sunny, placid, and
plodding, need ? What about Janie, a fly-by-night? And Tommy,
earnest and even tempered but not yet ready to read? How can each
have the help he needs?

Children's needs in growing up set priorities
No teacher really stands alone, however small and remote his school

may be, since his school is part of a system of schools for which many
decisions are made at both state and county levels. But many day-to-day
decisions can be made only in the individual classroom; for them the
teacher needs a clear sense of relative values. These values relate to
the child's needs as he grows up in, and comes to terms with, his world.
They determine what is essential and what is incidental, or only a
means, in the work of the classroom.

To the teacher who holds to the ideal that every child must have his
full educational opportunity, each school day becomes not just a day to
be lived through somehow, but another day of helping children to find
and develop their capabilities. Each child must, over the span of his
lifetime, establish relationships with his world which satisfy him and

are acceptable to his world. In his first years he counts on other persons
especially parents and teachers --to carry the main responsibility in

guiding his establishment of these relationships. As he approaches
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maturity, he prepares to take on the chief responsibility of directing his
own life. So, in his formative years, parents and teachers seek to help
him grow in understanding and in the ability to think and act for him-
self.

Coming to terms with one's world is not a simple matter, for ours
is a complex world. Even the world of childhood may be complicated
and confusing, made up as it is of all kinds of things, of people and
circumstances, of feelings and ideas, of what adults expect of you and
what you want for yourself. In order to establish sati Lictory relation-
ships with his world, a child must gradually and continually come to
understand that world. He must also come to understand himself
his hopes and aspirations, his capabilities and limitations. So he must
have many meaningful experiences with the worlds of nature and of
man which he finds around him. He must also have many opportunities
to explore, to try himself out in one way and another. Beyond this, he
reeds to develop the skills and abilities that make it possible for him to
take an appropriate and responsible part, at his level of development,
in the life of his world.

Learning is an individual matter

Francis S. Chase, addressing the National Conference on Rural Edu-
cation in October 1954, urged that we discard "the mass production
model of education which moves learners along through standardized
learning experiences at uniform rates." This method, he said, is not
good enough to meet the needs of today. What is needed is a quality
of teaching, a flexibility of grouping for experiences, which make possi-
ble sequence and continuity for the individual learner in the learning
experiences provided!

It is extremely important, therefore, to look at the school day in
terms of the typical needs of children at various levels of development
and also in terms of individual child needs. Surely all six-year-olcis
must have a good bit of the teacher's time, and at frequent intervals.
But twelve-year-olds are able to carry on for themselves, with a bit of
checking and guidanc, now and then, once they have a clear under-
standing of what to do and how to do it. They need longer periods of

'National Education Association. Department of Rural Education. The Challenw. of
Continuing Problems." Rural L. atu,n A P-'h ard Look. Yearbook 1955. Washington,
D. C.: the Department, 1955. Chapter 2, p. 26.
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t;rne, sometimes to work independently or with minor direction, some-

t iiies with teacher "teaching" as a new phase of work gets under way.

(Ye organizing principle for Johnny is--Johnny
The point is well made in Chapter 3 that children are all different,

anti that each has his individual growth pattern. The further fact that
learning and development move forward in spurts rather than a steady
climb has important implications for the organization of the school

day. Many efforts to simplify the daily schedule of the one- or two-
teacher school have bogged down because they assumed that a grade
lapel meant just what it saidthat .Tohnny's being in Grade IV ac-
cur..tely defined the level at which he was ready to work. What is
wrong with such an assumption?

First, the notion that Johnny, or any child, can do a fixed level of work be-
cause a grade label has been given him is erroneous. Johnny is Johnny, "a whiz
at numbers, or "a little slow in reading," or "not much interested in geography"
in other words, a normal child developing in irregular fashion along many
fronts . . . . What is needed is the recognition, by what we do as well as by
what we say, that the organizing principle for Johnny's learning must take into
account Johnny--what he is, what he needs, what he is ready for now. This
we can know in advance in a general way, not in its minute details. And Johnny's
total word is not at all careful about the sequence in which it interests, excites,
and stimulates him to learning.8

Each small sz!lool must find its o ..'n pattern
The school in the small community can be a good school for chil-

dren. It has easy access to the life about it. Usually, too, the school
small enough that children of varying ages may associate freely in thz
activities of the school as a whole, perhaps within a single classroom.
To use these advantages effectively, and to do justice to the needs of ill
the children, small schc,ols .nust have their own patterns of organiza-
t on.

The school we envision differ.; from the traditional "rural school"
in at least three obvious respects. One is in the nature of the daily
program. The old jigsaw puzzle type of schedule, with its 10 minutes
of this and 15 of that fitted together within limits set by a 9:00 to 4:00
day, gives way to a more flexible plan. When coming out even by the.
clock was the most immediate concern, eighth -grade history might come
in the midst of everyone else's arithmetic. But when meeting children's.

'Clark, Lois M., op. cit., p. 23.



56 TEACHING IN THE SMALL COMMUNITY

needs is of first importance, the schedule must be usable and adaptable,
not one that confines and thwarts teacher and pupils at every turn.
"Block scheduling," with its greater possibilities for flexibility, appro-
priately replaces a more minutely detailed program.

Closely related to this change in the nature of daily schedules is a
changed attitude and practice with respect to grouping children for
teiching. Although the grade labeling of children may and often does
persist (Peter is in Grade III, Ellen in Grade I, and so forth.), they are
grouped flexibly for specific types of learning on the basis of their
indiv:dual needs and capabilities, not solely in terms of the "grades" to
which they are assigned. This will be discussed more fully later in the
chapter.

Another change is in the way in which the teacher uses the so-called
recitation period. Originally it was a time when the pupils re-cited to
the teacher lessons which had been assigned for memorization. With
today's clearer understanding of the nature of learning and how it
can be tested, the teacher's time is seen to be needed more in guiding
and directing children's learning. It seems a waste to call a class. to-
gether just to "hear" a lesson; instead, the testing of accomplishment
becon,es an integral part of learning, to be carried on in a variety of
ways with teacher and children sharing responsibility for it. With less
time needed to "hear" lessons, more time is available for actual teach-
ing. This change is not unique to small schools, but has special im-
portance for them. Students of the former Fannie Wyche Dunn will
recall her reiteration of the idea that the old-time recitation is a luxury
which the teacher in the small school cannot afford; time is too precious.

Childrer 's time is a precious resource
Time is precious for everyone; for the child it is doubly valuable.

He has but one year of being six--or eight, or elevenso he must
make of each year what is, for him, the best possible time of being that
age. His school sham with his parents the heavy responsibility of see-
ing t;lat his precious time is neither misused nor frittered away.

The school must be concerned with all the child's time at school, and
more besides. Does he arise early to hike over the hill and ride the
school bus? Is this a good use of time for hun, or does it have a damag-
ing or a negative effect? Perhaps it is time necessarily expended, to be
compensated for Ly a fuller and richer school experience than he might
otherwise have. How is his noon time spent? When and how does he
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reach home a afternoon? Has it been a good day for him? Has

there been tam! for the things that are most important to his grow-

ipg up'

time to Think., 'ro plan, to evaluate

Caildren need t-c. kn.ow what they should be doing and why. Together

the teache! .tier' need to consider what was left undone yesterday,

to rtan whgt i'kt to be done today, and to think ahead to what else

may appripiat..-if be done. Some of this will be concerned with their

work gr-.)14»., some with their individual purposes and activities.
This planninf,, rocess itself is learning; teacher guidance in it is most

important. ./ I: skills of planning develop slowly through many experi-

ences. ,50imm; ;Iv, plans do not work out and need to be modified

throu3 h j.:lanning. Often it is necessary to check the children's
understanding of what is planned. It is a part of planning to save time
-each day for evalu.:tion, to see if plans have been accomplished, and to

make suggestions for the next day's work.

One teacher reports that her county school supervisor suggests a

program which begins each day with teacher-pupil planning of the use

to be made of the various time-blocks for that day. The time-blocks are
assigned to such fields as arithmetic, language, social studies, health,
music, art, or other activities; these are jotted on the board. Then, she

reports:
At the beginning of each time-block teacher-pupil planning again takes place,

indicating the kinds of activity for each group, materials needed, how and when
the teacher will work with each group, et cetera. This takes but a few minutes
and also is jotted on the board. In this manner there is always understanding
as to what tasks lie ahead and how to proceed. All groups are occupied with
worthwhile learning activities without fluster, hurry, or confusion. The teacher
works from group to group; there m:ty be discussion, introduction of new work,
written assignments, drawing, constructing, reference work, free reading, room
duties- -whatever may be the planned assignment. Frequently a quick summary
at the end of the titne.block is very helpful to the next day's planning. The
essential elements of the scheme are (a) teacher-pupil planning, and (b) noting
assignments or directions on the board where they serve as a c( istant guide and
directive.

It is important that time be so used that individual children as well
as groups have opportunity to plan and, at appropriate times, to evalu-
ate the progress of their undertakings, with as much teacher help as
necessary. There must be time, too, just to think. Many teachers will
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share with parents a warm appreciation of the importance for Roddy's
growth of his being able to say, "I've been thinking," and of his having
opportunity to test thinking in free discussion or of potting it to the
test in some suitable, practical way.

... time for living and working together
A classroom is a place for living together. For five o 3iX hours a

ddy, a group of people art living within the same confines doing many
s milar things, being affected by the actions of those about them. This
lr *17, together can he of very indifferent qual:t.,,, or it can he a happy,
healtnful, and stimulating experience. A satisfi.xtory group life is made
11.1 of many elements, some tangih! and ,i,;:te intangible. But
the allotment of a comparatively small amount of time each day makes
possible essential activities which facilitate a good social climate in
the classroom.

In Centre County, Pennsylvania, many scHkls begin the day with a
half-hour period entitled simply, "BeginrirT.-;-the-Day Activities."
Earl Stock, the assistant cH,erintendent, se items from which
selection is made: Open;.ig exercises; songs; ws reports; classroom
business; health practices check weather ar. : meteorological reports;
supplies; personal reporting and sharing: panning for the day; and
others, of similar nature. Commenting on the daily use of this period,
Mr. Stock suggests:

(t is not to be supposed that all these items will b included every day.
"Opening excccises" is the only one which will oc,ur daily. "Songs" will occur
most da)s. This is not genet any to be the regular music period though
occa:-onally it mav be. Ordinarily it means singing two or three songs for
pleasure and spirit. "News reports" mav he cr.ite extensive once or twice a
week, omitted other days, or confined o very ir portant events.

"classroom business" will occur irregalartv. \X'hen planning a class activity,
such as a school party or picnic it may take the entire period -perhaps for tv.o
or three days. "Health practices check" may occur daily if a morning check-
up routine of hands, teeth, breakfast-eating, etc. is followed; or for the length
of time covering a project in one or more such matters. The same applies to
radio weather forecasts, thermometer and barometer readings, room temperature
and verudahon, precipitation records: your plan may call for these activities
on certain days, or every day for a certain period of time. Supplies that are
distributed periodically may be handled in this period; more important, how-
ever, is the ,eetting ready of materials to be used during the day such as draw-
ing papers, paints, craft materials, music, reference books, and maps.

"Personal reporting and sharing* may mean noting a birthday, a new baby
or pct, a Hr, mewing. or other incidents of considerable interest and importance
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in the life of one or more members of the groupteacher, pupils, janitor, associ-
ates in other rooms, supervisors. "Planning for the day" is qure necessary
most days. It refers to such general planning with the pupils determining
which classes or subjects aee on the day's program, who will have certain re-
sponsibilities with regard to certain classes or in the halls or on the playground.

It is perhaps significant to note that, of the nine specific rt_r. nsted,
two"supplies" and "planning for the day"have as -oeir direct
purpose the effective use of the remainder of the day . Ne. i,ing to-
gether. The other seven may and often do contri! \ute t: the same
purpose, but their immediate concern is the deve apment :f a happy
and stimulating group-living situation.

... time for help with individual needs

Within the range that we tend to label "normal," chldren var)
widely in their readiness for particular lel., iings and in they rates aid
patterns of learning. If the school is t, provide for eaci child
individual sequence and continuity in hi^ learning experiences which
Chase calls for, the school day must provle adequate oi.p:rrunity for
children to work alone yet with needed help and guidance. :uch time is
of great importance to the teacher, for it gi,-es him oppornnity to un-
derstand the individual child's pattern of E.owth and his present needs.
It is important to the child, for it enable, him to move a:ead in his
learning without the false starts and r .gressions he migh: experience
if left to fumble by himselfexperie! .es which not only discourage
him. but may also set up blocks to learn ng.

TeAcners schedule time for provie.mg individual help n different
s. Where the help needed relate s directly to a particul:: -subject'

o- the teacher may arrange to use a part of the tirne-bloc k
,u.,1 for that subject or unit fir working with individ:als. Oft :n

this ts Qione quite informally and r .ay require but a few moments ep,.h
dal; At times a general need for .elp may develop, so tlat it seem!:
bet to devote the entire time-blo:k for a day or more tc individual

Sometimes the help needed iolves mastering skills thu are more
gulerilly needed. Jr) such insta,xes, some teachers .find r useful to
sc heckle an entire period during which all children wo:x on their
speci.d needs in mastering specific skills in such areas as rei.ling, arith-

p. 54.
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metic, language, and other communication arts. Some children may be
doing very well in developing reading skills but need extra time for
work in arithmetic for example. A few hildren may need extra time
in a:: fields, in which case the teacher helps to determine what is most
needed for the child to move forward in his own growth pattern. In
these special periods the teacher's guiding hand is gr Atly needed. How-
ever, many teachers have discovered that, with suilo.ble materials and
direction, children can sometimes work together in pairs or small
groups to carry on needed drill or practice. This may be the help of co-
equals, where, for instance, one child has the number-fact cards which
show the correct answers on one side so he can check replies accurately.
It may be the help of a more mature pupil who, with the teacher's
help in developing a g (.0d relationship, may direct the practice of
another child or of a small g, °tip.

Where a child has an extreme need as in the case of mental retarda-
tion or prolonged absence, plans for helping the child must take into
account his total needs as a person. In a rural consolidated school an
eleven-year old boy with a mental age of less than seven worked with
a first-grade group although he was classified as a fourth-grader and
reported to that group for opening exercises. This adjustment was
worked out in consultation with his parents. Being small in stature,
he did not feel out of place the younger group. For an er child
who was physically large, different arrangements had to be made. In
one- or two-teacher schools there are not likely to be many extremely
retarded children. In one sucln school there were two boys whose arith-
metic could he taught together because they both needed the same level
of work, although one was nine and a half and the other twelve years
old. In another school, however, two children of about the same
aye and ability received their adapted instruction separately because
the one had the desire to succeed at the fourth-grade level and the
other plodded along at the second-grade level. Planning for the use
of school time needs to take into account just such variables.

... time for learning to work independently
One of our long-time goals for all children is that they shall grow

up to be resourceful, self-directing persons. Hence the teacher s need
to have children work independently at times coincides with their need

gruw in ability to be self reliant. Obviously, younger children in
general erred more direction, at more frequent intervals, than do older

- - .
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children, although older children, too, must make heavy claims on the
teacher's time when difficult new !earnings are being developed.

Perhaps no concern is more frequently expressed by teachers who
work with several age or ability groups that include primary-age chil-
dren than the query, "What can the children do when I must work
with other groups?" The kinds of answers teachers have found to this
question are reflected in the terminology used in referring to it. "Busy
work" reflected the "keep them busy (and therefore quiet) at any cost"
philosophy of a generation and more ago. Some of the things we gave
them to do kenpt them harmlessly busy but some, we now realize, were
in direct violation of fundamental principles of child development and
learning. So we turned to "seat work" as a better term, apparently
selecting it because children were either in class or at their seats, and
these activities, being out of class, were "seat" work.

A term more recently introduced, "unsupervised work period," re-
flects a broader concept but has given way in turn to the even more
appropriate designation, "indirectly supervised activities,' which re-
flects a more acceptable philosophy. Simply stated, this viewpoint is
that the work children do when the teacher is busy elsewhere shnuid
and can contribute to each child's continuing growth, and that it should
be supervised, eN, en though this is done indirectly. This means that
iwerests developed and activities begun when teacher and children are
wo; king together carry over into periods when children work alone.

In a 'iandbook for social studies developed a number of years ago in
New .lersey under the leadership of Marcia Everett, the relationship of
the child's in-class and out-of-class time is helpfully presented. Under
the caption, "The Children's Unsupervised Work Period," the hand-
book states:

In the average one-teacher schools which we know, the primary child has,
at the greatest, one hour a day of his teacher's direct help in class work. In

addition to this, with a thoughtful teacher, lie will have carefully planted
reading, spelling, and arithmetic seat work to last perhaps two hours. This
leaves from one to two hours for other activity and it is here that the social
s.idies work provides something to do that they want to do and which provides
un,imited possibilities growth. Every class conference period in social
studies, when properly conducted, leaves the child something to do with his

' An extremely practical cliscils%ion of this topic, originally prepared by Fannie W. Dunn
for Chi/dcraft. (Teacher edition. Volume 7:133-55, 1940.) is available in Child in the
Rural En! iri.nrrant. (Department of Rural Education.. Yearbook 1951. p. 205.20) Re.
printed by special permission of Field Enterprises, Inc.



6.2 TACIIING IN SMALL COMMUNITY

hands or somerhiry, to think, r I, or write about; something to look for, to
bring, to make or experiment with or some test onsibility to meet which I as
been selected with the appro. al of the other children and the teacher.

To illustrate consider the :1-tikip N1ho .1.11%111 . . FOC the mule
mature chiLl there is the question, "Why do th' build this kind of house?'
to nink ab. t, to read about, and to search es vwhere for help in answer-
ing. Tf. s acre rtroup mey be building or planning to build a large Japanese
house and will ed to ceder. An illustrated description of a Japanese house
also needs to be eohie for each individual's Ili ebook. Another group may he
hi 'Ming small houses fo- the floor scene, painting houses on the frieze, look-
ing for more pictuct.,, and illustr.,ing their notebooks, too. The very tiniest
children can add two ,age:; to the: ' --)ks --on one, a picture or exit poster of
"Nly Hom,- on at-to.1-, "A lap.tns }Ionic." They Lin help the others get
m,tteriAls, .ind they can 11, tc %n up. 'lima can look at pictures even though
thcc can't read. An inikidi from any group may have an opportunity for
.1 .inn; a piece of work of special int rest, such as painting a lovely Japanese
la-hist-3p, setting for his hoLse.

or 'IdCar children, the net d to learn to %,:A.k independently involves
tt) study more effectively. The role of the teacher in helping

child,cn do this has been described by Rut,' ,Itrang its invoking: (a)
undvritanding the individual students thei stage of development,
thei of themselves, their readiness for ..rtain kind of learning;
(b) t rovidmg conk rete, challenging materia's and suggesting timely
topics and realistic practical problems; (c) promoting interpersonal
relations that furnish incentives for learning: (d) encouraging stu-
dent initiative in setting their own meaningful goals, finding worth-
while problems, and disco%cring their own learning ;lids."

Clearly, this kind of help calls for the effective use of all the time in
which teacher and students .vork together, rather than the setting apart
of spot ific iearnmg-tostudy

... time for sharing joys and perplexities

Ntartin, just turned five and therefo,e eligible to attend airs. 4)1, hart
;,n eager and alert mind wl ich often found more of interest out -of-
ti than v,Athin. During h s first spring in school, he was the despair
of an older sist r and two brothers who diligently tried to get him to
school on time. .iut the fascinating life that was stirring in the swamp
he D,ISMI on the :as' to school was hard to resist. Wren school 7. Wed
in.( rest in the ss' atop, ind eecialt in Martin as its discoorer,- a

4-",t tog. Rath 1 h r( What Ryst u,h Says t.) the . tier, No.
a,hington, I) C.- Ih-parone-nt o f CLoAnurn Teachers, July 1955. I 5.

r
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bridge was formed which led eventually to rich learning for Martin
and the other children. But a teacher had to have time to listen, and
Niartin had to feel that others were interested, before the bridge could

be established.
How do teachers find time for the sharing of children's joys and

sorrows, excitement and thoughtful curiositya sharing which leads
to fuller understanding of children by the teacher and to enrichment of
learning? The "Beginning of-the-Day Activities" described earlier in

this chapter included some activities of this nature. Many teachers find

that the golden opportunity often comes quite informally when children
arrive at school, either in hordes by school bus or singly or by handfuls
that walk to school. The big nee- s at home or the interesting event
enroute to school is then fresh anti important. Some teachers make it
a practice to haw. th.,ir work of preparation completed before the chil-
dren appear c.o that they can give all their attention to the children in
that bubbling, exciting time 1)efo.e school formally "takes up."

Some teachers make moe formal provision of time to talk things
over. But when 'Show and T(11" becomes an assignment to be pre-

--- pared for, whether or not a child has something to -show and tell," it
is necessary t' 1.-think the purpmes for which such a period was estab-
lished and to consider whether they are being achieved.

time to find and develop our best selves
Adequate tin, r should be allowed for meeting the health and safety

needs of children: the need for good food at appropriate times, proper-
ly eaten; the need to flex one's muscles and discover the joys of physi-
cal activity, well directed; the need for rest and a balanced day physi-
cally; the need fors safe environment; the need to learn how to go on
living safely and healthily. Adequate time, where such needs as these
are to he met, is not a matter o!. so many minutes devoted to health
needs but of the balance and pattern of the entire day, from leaving
home to returning home. It must be planned in relation to the differ-
ing needs of children at different stages of development.

Having a strong, healthy, and disciplined body takes the child a long
way toward being his best self. But it is not enough; there are the in-
ner yearnings of each child, the something within, which, if he finds it
and develops it well, leads to the good life for him. Billie Davis has
thrilled thousands by her tribute to the public school as the institution
which can help each child to be what he has it in him to be. Ilow do
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we "schedule- this sort of thing? How do we "get it in "? The answer,
of course, is that much of it is not a matter of scheduling but of how
teacher and children live and work together. But some schedules hinder
and interfere. To the extent that the school day can provide for a broad

range of experiences, so the child can find his special interests; time to

pursue special interests, pe rhaps time just to "dream"; k for teacher

to he responsive and welcoming in his attitude toward !riantS from
the average--to the extent that the pattern of the school da, -ncourages

a helpful climate, opportunity for self-discovery can be scheduled.

"Special subjects" bid for special time
Some subjects have been a part of the curriculum since the establish-

ment of the first public schools; others have been added and have
achieved full acceptance in the "regular" curriculum. Some enjoy (or

suffer ) a special status; they are much respected and their offerings are
much desired, but for one reason or another they remain apart, as
though housed in another room where they can he called in at special
times and then sent home. We call them ''special subjects," though we
do not all have the same ones in mind when we use the term. But they
do hid for time in the school day. How much time should they b.
given ? When ? Perhaps these questions can be answered best by tak-
ing a look at what seems to set them apart.

Teachers who listed questions relating to so-called special subjects

referred to three ---art, music, and scienceand indirectly to a fourth,
health and physical education. As they discussed these suojects, teachers

seemed to identify two characteristics which set them apart: The belief
of the teacher that the subject required some special knowledge and
skills not involved in other school subjects- knowledge and skills
which some teachers feel they lack; and the fact that the subject was as
yet so new in the curriculum that the teacher did not have an adequate
bialy of teaching materials and "know-how" at his command in dealing

with it.

'Special subjects" serve all learning
In disc ussing "art" in the weekly schedule, Earl Stock of Centre

County' makes it dear that the relationship of this subject to other
phases of the ( writ Ilium is a very close one. One period a week is set

aside -for developing interests, abilities, and techniques in the field of

'See p. 58.
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art expression." The scope of the work, he suggests, is guided .by
several factors, with plans formulated (in this instance) by the

teacher
and an art supervisor working together. (The supervisor snay

or may not be present during this weekly period.) The factors are:

t. Creative expression growing out of pupils' experiences, both in and out

of the school, both from curricular activities and from personal, non-curricular
Activities and influences.

2. The use of various media such as drawing, painting, designing, molding,
'nodding, construction, crafts, cutting, and assembling.

3. Art appreciations in picture, in nature, in dress, in home, in commercial
products, in Issociated art experiences such as music, dramatics, and dance.

Activities of a special music period are planned in the same way,
with the following factors used as guides:

1. Pleasurable singing--which often would come at other times of the day.
2. Integration with other fieldswhich would also often come at other peri-

ods of the day.
3. Appreciationwhich also might come at another time and perhaps as

an integrated a:tiviLy v :ith another field.
4. Mechanics of music; what, and how much?

.. but require some direct teaching
Though such subjects as art and music serve to enrich all learning

and must be used in relation to whatever needs to find expreion in
the life and work of the school, they have their special content and
skills which require some direct teaching. In the situation described
above, special supervisors were helping the teachers to plan how this
could be done. These teachers also have access to a teaching guide in
music, "Guide to the Teaching of Music in the Elementary Schools of
Centre County.- Many teachers find ways of helping children acquire
needed skills, even when their own preparation is limited. A Montana
-acher writes:

I wanted to develop and have my grade-school children practice part singing.
I have pupils with true and clear voices but they stalled in my efforts at two
voices.

I found, after having given up one year in my attempt at two-voices work
with children from Grade IV through Grade VIII, that it was necessary to be-
gin with the simplest of music and songs, melodies. My children had learned
the rudiments of notes and the staff but couid not "read" notes except to
recognize there was an up and a down on the staff. They could sing scales. I
proceet!ed first with teaching the melody by rote. Then I turned to the accompani-
ment la alto and taught that by rote---always having the music before them so
that they recognized the positions of the notes they were singing. They began
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to feel and enjoy the harmony when I let one section sing the soprano and
another the alto. There mere instances when the altos got "lost," but by persever-
ing, we mastered the problem. The nicest thing about our efforts was the
enjoyment we had out of our half hour music period two and three times a
week. The children were always eager to practice our part singing and I, to-
gether with them, was proud to be able to } resent numbers at our graduation
exercises in the spring. They loved singing.

My own preparation for teaching music was practically nil except for whit
I learned in 20 piano lessons when I was a child plus the ability to carry a
melody.

. . . and provide useful bridges
-I low. can I find time to teach science to all grades as required by my

state cours of study when I have all eight grades in my rural school?
The course is outlined by grades." Many teachers share this concern,
or the concern of another teacher, who writes, ''As a teacher in a small
rural community I have the problem of the combination room. I must
teach two gr.tde levels from separate sets of textbooks on different
subject matters."

Fach of these teachers poses his problem in order to share a solution
he or she has found helpful. The first writes:

In a rural school, the study of science may be handled as a truly school
project, regardless of age or grade of pupils. The school as a whole may take
field trips; nuke mineral, flower, and plant collections; study soil conservation
practices and wildlife habitats. The older children may carry on experiments
connected with their textbook study, explaining them to the lower grades. There
is great opportunity for correlation with written and oral English and sup-
plementary reading in all grades.

The teacher of the two-grade combination room reports:
I hae set about to solve my problem with as little of the old solution, "busy

work," as possible. I have found that science is a bridge which can cross all
levels of maturity, ability, and interest. It lends itself as readily to simple in-
vestigation by the younger or the slc 'er children as to detailed experimenta-
tion by the more advanced students. The child who likes art can express
himself in drawings, diagrams, and models. The one who likes to build things
(an puke cluipment and exhibits. Science is interesting to rural children be-
cause they sue so much of nature. Outside any rural classroom are the makings
of an interesting natural science museum. Common weeds and insects become
important when (heir real names arc known and they are assigned their proper
places in the balance of nature.

Roell tft(hers faced with a shortage of reference material and interesting
ratline find tha much free material is available in the field of science.
Industries i ublish many ktoklts, c% whole teaching units, designed for
various rrtle leels.
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With a core such as science I have been able to better combine my two
groups into a single group with common interests.

Still another teacher, one who, as a teacher of teachers, has seen
many years of science functioning in the lives and learning of elemen-
tary children, speaks of the leading-on values of science interests. They
have the vitality to hold children's attention and to take them ahead;
sometimes they are the key to a child's continuation into high school.

A good day for children . . .

More could be said of the factors to be taken in account in trying to
incorporate in the daily or weekly schedule the significant experiences
schools should provide. Perhaps it can all be summed up in the simple
statement: Children's needs, not the clock, are "boss." Or, to put it
in more professional terms, the school program of each day should
provide for every child a balance of work, play, rest, and relaxation.
For each child there should be (a) a happy existence, (b) healthful
living, (c) practice in democratic living, (d) the acquisition of basic

skills, (e) the development of special individual interests, (f) the
appreciation of nature, art, music, literature.

To meet the needs of growing boys and girls, it is helpful to re-
member that:

1. Vigorous exercises should not follow lunch.
2. Work requiring fine muscular control should not follow vigorous exercise.

3. Variety should be provided in the different activities in order to make

a balanced day.
4. There should be a balance between activities when pupils work alone

and when they work in groups.
5. Time should be allowed for routine matters such as cleaning up, putting

away materials, and taking care of housekeeping duties.

To put it another way, a good school day has variety. Viola Theman,

in discussing what parents, teachers, and boys and girls think a good

school day should be like, says:
Because children differ from each other in so many important ways, a school

day is good only if it gives a chance for every boy and girl to grow. It must
therefore be flexible enough to meet the varied needs and requirements of
each child.

Because no two people work at the same rate, tire at the same time, become
thirsty at the same minute, or require the same amount and kinds of exercise,
the school day must be planned to provide each child with a variety of worth-
while tasks which he can complete without exhausting his energy, time, or
nterest.
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Because no two pupils in a room have the same abilities in schoolwork, or
need the same help from the teacher at the same time, the school day must
be varied in assignments, activities, classes, and materials suited to each pupil's
mental abilities.

Because no two children have the same hobbies, individual interests, and
special abilities, the program for the school day should include a time for each
pupil to do those things which interest him and arouse his curiosity.

The first thing to look for, then, in judging the quality of a school day, is
the extent to which provision has been made to meet the individual needs,
interests, and abilities of each pupil in a particular classroom.e

Time must be apportioned fairly
The teacher must budget his own time with the children so that it

pays the biggest possible dividends in teaching. The daily or weekly
schedule that makes this possible must vary from school to school ac-
cording to the number of children enrolled in the room; their ages,
health, environmental factors, grade levels, and abilities; and com-
munity needs and interests. Each teacher must plan a schedule that will
work in his own situation.

In providing for the areas of experiences to be included in the daily
schedule, the following time allotments are suggestive:

Amount of time Kind of Work
1/3 of day or more Social Studies Program involving planning, discussing;

reading and research; trips; observations and experi-
ments; creative arts and crafts; and use of visual aids.

1/4 to 1/3 of day Skills. Small group or individual instruction in reading,
writing, spelling, arithmetic.

1/4 of day or less Recreational and Creative Activities. Art, music, poetry,
storytelling, dramatics, literature, and play activities.

1/6 of day Daily Living Activities. Midmorning lunch, noon lunch,
rest, washing hands, housekeeping, etc.

The following is a skeleton program which many teachers have found
adaptable to their situations, whether the school included a single age
group or several age groups:

9:1717 to 113:30 Basic Social Studies //
This includes health needs, housekeeping, daily living,
pupil-teacher planning, social studies program.
Individual and group activities relating to social studies
problem: (rative and constructi%e activities, enrichment

.11,nan, Viola. A Go 6d Sr 1,,q)1 Day. New York: Bureau of Publications, Teachers
l.olltge. Columbia Utliersity, 1954. (Par(ntTeac her Series) p. 3-4.
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experiences, trips, research, reading to solve problems,
making records and charts, cleaning up, related music
and dramatic and art activities.
Conferences for evaluation, planning, and sharing of
experiences.

10:30 to 10:50 Play and Midmorning "Snack"

10:50 to 12:00 Language Arts and Reading
Much of the work.of this period is usually related to the
basic social studies program: reading and discussion,
writing letters, creative writing, direct instruction in
reading for small groups or individuals, drill in correct-
ing language difficulties.
(Usually much of this time in primary grades is devoted
to reading.)

Noon
Washing hands, eating lunch (at least 20 minutes),
resting, and playing. Vigorous play following lunch
is undesirable.

Skills
Arithmetic, handwriting, spelling, and reading.
(The distribution of time for each depends upon the
particular needs of the pupils.)

Recess Free Play, etc.

Recreational and Creative Activities
Music, art, creative poetry, creative writing, etc.

3:40 to 3:50 Teacher-Pupil Evaluation

3:50 to '4:00 Housekeeping
Getting ready to go home.

Large time-blocks facilitate good teaching
Many teachers have come to believe that the daily schedule should

have a limited number of periods, usually from four to six, and that
these should he administered very flexibily. Furthermore, the actiyities
which are most closely related may well he scheduled in consect\tive
periods.

No teacher can give all the upper - grade pupils every history and
geography fact contained in the books for those grades. But he can
teach certain broad concepts of geography and history, and he can teach

the correct use of the tools that .'ill enable pupils to find all the facts
they will ever need to know. Techniques of map and chart reading, in-

12:00 to 1:00

1:00 to 2:30

2:30 to 2:50

2!50 to 3:40
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terpretation of pictures and charts, taking of notes, use of reference
hooksthese are skills that all pupils need. These are skills that con-
tribute to success in high school and college. Instead of five ten-min-
ute periods, with one or two, or even a half dozen, pupils in a class,
a fifty minute period for working together on social studies skills gives
time to teach creatively and provide incentives for the pupils' work.

Similarly, a day scheduled in large time-blocks makes it possible for
better use of time in the language arts and other fields. Many grades
can work together on a project such as a newspaper and get inspiration
and help from each other. In health and science eight grades can work
on the same project, each contributing at his own level. The study
of the housefly is a particularly important health-science project in
rural areas and one that lends itself well to study by an entire school.
For the first grade the simple formulation of cleanliness rules may be
the contribution while the eighth grade may go into a study of the life
cycle Of insects.

Scheduling in big blocks permits freedom of teaching. One teacher
reports that a schedule such as the one shown here enables her to have
an effective and creative teaching program:

M

0
R

N

N
G

A

F
T
E

R

N
0
0
N

Pupils du individual work in arithmetic, spelling, grammar,
radinQ, handwriting. Use workbooks or worksheets, special
projects. Teacher gives individual guidance.

Play

Social living period History, geography, science, health. Taught
by unit inahod in groups.

Nona

Classes for primary grades in reading.
Cla.sses for those preparing to enter other schools.
Classes for any group ne(Lig special help.

rt.01xex ork puriI(1.
art, music

Play
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By stressing individual work in the skills and group work for langu-
age and social living learnings, with a quarter day devoted to grade
groups requiring special help, she feels that her pupils have a program
comparable to that in any graded school.

... when time is flexibly used

Big time-blocks permit freedom of teaching; they do not ensure it.
For a block schedule may become as circumscribing as the schedule it
was to replace; or, if inadequately planned, it may be so haphazard as
to leave growth almost to chance. So some general guides are set up,
with the children helping to make decisions according to their capabili-
ties. V'ithin each time-block selection and planning of activities and
topics is necessary. This is done quickly at the beginning of the period,
with teacher and children being sure each group knows what to do and
how to proceed.

The teacher, of course, must do some long-term planning in advance,
so that the needs of the various groups with work going forward con-
currently can be well served. He recognizes, for instance, that fairly
long stretches of time are needed to get new learnings under way. Since
these cannot be scheduled for many groups on the same day, the
schedule is staggered, allotting perhaps 20 minutes or more one day to
one group and another day giving the greater time to another group.
Thus no more than one group requires the teacher's attention at one
time. Care is taken, over a week's time, to see that all groups get a
fair share of teacher time and Ittention. Then, too, individual children
encounter different kinds of dificulties, so some time is planned when
the teacher can give help to individuals as they need it. And, if primary-
age children are in the group, they will need daily help. Similar plan-
ning goes on with the other blocks of time that make up the school day
and the week.

Flexibility in the use of time is achieved in a variety of ways. Read-
ing skills may he worked for. or accuracy in spelling, in areas where the
information must he gained through reading -such as social studies or
science. or where it is necessary to write down ideas or information.
Some teat feel that alternating units in the so-called "content"
fields helps them use time more effectively. One such teacher writes:

I teach in a rural school of 20 or more pupils in the first six grades. I feel
that it is impossible to te.uh all of the a,ious subjects efiectiely every day.
By alternating the units in social studies, science, and health I have had success-
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ful results. I feel the children have learned more by working on science for a
period of the year and then on social studies, etc. In this way we have more time
for the correlated activities. The textbooks in the first six grades correspond
quite well according to subject matter. This also helps to combine our interest
and learning in our six grades, only on more difficult or enlarged subject con-
cepts in the intermediate grades. I feel my accomplishments are greater and I
feel an enthusiastic attitude among my children by using this method.

Sometimes children with extreme needs must be served in a class-
room with children of more usual ability levels. In a consolidated
school which operates on the 8-4 plan, a group of 10 mentally retarded
pupils has received special instruction in the sixth grade where there
were 24 other pupils. The 10 rc arded ones were referred when they
were in the fifth grade. The pupils were all promoted on age to the
sixth grade and provision made for new books and reading materials
of third- and fourth-grade reading level. The books were all unlabeled
as to grade and were selected for science and social studies content.
Weekly readers and arithmetic workbooks were also ordered on the
appropriate reading and arithmetic grade levels. Provision was made
in the daily schedule to include a separate portion of time to be devoted
to the teaching of basic reading and arithmetic. The pupils "sit in"
in the other classes of the grade and participate as well as they can
from listening and from certain activities. If and when a story from
one of the special hooks lends itself or can be used as a recerence in
histor or geography, for example, a report is made by fi member of
the special group to the regular class group. This particular type of
procedure enables the retarded group to still belong to the regular
group. Spelling is recommended to he a part of the reading and langu-
age activities instead of being taught from a spelling hook.

"Groups," not "grade," that children may learn . . .

The effectiveness of the day's work often depends on how the chil-
dren are grouped for learning. Ways of grouping depend upon indivi-
dual and group needs for a particular day or a particular activity. Some-
times children interested in the same activities form a committee to
read or find out about a special topic or problem or do something with
information they have secured. Committees or informal groups are
sometimes formed to plan school tasks. Now and then it is helpful
to children to he grouped with their special friends for certain kinds.

111,01work. The teacher may find it helpful for children who all
need to learn the same new skill -how to do multiplication or division
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for the first timeto he taught in one group until individual differences
begin to appear.

This kind of grouping for learning is needed in classrooms where

children are all of one age group or grade group as well as in multi-
graded classrooms. One teacher poses such a problem and gives a
partial answer. His problem in this: How can I provide a develop-
mental program in reading, giving due emphasis to vocabulary growth,
word analysis, study skills, and the like, when the age and achievement

range of the class is such that individual instruction is almost a must
although the time element makes it very difficult to administer?

As a partial solution, the class has been divided into groups on the
basis of reading abilities rather than 1;.-ade assignments. The children
are progressing according to their ability; however, the teacher is ever
aware of the special challenges which his eighth-graders will be meet-
ing in September when they enter high school in another town. He
tries as much as possible to apply reading study skills to the science and
social studies content.

But grouping takes on a different significance in an extremely small
one-teacher school. The problem faced by one such teacher is how to
provide an incentive when only one child is in a grade. She solves it
by combining Lroups of pupils in reading as well as in other related
subjects. She "hears" Grades III, IV, and V read together. but expects
proportionately more from the upper-level child. They may be in the
same or separate books especially written for the different levels of
ability. The children are grouped according to reading ability, so in
six grades, if there were two to a grade, there might be 12 levels of
ability, possibly. If a teacher has each child working with a book
which he can read, which challenges him without being too difficult,
then it is possible for the teacher to hear them all and help all at the
same time.

A teacher with a third- and lout th.grade group, and "several levels
it each Trade," asks how she can have time to teach science daily, as is
required. She found it best to combine the more accelerated groups
from both grades, the middle groups, and so on. All groups thus
formed worked on the same problem but did reading on the appropriate
level. A number of individual projects were carried out. Another
te.icher, faced with a similar situation, carried on the work as a total
class project in\ olving b:,th grades, with reading materials at a wide
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variety of levels and a broad range of committee, small group, and
individual activities. She felt she was less likely in this way to pigeon-
hole a child as "slow" or "average" and thus not encourage him to
grow as much as he might.

"getsCareful planning gets it all in"
Skillful teachers in all sorts of situations are demonstrating their

ability to hold in mind broad goals for children while working with
the immediatethe here and now of a particular classroom. They are
finding ways of providing real working-together experiences, riot just
experiences in "correlation of subjects" or sittings-together. One teacher
asks, "How may I plan my work so as to give each child the required
instruction when I have three grades to teach ?" Suggesting an answer,
she writes:

One teacher in our system has solved this problem quite effectively by using
the uni method of instruction. She first reviews her textbooks and the state
course of study for each grade level to discover similarities in subject matter,
varying degrees of difficulty of materials, and suggestions for the introduction
of new learning experiences.

Her next step is to outline her units to include all important materials which
are to be studied during the term. Teaching plans are made subsequently to
provide learning experiences for all three grades. This accomplishes the follow-
ing aims:

1. Student activities are organized and directed toward well-defined goals.
2. Learning experiences are provided for to insure progress for each growth

level.
3. individual differences are provided for.
4. Grade placement gives way to pupil abilities and interests.
5. Both individual and group activities are included.
6. 'lime may he wide variations in teaching methods and study techniques,
7. Supplementary materials and outside resources are utilized.
8. Provision is made for both oral and written expression.
Q. Learning expenences are unified.

10. Pupils work at their own rates of speed without the customary compari-
son to others in the class.

Grouping presents problems

It is much easier to accept the idea of srouping children for science,
social studies, or other content subject than it is to put the idea into
prat tiee. The problem is stated by supervisors who work with small
skin 'ids in two ditferent stares. One writes:
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Our uggested guide for study of the social studies lists geographic areas,
ctonomic am political problems of the world for grades four through seven.
State law requires that American history be taught in grade eight. Some solution
to the problem is of course to combine grades and alternate cours!s for four
and five. Even so, motivation of several important units in one classroom presents
a real problem to a teacher who would carry on a program that is other than
testbookcentered.

Another writes:
In two-teacher and three-teacher schools the fifth and sixth grades are enrolled

in the same room. Can better results be obtained by combining these children
for social studies? It seems good from the standpoint of economy of time, but
the fifth grade, which has just finished the fourth grade and has been associated
with the third grade during the prececding year, finds it difficult to get the
most out of the sixth-grade program.

At the present time our fifth and sixth grades in two-teacher and throe- teacher
schools are enrolled in the same room and carry on separate social studies pro-
grams, except in current events. We have tried to justify this to ourselves and
to parents on the basis of maturity and achievement of the pupils. Parents are
not dissatisried with the program. The supervisor tries to evaluate the social
studies program for such grouping of children. The trouble seems to lie in the
fact that the sixth-grade social studies program is to difficult for fifth-grade
children to carry on clic( tively enough. The sixth-grade program necessitates
the use of more texts, references, and resource materials than most fifth-grade
children can handle well.

These statements make it clear that a necessi.ry step in enabling small
schools to think and worl, through broad groupings rather than single
grades lies in some over-all planning. Some 04.. this can best be done at
the state or county level, wherever major course of study patterns are
worked out. It is the kind of pla ming that frees teachers and children
from strait-jacket requirements as to when certain things should be
taught.

Sequence and continuity are individual matters
Earlier in this chapter ..ve pointed out that "The organi..7.ing principle

for Johnny is johnny."° We now supplement that section by quoting
the disiussion. from the article previously cited, of a related topic,
-I-low Sequential is Learning?" It reads:

Another fallacy (-The myth of the average" had ixen diicussed.) still re-
flected too often in practice, if not in our professions of is the assump-
tion that learning takes place by a steady, one-step-after-at.other progression
upward. \Vhv else would we maintain formal classes for a lone fifth-grader,
woh o!hr children lost a tear "ahead" or -behind" h in?

9ste p. 55.
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For a generation and more, such terms as "combination and alternation of
grades," "integration of subject matter," "correlation," and the like have re-
flected the effort to reduce the daily load of the teacher in the small elementary
school. And some excellent teaching of children has resulted. But, in them-
selves, these practices have not been enough. Some fundamental adjustments
in traditional thinking, leading to more thoroughgoing change in practice,
are necessary. These have to do primarily with the extent to which there is
a fixed order for learning, and with the organizing principle or foe.., of learning.

One of the worries of teachers using a two-grade combination - alternation
plan is the child who enters the system the "wrong" year. Johnny is such a
child. Entering third grade when the third-fourth combination is at its seconJ
stage, he zigzags through school in this sequence: grade one-two-four-thre,l-
six-five.eight-seven. The three to six hurdle worries teachers met.")

It is hoped that the materials in this chapter and in 'elated sections
of the Yearbook will help to show how this fallacy mil be avoided
and how the sequence and continuity learning of individual children
can he respected.

There art no patterns for doing so for there is no one "right" method.
On the positive side:

We who teach or who help to foster situations in which others can teach,
must strengthen skills of a new order. Our need is, on the one hand, to main-
tain a firm but growing understanding of the general needs for learniAg of all
children in our society as these are reflected in maturing personalities. At the
same time we must know children as individuals and be able to guiCe their
dayto-day 'taming in the light of those broad needs. Helping children to
find and to d(velop their hest selves through individual and group expe,ienciz
is today's great challenge to teachers."

"Parallel units" are developed in advance
-Social studies units" to serve as general guides to the teacher fl or

he obtained from a number of commercial sources. However, the bes,
sources usually are the county schools office or the state departm.mr of
education, because such resource units are within the framework of the
designated courses. In San Diego and other California counties, cur-
riculum planning committees have prepared resource units. After these
units have been tried out in different county schools, they are Hed in
the county schools office, and are sent to teachers upon request.

Two suggestions for parallel units, worked out by the teachers in a
group of small schools in one county, are presented on pages 78-81.

e all grades are working on related topics, the teacher's preparation

'-(1.trk, Lois M. p. 23.
"Aid. p. 2i.
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is greatly simi lified and it becomes possible for group activitie3 to re-

place single-grade activities as children work at appropriate levels of

ability and interest.

We can get if all in

Last spring, when I decided to face up to the problem of finding time
for everything, I was saying to myself, "How can I.gq it all in?" but

not really thinking it was possible. Now I know that there will always

be exciting and interesting things we would like to do for which we
won't have time. But we can do the important things; of that I am
certain. V'hat helped me most, 1 think, was to get a clearer notion of
what really is important for children growing up in this country to-
day, and then to see more clearly the relation of my time and how I
used it to the children's use of their time.

You will notice that 1 said, We can gec it all in." That emphasis
(effects an importart part of what I have learned. I am not the only
one to carry the responsibility of this classroom, though I have a unique
responsibility from which no one can free me. But there are others in
the school system wn, help in special ways. The parents of these
children also carry a r,:;;?onsibility and a concern, as do many others in

the community The.., le, are the children themselveseach of them
has a very great stake attc.i concern in this matter of growing up to be
what he or she could be. And as I work with them more, I learn that
they like sharing the responsibility; it helps them in growing up, too.
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Unit; Living In the Local Community

A Parallel Unit for the Multidraded School

Grade I Grade H Grade III Grade IV

Our school and homes Education, recreation, I How we work together ; Living together in our
nature study, and cum.!

!

in our community
munity helpers

-1.
._;

1. What is our school 1. What is our commu- 1. How do we work to-
like? nity like? Who are our gether in our commu-

. community and other
communities

-

1. How do we live in
our community? Com-

comn,unity helpers? nity? pare it with other com-
munities.

2. How are our school 2. How is our school 2. How can we make 2. How can we im-
and homes made? I built and kept clean? our community bet,.r? prove our community?

Our homes?

3. What do we do at 3. How do we have fun 3. How do we work to- 3. How are other corn-
s,.nool? in our community? gether to help others? munities like ours?

4. How ran we make 4. How do plants am: 4. How do our water 4. How can we use our
our school and home animals help us? and soil help us? I water and soil wisely?
prettier?

5. How do we grow' 5. What helps us grew' 5. How do we keep 5. How do we keep
strong? strong? Who are the well, Lappy, and safe well, happy, and safe

health helpers? in our commuity? in our community and
' others?

G. How ran we be help- ti. How can we he good G. How snould good citi- ; G. How can we be good
fur citizens? zens act? citizens?

I
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Grade V Grade VI

79

Grade VII Grade VIII

Effects of science upon What our neighbors How industrialization
people in our commu- have contributed to ou has changed our way
nity way of living -tf living

I. How did early peo- How did early set- 1. how has the story
pie live in our commu- tiers live in ate? of the past helped or
nity? I

caused us problems to-
day?

2. How have science 2. How have science 2. How have countries
and invention changed and invention helped of the world exchanged
our living? people in other lands ideas of good living?

to get a better living?

3. What changes have 13. How have people in 3. What factors have
come about through our neighboring coun- affected various indus-
science and invention tries made contribu- tries?
in home and commu- tions to better living?
nity?

has science 4. How do our neigh- 14. How has industry of
our ways to hors conserve water i the world affected natu-
our soil and and soil? ral resources?

4. flow
chang.d
conserve
water'.

How living in a modern
world requires coopera-
tion

1. How can knowing
the story of our town
help us improve it?

2. How has the devel-
opment of technology
influenced our state,
nation, and world?

3. What state and na-
tional laws affect life
in our community?

4. What governmental
services help us live
wisely and conserve
natural resources?

5. How have science 5. How d) our neigh- 5. How has industry 15. How is cooperation
and invention helped hors htvp well and affected man's health, necessary for health-

kuep fe and %%ell? strong? Hew have they safety, and recreation? . ful and safe living?
unproved since ea rly
days? Why?

6. What does it mean 6. How are we pro- 6. How can one be a 1. How can one be a
to be a good citizen? tested by laws today? good citizen of the lom- good citizen of the com-

How are our neighbors triunity, state, and na- munity, state, and na-
pr.tvted tion? tion?
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Unit: How Man Satisfies His Need for Food

A Parallel Unit for the Multig raded School

Grade 1

What foods do we get
from farms?

Grade II

Who are the men that
help feed us?

1. How does the farm-
er help us get food?

2. What kinds of foods
does the farmer raise?

3. How can we keep
our food clean?

4. What foods make us
strong?

5. Why should we take
care of water?

1. What people in the
community help us get
food?

2. How do the stores
get foods we need?

Grade III

How do we get our
food?

1. What foods do we
get from our ranches?
farms? forests?

2. How are different
foods transported? Who
helps?

3. How can we keep 3. What persons in our
our food clean? Who community help us take
helps us? care of ollr food?

4. What foods make us 4. What foods should
strong and keep us we eat to keep us well
well? and strong?

5. Who helps us take 5. Who helps to con
care of our soil and serve soil and water in
water? our community?

Grade IV

How do different types
of communities produce
their food?

1. How does our com-
munity get food? How
do other communities
get food?

2. How does our com-
munity get its food?
How do other com-
munities get food?

3. How is food cared
for in our community
and other communities?

4. What food should
we eat every day to
keep well and strong?

5. How does our com-
munity take care of
its soil and water? Con-
trast with other com-
munities.
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Grade V Grade VI

How do different sec- How do we depend on
vets in the United our neighbors and on
tittes help us get food? other countries of the

world for food?

What sections in the
t tilted States raise
mnio we need?

1. What food do our
neighbors, and other
countries, contribute to
our diet?

It How have science 2. How do people of
and invention changed our neighboring, and
..sir methods of trans- other countries, ex-
porting foods? change foods?

3 /low have science 3. How do our neigh-
and inventions made bors care for their
it possible to care for food?
our foods better today?

4 How ha. science in- 4. How do people in
bcreaqed our knowledge neighboring countries
of eating to keep well? eat to keep well and

strong?

Grade VII-
How does the indus-
trial world work to
feed its people?

1. What factors con-
tribute to the produc-
tion of our different
foods?

2. How does transpor-
tation play a part in
our food and diets?

3. What industries
throughout the world
contribute to the care
and handling of food?

4. How can eating the
proper foods improve
our appearance and
personalities?

`A. How can we pre- 5. How can we pre- 5. How have conserva-
erve our soil so it will serve our soil so it will tion and care of our
produce k Id with need- pro have food with the food affected our ways
ed vitamins? needed sitamins? of living? Our health?

81

Grade VIII

How is our democratic
way of life in a world
community related to
food?

1. How does the world
work together to feed
its people?

2. What laws regulate
the distribution of our
food?

3. What laws regulate
the care of food and its
handling?

4. How can eating a
properly balanced diet
improve our personali-
ties and appearances?

5. How has our great
ability to produce food
given us responsibili-
ties to the world?



CHAPTER 5

We Have the Best Climate!

SI( boots are places in which children are to grow
and develop. Growth takes place best where there is tender care, but
not overprotection; where there is the right nourishment, but not over-
feeding; where, in fact, the climate is right.

When is climate good?

It depends, as so many other things do, on what you want to accom-
plish. The ski enthusiast wants a climate which is conducive to heavy
snowfall The orange grower wants a climate that is frost-free. The
cotton grower, too. wants a long growing season. The dairy farmer
wants a moist climate where grass will grow abundantly. Chambers
of Commerce boast that their states or cities have -the best climate.''
When teachers think about the climate of their classrooms and schools
there is more general agreement on what the elements of good climate
are. although they may differ widely in their efforts to achieve that
climate. Teachers want a climate that is pleasant and invigorating;
%%here ea,11 pupil r an develop in his own way and at his own speed
untd he has Inev;d 111.1X1111U111 growth. What are the characteristics
of such a (.11mate?

11--.0//://, Children and flowers blossom where the climate is warm.
Friendliness. companionship, belonging, these are ele-
ments; in the classroom that help children to become con-
fident secure, and constructive in their relationships.

.St.ii;ih:j An even temperature is conducive to steady growth. When
the wind blows hot One day and cold the next we rebel
at the weather. The classroom that is indulgent one day
.111,1 st, rn tl .! next produces dissatisfactions and confusion.

. _

Clara E. Cicktrille. A,],!ant S:Termtcrilnt. Armstrong County. Kittanning, Pcnnsyl-
pre.pared thr .1;:inal draft of Chapter 5.

1- Jt-
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Understanding-- Mercy, that quality referred to in Shakespeare as
the "dew that droppeth from Heaven," comes from
an understanding of people. In a classroom such
understanding, which tempers justice with mercy,
brings to the pupils that which is needed as they
meet the tasks of learning and growing.

Creativeness Winds of creative activity in the classroom prevent
the doldrums into which a group is certain to fall
when everything is cut and dried routine, and book,
pencil, and paper learning. Creativeness brings
stimulation to productive growth.

Ptrmissiveness-- -Frost-free- might well be the weather term that
describes the classroom where children are per-
mitted to make choices, to develop responsibility,
to grow into self-disciplined people.

These are the big elements of classroom climate. These are condi-
tions necessary for growth in learning and development. We who teach
in schools in small communities believe that, in the places where we
teach, we can have a good school climate. The tensions and pressures
of the tempo of life so often found in large cities are not at hand to
bring a disturbing note to our schools. The anonymous life of the
big city is not ours. The problem of gangs seldom inva.ies our schools.
Do we then have a good climate? Let us ask ourselves some questions.
Let us score ourselves 5 if the statement describes a situation in which
our school excels, 4 if our school is good, 3 if average, 2 if weak, and I
if the situation does not exist.

1. There is evident happiness in the school.
2. The pupils are courteous to each other.
3. The pupils respect the rights and property of others, in school and in the

neighborhood.
1. The pupils and teachers plan toether for activities in the school.
5. The pupils and tcac-hers work together to keep the school neat, clean, and

attractive.
6 There are few pressures or ter16,t1S in the S. 11001.
7. The routines of the school are cooperatively planned and carried Out.
8. The at hie\ ements of all are recognized.
9. Every pupil and e\ err adult in the school is important

10 There are oi,:v1rtunitics for a %al-it:Ey of kinds of c xpression.

If our score is 10 or 50 we can just turn back and read the title of
this chapter and exclaim, "'That's me." But if the score is lower, please
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keep right on reading, because contrary to the oft repeated "Everyone
talks about the weather, but nobody does anything about it," we want

to think about how we can develop a good clir tate in our classroom
if we don't have it now, and how we can work with our fellow teachers
so that our school can have it, too.

Friendliness promotes security in the classroom

Friendliness in the schoolroom begins at the door. Look with critical
eyes at the entrance to your school. Does it say "Welcome"? What is the
first thing that happens to the children when they come to school in the
morning? Is it a friendly experience? These are some things that
teachers have done and are doing to set a friendly climate:

In a tworoom school Mr. Melvin teaches the three upper grades.
Each morning he is at the door and greets the children as they enter,
sometimes shaking hands. In September the children's handshakes may
be limp, and frequently accompanied by giggles and averted eyes. But
in a month, what a difference! The pupils have learned to shake hands,
to look at the teacher in a straightforward manner, and to have a
pleasant word of greeting. When other teachers ask Mr. Melvin if this
doesn't take to much time he says, "It really saves time, because it
makes me concentrate on each child as an individual and that gets the
day of to a good start."

The Sylvan School is a six-room modern elementary school in the
open country. Each spring the upper-grade children plant 7innia
seeds on both sides of he path leading up to the school. Childcen who
live near the school care for the plants during the summer. When
school opens, the gay colors of the flowers are a welcome to the pupils
as they leave the school bus.

Everyone agrees that the sound of one's own name is sweet music.
One fourth-grade teacher believes that a group can't be really friendly
unless thcv know each other's name; consequently, in September she
concentrates helping all the children learn the names of everyone in
the room. For the first week of school she may call the roll in good old-
fashioned style, each pupil standing as his name is called so that he is
readily identified. The next week, at the opening of school, a pupil is
asked to name each classmate, or as marry as he can name. This is
topeated each day until everyone has had the opportunity to "call roll
without the roll book." Then they learn to spell each other's names;
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added to the weekly spelling list is the name of a pupil, and it is part
of the lesson.

An effective way to acquaint parents with the school is to place the
teacher's name and grade on the door of each classroom. Also, a direc-
tor in the hall is a useful form of friendliness. We ask parents to visit
school and sometimes they come calling only to find a series of closed
doors. Even six closed doors are hailing when you don't know which
one is the door to Johnny's room and teaci,er. A neatly printed direc-
tory of teachers' names, with the grades they teach and the location of
the rooms, is a friendly sign in the community school. If there is a
custodian, include his name too, for he is part o: the school family.

Chi ldre.-1 grow in friendliness as we afford opportunities in which
they can practice friendliness. If ours is a graded school we will want
to plan for activities which will help the six-year-olds meet the eleven-
year.olds arid the eight-year-olds. Older pupils can invite younger
groups for storytelling parties; first-graders can invite third-graders
for a game party. The whole school can join in a sing or folk dance
festival. A graded school especially needs to work on developing good
intergroup friendships.

Children need to have opportunities to become friendly with adults.
Teachers who are alert to make opportunities for adults to come into
the classroom and participate in activities with the children, can help
children learn to be at ease among adults. Last spring I visited a school
with just such a teacher. I arrived when the group, in a one-room
school, was involved in making papier-mAch6 rabbits with all the clutter
that .i(C011111,InicS such activity. the rithbits were completed, the

pulp -.1/4 ent into the cleanup stage. One 5( ven.rear-old came to me,
broom in hand, and said, -V'ouldn't you :ike to have a broom and
help sweep? What a delightful school climate of real friendliness!

One of the things that friends enjoy most is just talking. "Talking
time" is important when we t IV to develot, friendliness in the school.
Not the -Who wants to tell whit he did on his vacation?" kind of
talking. but th talkini! in small conversation groups that is part of
eNery f riendship. You ask. low can you allow that and not have
children talkinL; all the time?" A teacher of a second grade does it this
way. In the ln,nt of her room is a large -:ardboard, red on one side,
green on the When the green side -haws, the pupils know that
they may talk to:!, :her. If the talking becymes too loud. or when the
leacher %k ants the attentton ( if the entire group, or when a work activity



WE HAVE THE BEST CLIMATE! 87

is best done without conversation, the red side is turned to the class.
The idea works with older children too, she reports.

sometimes the newcomers who move to small communities fail to
find the welcome and friendship they expect. New pupils can be lost
in a one-room school as well as in a thirty-six room school. "What will

do if new boys and girls move into our school next year?" is a ques

tion which is discussed early in the term in one small town school. The
children plan where the new pupil should be seated, what they will
do if all the seats are filled, who will show him where the class is work-
ing in the textbooks, who will see that he gets to play with the group
at recess, and whose mother will invite his mother to come to PTA.
When a new pupil comes, the group is ready and anxious to greet him;
and to that child his new school gives friendliness.

Every child needs to "belong"

To he a part of a group and yet not to belong to the group is an un-
pleasant experience for adults. For a child it is a devastating experi-
ence and one that, in some schools, occurs all too frequently. Not
belonging im,v result from many things, some seemingly trivial, as in
the case of Billy who had moved in the spring from a city home to a
farm and had entered a one-room school. One recess the supervisor
entered the school and found Billy working his arithmetic why e the
rest of the school was playing baseball. Questioning by the sup rvisor
brought no more than the reply that he -didn't like to play with those
kids.- When the supervisor talked to the teacher she learned this was
Billy's regular pattern of conduct. When the rest played he stayed
indoors. In response to the supervisor's questions the teacher said that
she thought the fact that Billy came to school "dressed up,'' rather
than in jeans as the other children did, might be a part of the problem.
With the supervisor's encouragement the teacher called at Billy's home
and suggested that he might enjoy school more it he were dressed
similarly to the other boys. Sure enough, the day Billy appeared in
jeans he was one of the first out on the plaground. A teacher's obser-
vant eye and a pair of blue jeans made Billy belong.

Virginia and Angela's failure to belong came from more serious
causes. Averages for first grade and far from ready to read, the girls
were timid, afraid, and incecure in ,;c1,00l. They did not play or take
part in any skii,01 activities. The teacher sensed that these girls needed
to feel that they could do something that was acceptable. She con-
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centrated on teaching them individu Illy to read labels on objects and
pictures. Together she and the girls wrote charts using words that
they could read. When visitors came, the girls were asked to read,
Little by little confidence was developed and before long they joined
in the games, music, and art activities. Reading came slowly but surely
as the girls were accepted as important members of the class.

Variations in reading abilities are frequently the cause of certain
pupils' being separated from the group. To use time efficiently, teachers
have used ability grouping. While this grouping may facilitate the
teaching of reading, it has not always helped in developing a good feel-
ing of belonging. Thoughtful teachers today are using a variety of
ways of grouping. Ability grouping may be used sometimes. At other
tunes pupils may come together in interest groups to read about sub-
jects that are of common interest, or they may be grouped socially, the
various children being asked to name six or eight others with whom
they would like to read. Some days each child might work on an
individual pri)ject. For other types of reading the whole class might
work as a unit. Groups that are composed of varied combinations of
pupils help the pupils to feel secure in the classroom. Groupings that
are rigid divisions of -cans- and -cannots- may contribute to insecurity.

Undue emphasis on so-called competition may make a pupil feel
apart fwin the group, rather than stimulate him to do his best. The
term -so-called competition- is used because one of the rules of true
conetition is that the competitors shall he fairly matched. Much of
our school iompetition is far from evenly matched. When we insist
that Tom (mental age of years) can read just as well as Jack (mental
age of 9 years, S months) if he would just try, and assign them each a
third reader to read from, we are not providing real competition. Some
people insist that schools are -soft- when they no longer stress competi-
tion as express'I.d in honor rolls, medals, prizes, rows of stars on posters,
and similar types of motivators. Yet those same people recognize the
need for matching equals in weight for boxing, schools of approxi-
mately equal size for football and basketball, md horses of equal age
for racing. Teat hers need to he discriminating in the use of competition,
using group competition only in those areas in which the children are
approximately equal, and using ingenuity to develop "heat your own
record- competition where wide variations in learning ability occur.

Ditferti Les In color. in sire, or in family circumstam es may cause
children to feel separated from their classmates. Use of informal socio-
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grams is helping many teachers to discover the pupils who have indica-

tions of not being a real part of the class group.' In a school where

the climate is truly best, the teacher is constantly alert to such danger
signals of insecurity as aggressiveness, unfriendliness, timidity, with-
drawal, or bullying and tries with all his skill to bring the insecure
child into the inner circle of the room. In recent years there have been
many books that afford help to the teacher in this area of school living.
u" hen Teachers Face Themselves by Jersild, Human Relations in Teach-
ing, by Lane and Beauchamp, Emotional Problems of Children by
Joseph and Tern, and A Child Der elopment Point of fi..eu. by Hymes
have been found helpful by many teachers.

Physical attractiveness aids psychological climate
The climate of the school is influenced by many things. Psychological

factors are of great importance. The same is true of physical factors.
Attractiveness of school building and grounds may do much to set the
stage for he kind of interaction treat will go on within.

Developing it physici.11y attractive school and grounds was a concern
of one Santa Clara County school in California: The school trustees
supported the improvements suggested by the head teacher, but there
was no money to pay for the materials and work.

Armed with the board of trustee's approval, the head teacher called
an organizational meeting of the community. At this meeting the
teachers pointed out that the main purpose for this proposed civic
group v,as to foster better school conditions for the children of the
community. The Valley Community Club was organized and soon went
into aktion. Within tin cc weeks they had drawn up bylaws and elected
offerers, and had solicited the community for well over $200. When the
majority of the men and women of the community, armed with paint,
'.rushes, plaster, tools, and much civic pride, worked on holidays and
in spare time, the delapidated old school building and grounds were
transformed into a 1:vab1e place. Jealousy, neglect, bigotry, and false
pride gave way to Livic pride. The school was painted inside and out,
old cracks and holes were repaired, and, best of all, old grievances and
hurts were eased and erased.

'For a do.,1\\ion of ro.r of Barton. \V1:11.irn H. Tie Ghi.i.me of
14,1,?;:i Sr-writ! rdition. N eNV York Ap!ron Cr-nrpiv Crofts. 1011 p 2SR-

or Bro-lo,ser, Wiliam B. A S.1. 1,,$) r I 17.1h,a:1,,n. (c,c,ti.,n on -Ihe Student Social
Structure in the Shoo) ...) M.A. York: An-kr:man Book Co., 19)5. F. 20-1.28.
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In a school in Arizona the children and teachers, as part of a civics
lesson, discussed how they could make the school look more attractive,
safe, and livable. The children made charts of things they believed
should be improved. In addition the state school-building consultant
was ii,vited to meet with the school trustees, teachers, and lay people of
the community and to make recommendations to them on how to im-
prove tht. school. After a carefu'. evaluation, the consultant gave each
person present a list of things that needed immediate attention, others
that needed repair in the near future, and still others that should be
changed within a couple of years.

The needs were discussed by the group and procedures for improve-
ment were enthusiastically planned by every person present. But where
was the money to proceed with such a program ? Mr. Jones, the
merchant, fina:4 volunteered t) get everything needed at wholesale
price; other members signed up to paint; still others signed to take
care of the outside and clear -.1p the hazards. In fact, Mr. Baxter's
committee cleaned up the grounds, filled in the pit, made a parking
space for (:,rs, raked up broken glass and sharp rocks, and even leveled
part of the playground. Mr. Wade's committee painted the building
inside and out. Mr. Zeeman and his committee installed inside toilets
while Mr. Taylor's committee put in the electric lights. The safety
committee cleared up all hazards, both inside the building and on the
playground.

The materials for repairs and new fixtures had cost this eight-room
school less than $1200. The scnool had gone through a fairy-tale trans-
formation, (erging as a beautiful, dean, and safe place in which
children could live and learn. More than that, a new interest was
created in the school. That split was continued, for a new furnace has
been installed this past year, much new science equipment has been
purchased, a new library with a part-time librarlim has been added, and
the floors have been covered with linoleum blocks.

Classroom arrangements promote participation

Svaight rows of seats facing the front of the roam tend to promote
highly indi% idualized activities or a simple type of teacher to pupil to
teacner interaction. What kind of classroom arrangements would pro-
vidt oppornwities for i,)re cooperative interaction, incentives to crea-
tivity, Ilidlen:_;CS to the investigation of new areas or further cultiva-
tin!, of the old? One teacher from a classroom "which includes Grades
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1, H, III, and IV and where room space is very limited" has planned
her school room as a workshop with these work centers:

A library-- to provide books and a place for leisure or
directed reading

A science nook to provide a place to experiment, to watch,
to display

An art shelf-- to make accessible art materials such as
paints, clay, paper, crayons, and scissors

A conference corner to provide a place to consult or to plan with
committees of pupils

An arithmetic cornet to make accessible concrete objects to clarify
new learnings; devices for drill such as flash
cards, games, and huzzboards

A play center to provide recreational materials: games,
puzzles, blocks, toes

A ha lkbi rd to convey inf1,rination (assignments or an-
nouncements); to provide a place for indivi-
dual stud, s} wring of group work

A bulletin hoard to display products of classwork; to arouse
interest, to share ideas

A flannelboard to demonstrate, to dramatize with pictures.
Certainlv, the modem movable furniture provided in many classrooms
and the flexibility of seating arrangements possible in mans. schools

mtribute to group interaction and to an atmosphere conducive to
creative learning.

Stability can come through cooperative planning
Mary Jane was a new child in a seiond-grade room which had just

hcen redecorated. The walls were light and cheerful, the furniture
was new and of course movable. There were fascinating toys in the
toy corner and an aquarium with shiny gold fish. Mary Jane had been
ill the room three days. On the fourth day. during the time when the
teai her and the C lass t ILL1 over the plans for the day, Mary Jane
asked, -When are we goin to make this place look like a school?'

Stability in school was once achieved thrin0 rigidity-- rows of seats
fastened down; tea,her's desk in the exact center of the front of the
room; 3 lit If you disobeved the rul..s; nonpromotion if you
hadn't covered all the work; raised hands to repiest permission to go to
the toilet, get a drink of water, or sharpen a pencil; lines marching in
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and out of a building. Parents and other citizen groups are apparently
as puzzled as Mary Jane when they see a modern school. They see the
old rigidities gone, and many times we have failed to show them the
new meaning of stability in our classrooms today.

Children like ruleselementary children revel in games with many
rules. To observe this, listen to children play, or read the rules that
they make up for their on clubs, Children enjoy an orderliness and
pattern to their living when it is of their own making. Teachers today
are using that natural interest of pupils as the basis for classroom man-
agement. Pupils and teachers plan the routines that are necessary for
a smoothly operating classroom. Each grade plans according to the
ability of the pupils and it is shared planning. It may he as simple,
in Grade 1, as deciding what game shall he played at recess and who
shall start the game. In middle grades it may he deciding when a pencil
may he sharpened, and how the group shall take turns to use the play-
ground equipment. In upper grades it may include every feature of
classroom procedure, including the planning of the day's schedule so
that the day's work will proceed smoothly even though the teaching
principal is called from the room many times during the school day.

In all instances the planning is cooperative. Not teacher-made nor
pupil-made, but teacher-pupil planned, with both teacher and pupil
learning to give and take in order that an agreeable conclusion is
readied.

Teacher-pupil planned routines are understood by everyone con-
cerned. Violations of the agreed-upon rules are not daring assaults
upon "teachers" -they are insults to the group. Rule breakers are
seldom heroes.

Procedures agreed upon by the group are a curb on teachers' all too
human tendency to be overindulgent when we feel fine and to be extra
strict when we have headaches.

Pupils in today's good schools have stability in their school life not
because the seats are always in straight rows, nor because arithmetic
is always taught at the same time -their security comes from their
knowledge that school routines are reasonable and clearly understood,
and that they have had a share in planning them.

A ;nod climate promotes creativity
In what kind of a classroom do children do c reative work? A group

of teachers whose classrooms had received statewide recognition for



WE HAVE THE LEST CLIMATE! 93

creative wot k were asked for their opinions, "In a beautiful classroom,"
said one, "or at lost in a classroom with some beauty in it. There
should be vases instead of milk bottles for flowers, plants in attractive
containers rather than tin cans, Old faded pictures replaced by chil-
dren's drawings or colorful prints, clean American flags, carefully
arranged bulletin boards. All such things make a difference,"

Another teacher said "Children are creative in a classroom which has
living things, An aquarium and a terrarium, well-cared-for plants,
perhaps some pets for brief periodsthese are needed, for creative
work requires life,"

A third said, "In a classroom which has lots and lots of bcoks. Wide
and varied reading is necessary for creative writing and thinking. You
can't have much really creative work in a room where there isn't a
variety of books."

"In an unhurried classroom," was the contibution of the fourth
teacher. "Creative work can t he hurried. You can't have 10- or 20-
minute classes and get the pupils to do creative work, Large-block
scheduling or alternate-day scheduling of some subjects are plans used
by teachers who want to foster creative writing and art and creative
thinking."

"And a willingness on the part of the teacher for things and people
to be different," we can add to their comments. When the teacher
places a high value on conformity, creativeness takes second place in
the classroom. Someone has slid, "Show a child one thing and he will
copy it. Show him two and he will ch(x)se between them. Show him
three and he will create one for himself." As teachers, we must be less
ready to show how and more ready to find out; less eager for answers
couched in our own words and more anxious for answers that are the
pupils' own words; less quick to praise the mechanically perfect, more
willing to accept the original project.

Children need to work on their own problems with help

"Does the permissive classroom I have been hearing about mean that
you permit the children to do just whatever they want to?" asked a
teacher who was returning to the classroom after having been away
from teaching for 15 years. "They talked about permissive classrooms
at summer school bu; I was never sure just what they meant."

Certainly it is riot a If-Le-for-all classroom, or an undisciplined class-
room, but it is a classroom where children are free to work out solu-
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tions to their own problems under sympathetic guidance, where they
assume responsibility for their conduct and actions, and where they are
growing in responsibility,

How do such classrooms come about? Not by accident, nor without
hard work, Problem-solving, responsibility, and self-discipline must be
taught and teaching them requires all the teaching skills needed to
teach any difficult subject.

A sixth grade in a school in a small coal mining town had more than
its share of problems. Unemployment, working mothers, lack of recrea-
tional facilities all were reflected in the attitude and actions of the girls
and boys in the classroom and in the community.

One day a girl asked the teacher a question. The teacher said, Are
other girls thinking about that, too? Would they like to talk about it?"
The student replied that she thought they would. That was the start of
"The Problems Box." The class agreed that once each week the lan-
guage and health periods would be used to discuss their own prob-
lems. When problems were written they were to be marked "For the
Class To Discuss," "For a Conference with the Teacher," or "For a
Conference with the Nurse." Those problems marked for class dis-
Lussion were freely discussed and reasonable plans of action were de-
cided upon. Questions ranged from "What should you do when boys
whistle at you?" to "My mother makes me go to Sunday 'School and
I don't want to. Should I have to go to Sunday School?" Questions
marked for conferences with the nurse or teacher resulted in announce-
ments such as these: "Mrs. Shane will meet the girl or girls wIlo
wrote her the questions on Thursday at noon in the office." Or "Mrs.
Merrill will discuss the question addressed to her after school on Wed-
necday."

The pupils made real progress both in learning to ask thoughtful
questions and in working out solutions to their ov n problems.

The fifth-grade class in Mr. Tiffany's room begins the school year
without a single rule. He says to the class, "We will live together
withmit rules until we find out what rules we need and why we need
them." It isn't very long until the need arises. Someone may say,
There are too many kids in the cloakroom. They knock the coats on

the floor." Then the class decides on what their procedure will be for
getting wraps and they formulate their rule and reason. "We will go to
the cloakroom one row at a time because the cloakroom is so small;
if too many children go at one time, the coats are thrown on the floor."
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Each rule in the classroom becomes a reasonable regulation, with
meaning. The pupils team to think about their conduct and the con-
sequences. This is an essential ingredient of selfdiscipline.

Handling milk money, lunch tickets, or Savings Stamps, and related
activities can be a burden on already overworked teachers. Or they can
be the means of teaching children to assume responsibility. A small
school has written as a part of its philosophy, "Since we want to teach
children to use arithmetic in life situations, all situations involving
students and money will he handled by students." A team from Grade
V comes irt.o each room to sell lunch tickets. Another team, from
Grade VI, sells Savings Stamps at the noon hour. No teacher handles
the money or tickets. The teams make out the reports which are
checked by the class af: a part of their arithmetic work.

Opportunities to grow emotionally and socially, and to grow in serv-
ice and responsibility are abundant ir: the permissive classroom.

Even a good climate has storm centers

Just as the calm Pacific has its typhoons and the Atlantic its annual
hurricanes, so teaching in the small community school has its storm cen-
terthe school bus. That the school bus is one of the factors of the
climate of the school cannot be denied. What to do about it is not
simple to state. At one of the great metropolitan universities the prob-
lem of school buses came up in a graduate seminar. The professor of
the seminar said, "I can't say much about buses and schools for I've
never been in a situation where school buses were used." One of the
students in .e class said, "You haven't lived, Professor." Where-
upon an elementary teacher added, "And you haven't died either." To
many teachers the school bus problems seem, at times, to loom as
large as life and death.

Certainly we cannot eliminate the school bus. Each year it seems that
more and more children are transported to school. As school districts
reorganize, more children need to be transported to the consolidated
schools. Each year an increasing volume of traffic makes even short
walks to school hazardous. Our problem is to recognize the necessity
for doing more than to complain about the bus schedule.

School no longer begins at the front door of many schools. It begins
some time before and several miles away when the children enter the
school bus. School is not over when the last child leaves the building.
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It is over when he leaves the bus. The bus is an extension of the class-
room. If the bus trips are pleasant, relaxed, and reasonably quiet, they
help the children adjust quickly to their school tasks. If they are
disagreeable, quarrelsome, and noisy, those qua ities are carried into
the day's work. What happens on the bus is imps 'Pant.

But can we do anything about it ? One rural school .bought so, and
early in the term the teachers and the bus drivers met to become ac-
quainted, to discuss mutual problems, and to pave the way for other
such meetings later in the term, as the need arose. The school recog-
nized that bus drivers are faculty members, too.

Another principal of a consolidated school thought that there would
he a more sympathetic understanding of the bus problem if the teachers
had ridden the bus routes. Before school began the teachers met at the
school and rude in school buses over all the roads that the school buses
would travel. In winter, when roads were icy, the teachers understood
why the buses were not always on schedule.

The School bus Patrol is being used in many schools and like its rom-
panion, The School Patrol, has given fine service. The responsibility
assumed by the bus patrol and the cooperation given by the children to
the officers they have elected has made this one of the outstanding op-
poi turuties for growth in self-discipline.

A place on the report card to record bus conduct has been tried in
some schools The statement reads, "Jack's conduct on the bus has
been (helpful, annoying)."

The Good Bus Rider is the title of a booklet prepared by the pupils
and teachers of one school. The booklet was illustrated with chil-
dren's drawings and reproduced on the school duplicator.

The school's scheduling problem is sharply affected by the schedul-
ing of the school bus. In some schools the first bus loads arrive as
much as an hour before the last pupils arrive. Often, some children
must wait long after the others have left. To ask every teacher to come
early and stay late as well as take care of the bus children at noon is
asking a great deal. In many places the teachers are taking turns in
coming early or staying late, and in supervising lunch. In a four-room
building a teacher would serve in the supervisory capacity one week in
four. The problem is also of what the children may do. A movie
projector and a filmstrin machine can he used to good advantage. A
good supply of table games is a help for rainy weather. Radio and
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television, if available, can be used to help the children use the time

constructively.
Parents are as much aware of the problems of bus children as teachers

if not more so. Parent-teacher asso:iations are likely to be most co-
operative in helping the school plan for materials to use with those
children who, by virtue of bus schedules, must be at school early and

stay late.

The on:-room school can have a superior climate

The one-room school continues to be the chief educational institu-
tion in many small communities. Teaching in the one-room school re-
quires skill today that was not demanded of the teacher 25 years ago.
It is not enough today that the teacher keep good order and prepare the
oldest pupils for entrance into high school. Parents expect and teachers
want to provide the best possible education for the boys and girls.

There are some valuable assets in a one-room school, It is a school
in which a sense of belonging usually comes easily. The young pupils
are with their older brothers and sisters. At noon and recess the whole
school enjoys recreation together. Only rarely, perhaps when a new
child moves into the school community from a very different neighbor-
hood, is there any problem about having the group feel ccrnfortable
and scare together.

Frienc liness is evident in most one-room schools. The teacher-pupil
relationsh:p zNisting, often through many grades, becomes a friendly
relationship. The older girls and boys assume an attitude toward the
beginners that is almost parent-like. It is relatively easy to develop a
family friendliness.

As the opportunities in the one-room school for children of many ages
to work together cooperatively and creatively on broad problems of
living and learning become valued and are implemented, the climate in
such schoolrooms becomes superior. To bring such creative teaching into
the one-room school may require re-evaluation of the program and a
re-thinking of the daily schedule.2

Climate reflects the understanding mind and heart
There are reasons why geographical climate is different in various

parts of the world. There are reasons why the climate of schools differ.

'See Chapter 4 for a discussion of scheduling.
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Differences related to location or type of community, differences arising
out of administrative policy'- -these contribute to differences in the at-
mosphere for growth in classrooms. Principally, however, the climate
reflects the extent to which the teacher has cultivated an understanding
mind and heart,

The teacher who has knowledge of group dynamics, who is willing
to find out about the ways that people work together in groups, can
possess an understanding that will be reflected in the classroom.

Knowing how to work with fellow teachers and how to talk and
work with parent groups, realizing his place as a group member in the
community -these qualities help to determine the kind of climate that
will prevail in a teacher's classroom. The frustrated teacher, ill at ease
with community members, afraid of parents, at swords' points with
fellow teachers, and cowering at administration, can bring little value
to children, however well he may know his textbook.

So many teachers know less about the growth and development of
children than they do about the teaching of phonics or grammar or
arithmetic. We need to keep up to date with the latest findings and
writings in the field of child development. We need to sharpen our
techniques for studying individual pupils. Until we see the group in
our classroom as individuals, we cannot plan for the learning experi-
ences that will help them grow.

The understanding of children everywhere is essential if we are to
have the best climate in our classrooms. Today we are teaching Henry
in this small community; in a very few years Henry will be working
with Jerry from the city, Pedro from Mexico, Pierre from France.
The appreciation of all people is learned in the classroom from teachers
whose understanding hearts reach out to people beyond their own
communities.

Creative imagination is helpful in gaining understanding of children
and the world they live in. As Christopher Fry wrote in his play, The
Dark Is Lighi Enough, "It's very useful to have been a child." It's
doubly useful for a teacher "to have beer a child," and to remember.

Ilow can we summarize this school climate that we want for our
classroom? Perhaps not better than did the 13rothers Grimm in the
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story of Goldilocks. For each child, whether in a small community or
large, we are dedicated to providing a schoolroom where he finds:

An atmosphere

Not too hot
Not too cold
But Just Right.

A learning task

Not too :lard
Not too soft
But Jo - Right.

Achievement goals

Not too high
Not too low
But Just Right.



CHAPTER 6

Where Can I Get Materials
and Resources?

CHILDREN these days can certainly keep a teacher
busy. Of course they always could, but I'm thinking of the need to have
available, or know where to secure, an almost unlimited supply of re-
sourceshuman, natural, and material. Without such materials I
cannot hope to keep pace with the eager minds and expanding interests
of a roomful of youngsters.

Most of my teaching has been in schools in the open country and all
of it in small communities. Usually distance, lack of easy transporta-
tion, and insufficient information concerning possible sources hale
combined to make it difficult to secure the materials I've needed. In
such situations teachers learn to be exceedingly resourceful. We are
fe ever asking where we can get the materials and resources we need
for this or that.

Community resources abound in rural areas

Most small communities and rural areas have an abundance of good
community resources fairly accessible to the classroom teacher and her
pupils. In a statement on "What Rural Teaching Means to Me,"
Marie Powell, 1955 Rural Teacher of the Year from Frichton, Indiana,
said:

Having lived in a rural area all my life, I would say that teaching in that area
means reliving, in the schoolroom, the things that are a part of our everyday life.
It means utilizing our neural resources and correlating them with the teaching
of the Three R's. It means guiaing the thinking of the pupils so that they know
they are a vital part of their home, their church, and their community. It means
doing incidental teaching as the need arises.

Dorothy I. Dixon, Assistant Superintendent. McDonough County Schools, Macomb,
Illinois, prepared the original draft of Chapter 6.

101
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. . . I am a isnit.grade teacher and I get many suggest;ons from the boys and
girls about things they would like to do.

In our social studies class this past year, we were talking about making butter.
We could have gone to one of our modern rural dairies and seen it made but
that was not what they wanted. They wanted to make it themselves. So they
brought the cream, I took the jar, and they made butter.

This led to something which I had not anticipated. They wanted to make
cornmeal muffins so they could eat the butter. The next day they brought the
necessary ingredients and they beat the eggs, measured, and mixed at our work
table. They baked the muffins in the home economics room. Then we had
party. It was a different party but a much appreciated one.1

Science laboratories are near at hand
In rural areas, even more than in most suburban and city school sys-

tems, teachers and pupils have but to step outside the door to find
themselves in one of the finest science laboratories which any instruc-
tor could desire. An early trip around the school grounds and/or their
immediate vicinity, in the fall of the year, can lead to the planning
and marking of a nature trail and the identification of the plants,
shrubs, trees, and wild life found there. This challenges the students
to read for information on every grade level and in a variety of ma-
terials. Boys and girls soon feel a need to read textbooks, library books,
magazines, newspapers, and encyclopedias. They discover parents and
interested people in the community who are capable and willing to
help them identify birds' nests, animal tracks, trees, and shrubs native
to their locality. This sharing of information is one means of establish-
ing a closer bond between the school and the communityand at the
same time making use of the vital human resources available there.

Another Rural Teacher of the Year, Dwight Brink of Watervliet,
Michigan, in his statement on "What Rural Teaching Means to Me"
said:

The rural teacher has nature's laboratory at his doorstep. We can arrange
trips to the woods, to ponds, gravel pits, and conservation projects. To under-
stand the way people live, we can observe voting procedure at the township
hall, visit a farm processing plant, and then to broaden our understandings our
parents cooperate in getting the children to the ne.-by city, to the fire depart-
ment, radio station, and even to the 'Y' for swimming. Nearly every year we
visit some of Chicago's great places of interest. These activities bring meaning

'Statement made at a meeting of the Department of Rural Education in Chicago. July
7, 1955.
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to learning and help me see the child in a new envirolment outside the class.

room.'

Resource people come to school

If transportation facilities are inadequate or not available or the
group too large to be transported with limited financial support, it is
quite possible to invite resource people to come to school and talk with
the children. Preparations for such an occasion have almost unlimited
possibilities. Children can use all of the material available to them to
make as much advance preparation as is possible. Either preceding or
following the visit by a community person, depending upon the organi-
zation of the curriculum unit or project, they may write to outside
sources for additional materials to supplement their own supply. Writ-
ing invitations to guest speakers and "thank you" notes following their
appearance provides practical opportunities for the children to improve
their skill in writing letters.

Resources outside the community are used

In planning a way to help her pupils have an enriching experience
which local rural resources did not make possible, one fourth-grade
teacher planned as follows:

Twentyeight of my fourth grade class, which consists of 40 pupils, had never
been on a train and only five had ever been to a museum. It seemed desirable to
he 1p this group have such experiences.

First, I went to the depot and made the necessary arrangements for the train
trip to St. Petersburg, which is about 35 miles from our school. We are very
:ortunate that our county provides a bus for our field trips, so I made arrange-
ments for a bus to meet us at the St. Petersburg depot. 'Chen we made the trip
the children were shown the Pullman and diner. When we left the train depot,
we took the children to the St. Petersburg Million Dollar Pier where they ate
their bag lunches and visited the television station. After lunch we visited the
St. Petersburg Museum which was very interesting as well as educational. The
school bus brought us back to our school in time for the children to ride their
buses home as usual.

If this type of experience is not practicalor for some particular
reason, not desirable- -many motion pictures are now available to any
classroom which has projection quipment. Actual scenes from the
museum, from vr.rious industries, or depicting life in all parts of the

'Ibid.
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world are thus brought to the classroom and serve vicariously to enrich
the learnings already achieved from library and textbook sources.'

Parents' viewpoints are broadened
In some communities there may be parents who feel that text infot-

mation is enough for the classroom study, and that it is unnecessary to
utilize other resources of the ia,mmunity as supplementary devices. To
help parents get a broader view, one teacher prepares a brief question-
naire at th4 beginning of the term and sends it to each parent. In the
list of questions one is included which is especially aimed to help them
feel they are making a contribution to the school. The question is:
"Is there any landmark or historical material on your farm or in your
home that would he of help to the children in learning some of the
history of our country?" The parents usually respond well; then the
teacher works out a method whereby the item listed by the parent can
he utilized in the social studies at some time during the year.

Free and inexpensive materials are abundant
Much of the free and inexpensive material available serves as an

excellent source of information for any teachers and pupils who take
advantage of the opportunity which is theirs merely by writing o the
appropriate business or company for it,' It is necessary to select ;uch
materials thoughtfully, him ever, for not all that is offered is equali)

'An increasing number of county schools offices are assisting .achers in securing
films, filmstrips, and the like, eithei through their own auc:ovisual departments or by
acting as clearing hou.-s to secure them from other sources. Some helpful sources of
information on films old filmstrips available include:

Division of AndioNisual Instruction, National Education Association, 1201 Sixteenth
Street, N. W., Washington, D. C.

FAratort Guide to Fres. Film,. Educators Progress Service, Randolph, Wisconsin. $5.
Educator, Guide to Free Slidefilmt. Educators Progress Service, Randolph, Wisconsin. $5.
'Sources of many materials are ,,,ggested by advertisements in current educational

periodicals. A number of bibliographies, indexes of teaching aids, and directories of
sources are published. Some of these, teachers mar wish to purchase. Others are or
tou1.1 be' available for ieferetwe through the county schools office or library. Among
published lists are

Field Enterprises, Educational Division Source (1 Free and Inexpentire Educational
Material,. Chit ago: Field Enterprises (Merchandise Mart Plaza), 1955. 192 p. $5.

George Peabody College for Teachers, Divi ion of Surveys and Field Services. Free
and Inexpenine Learning Material:. Seventh edition. Nashville, Tenn.: the Division, 1955.
244 p. $1.

1 lorlsheimer, Patricia A.; Cody. Paul '1'.; a l rowlkes, John Guy. Elemeniar) rearberr
Guide to Free (torn alum Al.,:uhi/i. Flrseuth edition. Randolph, Wis.: Educators
Progress Setviie, 1954. 552 p. $5.50.
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suitable. Some of it is very mediocre and some could b: harmful if
im,,roperly used.

Suggestions concerning the role of teachers in selecting materials are
offered in Chapter 9. Some rules-of-thumb, useful as general guides in
the selection and use of commercially sponsored materials might include
these:

1. The material would make a basic contribution to the purpose of the
school.

It would be used, not stored away in the expectation that it m:ght some-
time prove useful.

3. It is suited to the developmental level of the pupils.
4. It is regarded and used as upplemental material, not as basic.
5. If in a field where information or developments are changing rapidly, the

material is up to date.
6. Its primary purpose is educational rather than to advertise a product of

the distributor.

Materials and equipment brought from home may supplement what-
ever supply is available in the classroom. Magazines, newspapers,
books, pictures, and records can also be used in similar fashioneither
loaned by parent or patron, or given to the school to be used as needed
in the classroom Unattractive pictures, poorly placed on classroom
walls, can be removed from the frames and replaced with seasonal
pictures or reproductions of famous paintings. Rearranged attractively,
at pupils' eye level, the pictures will provide an entirely different atmos-
phere.

Excellent educational programs are also available via radio in many
areas, where the school is equipped to take advantage of them. Often,
the individuals or groups who plan these programs provide advance
schedules and outlines containing information which can be very help-
ful to the teacher and pupils in preparing to get the most benefit from
listening to the program.

Textbooks are useful tools and sources
In a preliminary survey, made in selected school systems throughout

the country, teachers listed certain representative problems regarding
best ways to use the resources available to them in their individual
and varied situations.

One such problem was based on the premise that "textbooks are
geared to one-grade classrooms." Such a problem can really be turned
into a challenge by the resourceful teacher and 11,1r pupils. It is not
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solely a problem of teachers in small communities, but is a condition
common to all schools. No classroom, whether it houses firstgraders,
sixth-graders, or senior Atnnican History students, has in it pupils with
equal intelligence, ability, and background, Therefore, a text written on
the so-called level of the class cannot meet the needs of every student,
even in a one-grade classroom. In all cases, then, textbooks may serve as
guides to material and miy present organized subject matter but the
resourceful teacher will work with her students in developing the cur-
riculum most likeiy to meet their individual needs,

Eery class has a range of several grades in ability. In schools in
rural areas and small communities there often is opportunity to group
children effectively for work on a particular unit or project without
emphasizing the grade level of the work involved. This makes possible
a sharing of ideas through more than one area of communication and is
a wholesome, life-like situation. In the words of Fannie W. Dunn in
The Child in the Rural Environment:

. . . Large units of work are developed around genuine life interests and
experiences, and use is made not of a single textbook, with a common assignment
for all pupils, but of many reference books, some easy and some more difficult,
with different contributions to the class discussions by individuals and com-
mittees. Other activities than those with books are also involved. Children work
together, as people do outside of school, on enterprises of common interest in
which each participates according to his capacity. Some are clever with their
fingers, others show p&culiar ability in finding and bringing in interesting objects
for group use. Others contribute clippings or pictures, others search the library
and report what they have read. Some paint and draw, some contrive mechanical
devices, some write poems or plays, and still others take the lead in organization
and conduct of school clubs or group games.5

Thus, another problem---"texts are frequently too difficult for the
majority of the students in the class"--is partially alleviated by having
copies of many texts in the classroom. Such a method encourages
research in materials on various grade levels and application of the
information gained wherever needed or desired by teachers and pupils.
In some school systems, no social studies text is adopted as a "basic
text"; instead, a few copies each of a variety of texts, magazines, and
newspapers are purchased for the use of all. Thus, pupils are able to
profit from acquaintance with many sources rather than being limited,
as is so often the case, by their contact with authors of but one or two

'Dunn, Fannie W. The Child In the Rural Environment. Yearbook 1)51. V'ashington,
D. C.: Depattnient of Rural Frincation, National Education Association. p. 202-203.
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texts. This later helps them develop the ability to distinguish between
fact and propaganda as they read newspapers and magazines, listen to
radio, or watch programs dealing with current happenings on television.

When instructi, nal resources are limited ...
Concern over how to have pupils work in small groups when work-

ing on a large unit of work with insufficient instructional materials,
was expressed by a fifth-grade teacher. In keeping with her belief that
children should solve problems and do group work, use was made in
this classroom of community resources and materials that could be
brought from home. Papier-mâché was used for making maps and
figures, and scrap materials were found useful in making shadow
boxes. Pine straw for basket making, clay for modeling, and rock
collections were among the resources of the community which proved
useful in the classroom.

In another school, it was possible to arrange schedules so that
teachers with music and art abilities could share their skills and train-
ing with other teachers. In order to have additional art supplies, some
parent-teacher groups helped and the children paid a small fee, on a
voluntary basis, at the beginning of the year.

Securing parent cooperation for a program is one of the best possible
means for assuring its success. Where parents are given opportunity
to see the need for materials and are made aware of the benefits their
children would receive from them, they are usually most anxious and
willing to assist in any program necessary to secure the desired supplies
or equipment.

Children need materials for independent work
How can I prepare my pupils to work profitably by themselves?

(We used to refer to work done independently of the teacher as "seat
work.") This is another problem which often troubles the busy teacher
who has a large number of pupils with the customary range of ability,
interest, and initiative. Conscientious teachers greatly desire to help
their pupils learn to plan and work profitably while the teacher is
engaged with others. To meet this goal requires much time and pre-
planning. However, this work need not and should not be isolated,
unrelated activity. It should he the outgrowth of regular work in some
project or curriculum area, thus enriching the learning already taking
place. For example, a well-organized unit of work in social studies
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or science, in wnich pupils are led by the teacher to set problems and
list questions for solution, also often develops leads for creative inde-
pendent work. Such work can easily involve one or more subject areas
in addition to the one in which the unit has its origin. The classroom
which contains a good supply of magazines, newspapers, and pictures
and keeps them accessible to the students wishing to make notebooks,
illustrate articles, arrange bulletin or tackboard displays, or prepare a
hobby scrapbook finds the probl :in of "seat work" greatly alleviated.

Libraries are "miraculous pitchers"
Library services from the local, county, or state level can do much to

help the busy teacher and enrich the literary background of pupils of all
ages. An attractive library or reading corner challenges and invites
them to "come in and read." Many state libraries are accessible to
teachers and pupils, regardless of the distance which separates them, by
means of a loan system which enables them to borrow and use the
books for varying periods of time. They may pay nothing for this serv-
ice except transportation costs one way. Such libraries often include
filmstrips, recordings, and albums of pictures, available on the same
basis that books are bor,,,wed. Competent librarians are most willing
and anxious to cooperate in selecting materials for a unit of work if
such help is resuested by pupils or teachers.

In the Cave Creek School, referred to in Chapter 2,6 there is a set of
new encyclopedias as well as a set of older ones. Both classrooms use
the encyclopedias. From the county library, three times each year,
the school borrows 50 books that the teachers and children select
together. From the state t:xtbook library the school selects and
borrows, three times a year, 50 other books. The pupils and teachers
also use a small library in the community. To select books from the
county library, teach 3 and pupils go to the library in a group. Parents
assist with transportation Half the pupils ride in cars with parents.
Half go with the teachers. This means that all the children and the
teachers are in town together to look through the library shelves and
select the books they desire, with help not only from the librarian but
also from the teachers who are familiar with the books and with the
needs and personal interests of the children. Having the pupils help
select the books they use works well. It leads to more reading than if
the books were assigned by the teachers.

'See page 7.
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County or city libraries should be used wherever available and in
mar) areas a county bookmobile makes regular visits to schools. Even
with limited resources, much improvement is possible in local library
services. With the close cooperation of the school, the PTA or other
community group, the board of education, and the county or inter-
mediate school office, book fairs may be arranged or cooperative
libraries developed. Maps, globes, science charts, filmstrip projectors
and filmstrips on various subjects may be purchased and shared and
a greatly enriched program made possible in most areas, even though
some such areas be quite remote. Many schools also make plans to
receive both children's and teachers' magazines regularly, as well as
free monthly copies of Ford Times, Ties, Friends, and other similar
publications.

Materials are related to individual needs

Such materials as those mentioned above provide pupils with the
necessary resources to stimulate their interests in, and desire to do, con-
structive work relating to or supplementing their regular classtime
activities. The resourceful teacher and pupils can do much to enlarge
upon the few suggestions given; what is done will depend upon indi-
vidual needs, local conditions, and the challenge they feel.

Two examples may show how resources of the rural environment
can be effectively mobilized to meet the needs of specific children. The
first tells of their use to enrich the leisure time of a bright child. Jane,
an unusually intelligent eighth-grade girl, not having enough work to
occupy her time, was unhappy, lost interest in school, annoyed other
children, wasted time. As Jane had a keen interest in little children, it
was suggested that she find and prepare stories suitable for telling to
children in primary grades. This led her to make an anthology of
stories and poems. A portfolio was needed for this collection, so she
became interested in art--both construction and design. Her interest in
selecting stories for little children inspired her to find stories which
would be of interest to her own class in social studies, and in this way
Jane gained a rich background in history and geography. Some of the
stories suggested dramatization so she revamped them and found suit-
able music and rhythmic dances to be used with them. One interest led
to another and in a short time Jane's leisure time was filled with worth-
while interesting experiences.
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The other illustrates use of a narrow interest to develop a broader
outlook. Abe, fifteen and in the seventh grade, worked about eight
hours daily outside of school hours on his father's farm. He had no
interest in anything except the farm, not even listening to the radio
unless the program dealt with farm life.

Beginning with this immediate interest, Abe was asked to be leader
of a group interested in improving the schoolgrounds. The planting of
flowers and shrubs necessitated some reading of catalogs and gardening
books. The teacher made a point of going over some of these with him.
As she observed him while reading, she noticed that his eye span was
short. When she talked with him about it, he was willing to schedule
some special after-school time for remedial exercises. With definite
help, he grew two years in reading ability during the term. In addition,
Abe learned for the first time what it meant to be a member of his
group and began to take interest in other activities which his classmates
were engaging in, such as stamp collecting or corresponding with
foreign children, and in the geography and English study to which these
led.

Standards of selection are needed
The importance of thoughtfully choosing commercially-sponsored

free materials was discussed earlier in this chapter. The need to be
selective is not limited to free materials; sound standards of selection
are needed for every type of instructional material brought into the
classroom or used elsewhere by the class.

For a majority of teachers the most important single type of teaching
material is the textbook. In content areas or subjects in which they do
not feel very sure of themselves, some teachers depend on the textbook
almost entirely. It sets the objectives for what they teach and often is
the only material the pupils are expected to use. Many more teachers
use the textbook as a general guide and source of information in achiev-
ing objectives which are fairly clear to them; other instructional ma-
terials and a variety of learning activities are used along with it. And,
as was noted previously, in some classes and in certain subjects, not one
textbook but several are made available. In all instances, textbooks
need to be carefully selected in terms of the purposes to be achieved
and the needs and caoabilities of the children who will use them.

The extent to which the teacher in the small school has opportunity
or responsibility for selecting textbooks varies greatly. State or county
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adoptions govern textbook selection in many schools; in others the in-
dividual teacher (sometimes even the school board) makes the selec-
tion. It is a responsibility not to be taken lightly. A teacher's prefer-
ence for this or that text, unless it is an informed preference, is scarcely
a reliable guide. Yet teachers, as the persons who actually work with
children in using the books, have a special kind of expertness that
should be used in making choices. A plan for selecting textbooks that
has proven helpful involves the following:

1. A conference of teachers with administrator or instructional supervisor to
discuss curriculum needs and textbook changes which teachers feel are most
vitally needed.

2. Opportunities for the teachers or their committee representatives to meet,
study, and evaluate new materials available.

3. Follow-up meetings at which this group has the time and opportunity
to present their findings to fellow teachers; discuss the possibilities with them;
and eventually arrive at a satisfactory decision regarding their adoption and use.
(Administrators, boards of education, and parents often need help in under-
standing this process, appreciating the time involved in making a worthwhile
study, and respecting the decision reached by the teacher committee.)

4. Constant evaluation by all concerned for the purpose of making further
changes which may seem advisable in order to improve the program of instruc-
tion in any and all subject areas.

In putting into practice any such program, it is very desirable that
elementary and secondary teachers and administrators work together
closely, in order that devices, materials, and techniques used on one level
may be recognized, understood, and utilized for the best interests of
children on all levels.

Good library and supplemental materials may be chosLn in a similar
manner. Some states have summer educational conferences, often at
colleges or universities, at which textbook and equipment companies
display and demonstrate the newest materials which they can provide.
Many educators take advantage of the opportunity to attend such con-
ferences, to consult with the company representatives and consultants
present, to examine and discuss the materials on display, and to confer
with fellow educators who have come for the same purpose.

Where possible, visiting days may be arranged to give teachers,
either individually or by committees, the opportunity to observe text-
book materials and equipment in use in other schools. S-ach oppor-
tunities enable them to see how the materials in question are meeting
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the needs of the students using them, and thus help in evaluating their
suitability for the local situation.

The intermediate unit helps provide materials

In the Department of Rural Education's 1954 Yearbook,7 it is pointed
out that in most states, the original duties of the county or intermediate
superintendent's office were keeping records, making reports to the
state, visiting schools, and approving some types of school disburse-
ments. Provision of educational services has been much more recent
and is considered by many educators to be the most important function
of the intermediate unit.

What are these educational services? How have they been developed
to be of greatest benefit to local districts in providing better learning
conditions and in securing materials helpful in improving instruction?
The services vary with the size of the community being served, the
financial ability of the community, the type of school organization, the
size and professional preparation of the faculty, and the nature of
available transportation and communication facilities. In every case,
the local school unit should survey its own needs and determine how
adequately its resources are meeting those needs. It should then at-
tempt to discover how best to use the services of the intermediate unit,
as well as the state department of education, to supplement the local
program and thus increase opportunities fot boys and girls.

The intermediate unit is in a position to make available many serv-
ices which, if desired and used to best advantage, could benefit local
programs immeasurably. Such a unit can provide leadership in cur-
riculum study and enrichment and help to secure good inservice educa-
tion programs. It can establish and maintain such services as a coopera-
tive library or an audio-visual library, with expense being shared by
participating districts or schools, or financed by the county office where
funds are available for such a project. New materials, textbooks, cur-
riculum aids, and equipment can be made accessible for study, examina-
tion, and even for temporary experimental use.

A fine example is the San Diego County Schools Service Center, with
its curriculum laboratory, audio-visual and book libraries, and science
and industrial arts workshops. Files of free and inexpensive resource

'National Education Association, Department of Rural Education. The Community
School and :he Int,rmediate Unit. N'earhook 1954. Washington, D. C.: the Department,
1954. 259 p. $3.
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materials are available. Sample textbooks are accessibly displayed.
Course: of study, resource units, and curriculum materials from other
school systems are available for use by teachers as they develop their
own resource materials.

Some intermediate units serve by facilitating the use of resources.
Information bulletins are prepared on what is available, where it may
be located, and how it might be used. Charts, maps, mock-ups, diora-
mas and realia pertaining to the local environment may be constructed
or collected and made available.

Within the reach of the intermediate school administrator, just as in
the case of individual teachers and pupils in each classroom, there are
many resources which, properly utilized, will greatly enrich the cur-
riculum and broaden the educational horizons for today's youth. More
and more, these administrators are reaching out for these resources and
making them accessible to schools and teachersespecially teachers in
small communities.

I do not lack for resources

As I review the sources available to me and the suggestions for
using the materials and resources they offer, I realize that my school

can have the learning materials we really need. We do not have a fine
large service center at our county schools office, for there are not so
very many teachers in our county. But our superintendent is working
with several other county superintendents and with our local teachers
college to set up a film service. And, as I think of talks I've had with
other teachers, I know that we would all gain by pooling our ideas and

even some of the materials we have acquired. The children, and their
parents too, have ideas and will help.

Recently I met a teacher who had attended a state rural teachers
workshop in Wyoming last fall. She says that they visited every unit
of their state government to find out what it had to offer the schools

and also learned what business firms could offer them. They left for
home, she told me, feeling that every resource.of the state was as near
as the mail box or the telephone.

That's the way it is for me, I think. Of course, I don't need either the
telephone or the U. S. mail to reach the ,.esources that lie just outside
the schoolhouse door or over the hill on the next farm. Truly, I do
not lack for resources.



CHAPTER 7

I Need I o "Talk Shop"
with Someone

FRIDAY night again and my first month of teach-
ing has ended," sighed Janet White, quite bewildered as she picked up
her register to complete the first monthly report. As she worked along
on the report, she realized that it was quite out of balance. "Oh, dear!"
she thought, "if I had only studied harder when I was in college, surely
there wouldn't be so many problems now. Perhaps I would know how
to finish this report correctly. Perhaps I would know how to help these
boys and girls better than I am able to do now."

Problems! Problems! Problems!
In sheer desperation Miss White rested her head in her hands and

began to think through what was happening at the Ranchwood School
in the Sierras. Here she was, struggling to give the twenty-five boys
and girls in all eight grades a chance to learn the basic skills and to
become good American citizens. "But just what am I doing to these
children?" she almost cried aloud. "I peed to give each child so much
more time, but how can I? Certainly that daily schedule I made has
something wrong with it for not once this past month have I been able

to get all those classes in. There's Tom, that eighth-grade boy now past
fifteen, who grows restless and uncooperative each day. Can it he he is
troubled over some problem at home, or is it that these lessons are not
stimulating enough ?" she questioned herself.

Janet, forcing back tears as she reviewed in her mind the work of
the first month, thought about the Baker and the Ashton children and
how they quarreled with one another during every recess and even in
the classroom. She tried to console herself by thinking, -Certainly ifs

Lillian B. Johnston, Educational Consultant, El Dorado County Schools, Government
Center, Placerville, California, prc..pared the first draft of Chapter 7.
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not my fault that their dads are feuding over that cut fence between
their ranches." But no matter how she tried to rationalize, she knew
in her own heart she had a responsibility to help these children over-
come their eternal bickering.

Besides these teacher-pupil-community problems, there were others.
She had little equipment to work with: no balls, little playground
equipment, no adjustable desks, few library books, and a building some
fifty years old, desperately in need of painting.

"Oh, if I only had someone to talk shop to," she sighed, "I kn'iw
I could get some help in improving this school." Then she thought of
that twenty miles of mountainous roads to travel if she visited with
Mrs. Mayberry, the teacher in the nearest school. Her heart sank.

Janet almost jumped when suddenly she noticed how dim the light
had grown in the room. She quickly put on her coat and scarf, picked
up her register with its unbalanced report, got into the car, and drove
to her lonely little home several miles away. As she drove along every
thought was ablorbed in where and how she could find someone with
whom she could "talk shop."

In time she reached the cold little cabin, feeling desperately alone and
discouraged. She was tempted to throw herself on her bed and "cry it
out," but just then she spied a slip of paper that had been pushed under
her door. Quickly she snatched it up and began to read:

Dear Miss White:

We are sorry we missed yor., Betty and I are riding to the X-Bar
Ranch tomorrow and we'd love to have you ride with us. Won't you
come to eat breakfast with us about 7: 30 ? We'll leave shortly after
break fast.

Follow Highway 50 south three miles and then turn left. Our
house is the first house on the right after you turn.

We'll be waiting for you.
Sincerely yours,

Mrs. Riggins

But there's always someone to help
Janet was so excited she began to hum "It's Nice To Get Up in the

Morning." Everything was different now; someone cared. In her
excitement she even skipped to the mail box for her mail. To her
joy there was a letter from Mother and one from Mrs. Mary Parker,
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the consultant and curriculum coordinator in the county schools
office. Mother's letter was full of good news from homeFather had
a raise; Grandmother was coming for Christmas; the twins were to sing
in the talent show. The letter from Mrs. Parker said, "I'll be with you
Tuesday and will be able to stay several days if you wish my help that
long." "Now I'll have someone to talk shop to," thought Miss White
excitedly.

The week end was a happy one. Horseback riding, hiking, collecting
rocks and seed pods, and learning the names of many of the plants
and trees, made that week end one of the best Janet had ever spent.
Not until four o'clock on Sunday did she return to her cabin. She had
come back early to lay plans for Monday, especially for the pupil-
teacher planning period. She also wanted to make a list of problems
she hoped to discuss with Mrs. Parker when she arrived on Tuesday.

"What are the most important things I should ask her? There are
many thingF., of course, but which are most important ?" Janet sat think-
ing for a while, then she wrote the following:

Questions for Mrs. Parker
1. How can I have contacts with other teachers? I need someone to talk shop

to.
2. How can I get better acquainted with parents and other people in the

community?
3. How can I help parents understand modern teaching procedures?
4. How can I understand each child better?
5. How can I maintain good discipline?
6. What curriculum offerings will serve the pupils in my school best?
7. How can I use the community to enrich my program?
8. What is a workable schedule for my school?
9. How can we all work together in our community to build a better school?

10. How can I get enough materials needed for my work?
11. Some of the parents want to sponsor hot lunches; what is my part in the

lunch program?
12. What services and help can I get from the county office?
13. One member of my school board seems dictatorial. What should I do

about it?
14. How will joining a professional organization help me?

The Consultant comes and stays

A little after ten o'clock on Tuesday morning Mrs. Parker, the coun-
ty consultant, entered the little schoolroom at Ranchwood. "I am so
glad you are here, Mrs. Parker," smiled Miss White as she offered her
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guest a chair. Some of the boys and girls gave Mrs. Parker an apprecia-
tive glance as she entered the room, for many of them remembered how
she had helped them with their hobby show last year. "I have quite a
few matters I would like to talk over with you, Mrs. Parker. It's good
to have someone with whom to talk things through."

"I am glad to be here, Miss White, and I'll be happy to help as best I
can. Don't let me disturb your classes now, but you go right ahead with
your work. I'll just browse around and reacquaint myself with the
children and what they are doing." The class work proceeded and Mrs.
Parker observed a variety of activities for the remainder of the day,
making notes that would serve as reminders for later discussion with
Miss White.

After school was dismissed, teacher and consultant sat down together.
Mrs. Parker was enthusiastic about the tidy, neat room and the part the
children had in putting things in their places. "'You seem to understand
the children in your school -their interests and their abilities," she said.
"I have been interested to note that the books you have selected from
the library reflect the interests and reading levels of so many of your
children in such a variety of topics: insects, biographies, history of our
country, literature, picturL books, science fiction, fairy stories, and
science. It almost looks as though you were making an exploratory
study of the chi' iren's interests. Am I right?"

"That's exactly what I have been trying to do, Mrs. Parker. Fm glad
you think it is a good idea. I believe teaching can be exciting if one
gets to know the children and has some assurance that they are making
genuine progress. But I have really been lonely here except during the
last week end when Mrs. Riggins invited me to ride with them. I often
wish I had someone to talk shop to." Miss White spoke wistfully.

Children are a source of help

"It's important to all of us, professionally, to have opportunities to
exchange our ideas with others, Miss White. We are hoping to arrange
some area meetings in different parts of tie county so teachers can come
together and get acquainted with one another. However, there is one
source that no teacher should ignore in looking for someone with whom
to talk over many types of classroom problems. I'm thinking of the
children themselves, for some of our most significant reactions and
suggestions can come from them."
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"Come to think of it, you are right," said Miss White, "Some of
the planning sessions and evaluation discussions we have had in our
room have been most interesting and worthwhile. They have helped me
to see what was needed and often the children see possibilities I haven't
thought of."

Parents and others in the community may help
"Other sources of help in discussing classroom problems are parents

and other interested persons in the community," Mrs. Parker went on.
"Sometimes we look only for professional help when classroom prob-
lems arise, and overlook the lay people in our community. Many fac-
tors influence our problems and often the people who know the local
situation can give the help needed. We should remember that the small
school is close to the community and frequently the key to some of the
most tantalizing problems lies right within the community itself. Con-
ferences with parents and community leaders, whether planned or in-
fornal, can be a great help. Of course we would avoid the gossipy kind
of talk that could create more problems than it solves."

"You surely are giving me very helpful suggestions," said Miss
White. "I never thought about calling on people of the community
when I need to talk shop."

"You know, we are thinking of trying out a plan used in Monterey
County." Mrs. Parker was speaking. "Their consultant invited several
teachers who were especially active in studying ways of improving the
curriculum to come to the count, schools office to meet with interested
parents and lay persons. This has brought about good public rela-
tionships. The parents as well as the teachers have made vital contri-
butions to curriculum planning."

"I wish some of my board members could be invited to such a meet-
ing, They would understand better what a modern educational pro-
gram should be if they could attend such a meeting," said Miss White.
"One of my biggest problem, here seems to be lack of understanding
of pa rents regarding a modern teaching program."

Consultants and supervisors help, too
"You know, Mrs. Parker, I sometimes think training colleges give us

teachers in small schools too little background, but you consultants
come to our aid and help us bridge the gap between what we've learned
and things-as-they-are," said Miss White thoughtfully.
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"You may be right. The purposes of the consultant or supervisor are
to buidge the gap and help the teacher in every way possible. We ar
range for inservice programs; we help teachers arrange "gem
gethers"; we work with teachers in the development of curriculum ma.
terials; we offer guidance to both teachers and pupils in every way we
can; we try to help teachers with promising newer procedures and
methods."

Teachers share through professional meetings
"I've been anxious to tell you about our Rural Teachers Club for this

area. You are cordially invited to come to our monthly meetings. Mrs.
Mayberry, Mr. Calhoun, and other teachers from neighboring schools
come together to talk over problems and share their experienccs. We
have quite a time talking over the many ideas offered by the different
teachers and the consultants, Before the close of each meeting the
group agrees upon a place for the next meeting and the topic to be
studied and discussed. In the interim the teachers organize their ideas
and gather materials pertaining to the subject to be studied, Next
week we meet at the Hidden Valley School. Our topic is, 'Getting ma-
terials for the slow reader.' Can you come?"

"I certainly want to," said Miss White. "I would enjoy getting ac-
quainted with the other teachers in this part of the county."

"There may be some other ways we could help you exchange ideas
and get help from other teachers," mused Mrs. Parker. "I understand
some very interesting area meetings were conducted and arranged by the
consultants in Santa Barbara County. I believe these meetings began
by teachers within reasonable traveling distance of each other arrang-
ing to get together to get acquainted and to share common teaching
problems. Now bimonthly meetings are held, each school taking its
turn as hostess.

"As I recall the story, the members of one group felt the need of help
with social studies. Miss Schnitta, the consultant, guided the develop-
ment of a resource unit on 'Community Life Through the Sugar Beet
Industry.' All members press nt contributed some ideas for the unit.
The three teachers who told nit about how they proceeded, said:

deeloped a ha.:ic outline of content material to be used and then we
listed Ntig.,.;e,tcd activi!ici. The gtolip then digres.ted to a study of techniques
and methods of tcachiv, reading and aritiunttic in order to provide for these
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areas in the unit. Gradual). the social studies unit took shape. The various
activities suggested in the unit were te.ted and tried out in the classrooms.

"These meetings filled two needsfor professional growth and social
stimulation. Several enduring friendships were formed, and always the
teachers and consultants came away from the meetings with a feeling
of oneness, in spite of many digressions and numerous interruptions to
refill coffee cups."

"That is very interesting," remarked Miss White. "At times I feel
so isolated; I wish we had something like that."

Colleges help with inservice education
"Another interesting program which our county office is arranging

is a series of meetings at which the teachers work on curriculum. Dur-
ing May of last year, teachers were asked if they would like to work on
curriculum and, if so, in what area th, preferred to work. Chairmen
for each of the following areas were appointed by the county school
superintendent: language arts, social studies, science, arithmetic, health
and safety, and physical education and recreation. Emphasis is to be
placed on the teaching of reading in the above subject areas. The
chairmen and many of the teachers have taken summer courses in the
areas in which they planned to work this coming school year. During
this winter, college instructors will come out from the nearby college
to give instruction in curriculum development. Teachers may earn
college credit if they wish, but more important is the fact that class-
rooms will he used as laboratories and many new procedures will be
tried out.

"If you are able to get in to the workshops," Mrs. Parker continued,
you may decide upon an area in which you wish to work. If you can-

not come in, you may send to the committee of teachers who can come
the results and findings of activities you try out in your school. We
consultants will carry information and, we hope, inspiration from these
workshops to teachers who are too far away to meet with the groups
regularly."

"Fm certainly glad you are planning such a program. I may not be
able to attend all the meetings, but perhaps I can get to most of them.
If the plan for released time is accepted by my school board and mini-
mum teaching day is permitted occasionally, I surely can manage," Miss
White announced cheerfully. "I would like to work in social studies
myself."
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"Yes, many school boards have been contacted already and have
agreed to give released time for curriculum work and others are pro-
viding for the minimum day plan. I believe it will be possible for you
to come in for some of the meetings. In the meantime you can read and
work out ideas you think valuable to your school and worthy of passing
on to others," smiled Mrs. Parker.

Help with persistent problems is needed
-I know one thing in this school that I'd rather not tell others about,

yet!" Miss White said, emphatically. "How can I maintain good disci-
pline? To me discipline is far more than merely keeping pupils quiet
and out of mischief. 1 think every child should be purposefully and
constructively at work. But I despair of getting James and Rodney to be
purposeful and constructive! How can I help them develop some self-
control?"

Miss White was launched on one of the vital problems from her list,
a problem about which she needed desperately to share her concerns
with someone else.

"It seems to me," Mrs. Parker began, "that each child must develop
self-direction and self-control as he pursues useful ends. As the chil-
dren have opportunity to exercise initiative through the planning they
share with you, as they help to set up problems and then develop ques-
tions which they follow up with research, they experience the need for
work skills and for self.disciplioe in order to produce satisfying results.
One of the reasons we sometimes have 'discipline' problems is that we
fail to help some children set goals which are within their level of
interest or ability to succeed. Perhaps that is the reason James seems
so uncooperative at times. Didn't he say this morning that he was
interested in science and in discovering why and how electricity works?
I wonder if James would be more interested and cooperative if you
could find some books he would enjoy on electricity, or atomic power,
and give him a chance to share what he learns with others?

A boy in Monterey County had much the same problem. He was
sullen and stubborn, ana resented his classmates and teachers. In fact,
he did everything he could to annoy. Even his facial expression and
posture showed that he was very unhappy. His teacher was much con-

certu about his attitude. As she studied all she could learn about him,
she carn to the conclusion that the boy demanded attention, but needed
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security. He feared criticism, but needed the approval of adults and
classmates. He would not invite ridicule by attempting what he felt
unable to accomplish."

The help of "specialists" is sometimes essential

"This teacher in Monterey County, having learned a good bit about
how to study children, was able to arrive at a sensible judgment concern-
ing the boy's needs. Some children face more complex problems, so
we are fortunate to be able to call on a guidance coordinator and a

number of other 'specialists' from the county office or the teachers col-
lege to help diagnose children's personality difficulties aad plan con-
structively for them in our classrooms.

"This teacher had interpreted the boy's essential problem correctly
and was able to do a number of constructive things. She planned ways
to make class periods so interesting as to be attractive even to the child
unable to read well. She planned a wide variety of reading experiences,
some simple enough for the poor reader, some difficult enough to chal-
lenge the good reader. She permitted children to read to each other and
paired this difficult boy with a patient, understanding classmate. Always
she treated him like the others, never giving him special concession just
to avoid a flare-up of temper. Criticism was given when it was abso-

lutely necessary, but unstinted praise was given to all when it was de-
served. With favorable attention given to constructive behavior by both
teacher and children, this boy is making a very good adjustment to his
class," Mrs. Parker concluded.

"Sounds to me as though your example fits James pretty well! It
gives me some ideas!" Miss White responded.

The two continued their discussion that day until the classroom be-
gan to grow dim. During the succeeding two days they worked through
a full schedule of shared teaching and planning, and the discussion of
a great variety of professional and personal concerns. It wasn't until
late on the final afternoon that the question of how talk-shop activi-
ties could be provided came up again.

-I'm so grateful that I have had you to talk shop to," Miss White
was saying. "It's often too far to drive to meetings at night; besides
you have given me individual help on my specific problems. I thank
you from the bottom of my heart."
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Time to attend meetings is needed
"I can't blame you for asking me again how you can get to meetings

at night," Mrs. Parker commented. "Many counties are trying to find
satisfactory ways of freeing teachers for participation in professional
meetings. We are considering these:

Substitutes. One three-teacher school in Contra Costa County is
meeting the problem by hiring substitute teachers 50 that teachers may
attend meetings or visit other schools. A school in Merced County is
hiring a substitute teacher so that their teaching principal may attend
professional meetings with full-time administrators.

Professional Day Meetings. In most counties it is very difficult for
teachers in isolated school districts to attend helpful talk-shop dinner
meetings at night, so a number of schools are providing free time for
professional day meetings. These are one-day meetings where pro-
fessional talks and round table discussions are provided. Children are
dismissed for the day.

Minimum Day Schedules. A number of districts are permitting their
teachers to teach a minimum day when educational meetings are to be
held. Under this schedule the teacher may leave the school before two
o'clock to attend the meetings.

Released Time. In the fall of 1955, the El Dorado County School
Superintendent organized teachers throughout the county into cur-
riculum committees. Trustees were asked to provide time for their
teachers to do curriculum work on released time and many agreed to
do so. On the first Friday afternoon of the month, teachers attended
meetings on released time; on the third Friday permission was granted
for teachers to serve the minimum day at school and then attend meet-
ings.

"These all seem excellent ideas,- commented Miss White. "Maybe
some of them could be worked out for us."

The county schools office helps
"The county office is trying out some other means for stimulating

the sharing of ideas. Have you been receiving the school news of the
county thrluh the fl.q1Ltin.' In this bulletin announce-
ments are made, schedules for conferences are listed, outstanding work
dont: itt various schools summariiecl, and new ideas are pre.ented.
Sometime., a new book on education is briefly reviewed. Teachers are
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asked to send in contributions to each bulletin, so I think this bulletin
often becomes an excellent sharing device."

Mrs. Parker continued, "Our county office is a lounge for the teachers
coming in to the county seat. Outstanding charts, bulletin boards,
crafts, and exhibits on units or other materials are on display there.
Teachers come in to chat with other teachers and with the consultants.
Even a little box for each school is available to hold mail, announce-
ments, or any free materials that may have come in.

You would be welcome to come in, Miss White. I'd be delighted to
show you around. Certainly you would have someone to talk shop with
in the county office!"

Professional organizations "talk shop," too
"When we speak of the need to talk shop, we usually think of our

need for personal contacts and face-to. face relationships. I have spoken
of several ways in which our school system tries to provide for these.
But sometimes we find helpful books, bulletins, and magazinesma-
terials that seem to talk shop with us because the writers know out
problems and seem to be writing to us. Some of the materials our coun-
ty office provides are like that, we hope, and so are some of the bulletins
of the state education department.

"But there are other sources. In this country teachers, like people
of other special interest groups, work together through their profes-
sional organizations. We have our State Education Association, with
a n amber of special departments and interest groups. Then there is
the National Education Association, with its various departments,
committees, and service groups. They and other special interest organ-
izations publish many bulletins, books, and magazines some of which
would help and interest you. I am sure you know about them from your
work at the teachers college, but it might be useful to look them over
now in terms of the problems you are facing. When you come into the
county office, be sure to look up the ones we have. Undoubtedly you
will want to arrange to have your own professional magazines come to
you regularly, to talk shop abolit some things you may not have
thought of as well as to help with the 'problems.' "

As she finished speaking, Mrs. Parker glanced out the window. "Oh,
my! Time is moving fast! The sun is sinking low again and I have
that long drive back to Placerville. I have enjoye 1 every minute of
the past three days!"
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Taking Mrs. Parker's hand to bid her good-bye, Janet White said,
"How I wish I could find words to tell you how much you have helped
me. I was pretty unhappy before your letter came saying you were
coming. Your visit has given me i real I'm anxious to try out
some of the ideas you have given me. It certainly helps to have some-
one with whom to talk things over."

"Keep up the good spirit! If ever again you feel lonely and need
someone to talk shop with, call me at the county office," smiled the
friendly consultant. "I'll expect to see you next week at the Teachers
Club meeting at Hidden Valley School."



CHAPTER 8

The Community Should
Help, But How?

EDUCATORS all over the countryin big com-
munities and in smallare faced with a common problem. One teacher
stated it: "I know the community should help in improving our school
program, but how? How can I involve parents and lay people effec-
tively?" The problem is simple to state, but difficult to solve. Many
of us fall down at the first base; we often feel we have the answers!
All we need to do, we say, is get the parents out, give them the answers,
and they will henceforth support our school's program with enthusiasm!

Obviously, such an approach will neither capitalize on the resources
the public has to offer, nor provide opportunities for it to develop an
understanding of the school program through active participation in it.
Besides, teacher-educators do not have all the answers. Parents are edu-
cators, too. Parents, especially in farm homes, are teaching their chil-
dren for a good part of each day, working toward important objectives,
using methods, drawing upon resources, evaluating results. Of
course, teachers have often had superior opportunities to gain under-
standing and skill in these matters through their schooling and experi-
ence. Yet valuable contributions are constantly being made to the edu-
cational process by parents who understand their children and have
developed effective procedures in guiding their growth.

It is importanr that the teacher-educator and the parent-educator work
together with some consistency if the child is to gain maximum support.
However, the question will invariably arise with most teachers, "I know
the community should help, but how ?"

Charles L. Kincer, Supervisor, Rural School Improvement Project, Pine Mountain,
Kentucky, and Marie R. Turner, Superintendent of Scheils, Breathitt County, Kentucky,
prepared original drafts for Chapter 8. ig

129 eptei-
fr

sCV sh.," p O. I .1119. ,../.10,00 we. ..ga, v moo Irip ,...{.



130 TEACHING IN THE SMALL COMMUNITY

The purpose of this chapter .is to discuss problems faced by teachers
as they attempt to work effectively with parents. No person would say
the following examples will solve all school-community problems.
Neither will he say because it worked here it will work there. Never-
theless, some ideas may be gained from these various situations de-
scribed by teachers from rural schools in various states. Often there is
nothing more encouraging to teachers than to know that the little
school-community just over the hill or down the valley has problems
similar to their own. It may be even more encouraging for teachers to
see or read about a school that has found a way to meet its problems.

Establishing effective school- community relationships

If teachers sincerely wish to build effective school-community re-
lationships, it will be necessary for them to take the initial steps in
clearing the way. Most parents are more than willing to cooperate
once given the opportunity. They want to know what is expected of
them. Parents will work hard if they feel they are wanted and know
they ai.e part of the team.

What can teachers do to foster this feeling? First, teachers must
win the confidence of the parents. Most parents will stand back with
a "wait and see" attitude. Teachers need to take the initiative.

It may be most helpful to get to know some of the leaders in the
school-community and to find ways of obtaining their interest and sup-
port. Perhaps they can be brought together to work on common prob-
lemsschool problems of interest to all. Subsequently, other com-
munity members should be involved. Many teachers work in a variety
of ways to secure the understanding, help, and support of parents.
Some accounts as presented by teachers from their particular school and
community situations, follow.

Regular classroom visits by parents build rapport

Ruth Tolliver accepted a position in the middle three grades in a
three-room school where she kri,tw only two or three parents and none
of the children. The week before school was to open she drove to the
sch( of and went to her room. She began to put it in order and to hang
pictures which she had cut from magazines and pasted on colored con-
struction paper. As she worked, curious little faces peeped into the
room. She smiled and spoke to the children. When they grew bolder,
an exchange J f questions and answers took place and some willing
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hands were put to work. About the middle of the morning Miss
Tolliver suggested a walk to the little store up the highway for some
fruit and candy. At the store she talked for a few minutes to the
proprietor who turned out to be the father of one of her prospective
students. She mentioned how happy she was to have the opportunity
to work with the children of the community and how she hoped the
parents would visit the school and see the children at work. As she re-
turned to complete the work on the room, she learned where three or
four of the children lived along the highway above the school ground
and, although none of them were to be in her room, memorized the
names and faces of the children helping her that day. With all summer
dirt cleaned away, with pictures in place, plastic draperies at the win-
dows and a few hardy plants on the sills, the room lost some of its
grim dinginess and even the old pot-bellied stove gleamed from its
oily coat.

Miss Tolliver then got a list of her students' and their parents' names
from the record book in the superintendent's office and ran a stenciled
letter of greeting to the parents, which read:

Dear Parents:
Thank you for letting me have your child this year. I am looking

forward to studying and talking and working with him.
Naturally, you know him better than I do and so I feel that, with

your help, we will provide him with many opportunities for growth
and development.

If you can possibly come with your child on Monday morning,
August 27, at nine o'clock, you will give me the privilege of getting
acquainted with my pupil and his parents at the same time. After
registration and book distribution refreshments will be served to all
parents who can come. If you can come any time Monday morning,
come and know that you are as welcome as is your child.

Sincerely,
Ruth Tolliver

Her class consisted of 40 boys and girls in the three grades. Twenty-
two parents came during the morning and th older girls helped serve
the cookies and punch she had provided. Before they left, she invited
each to return whenever possible. Curiosity had brought many out
this first day. Now they had seen the new teacher! Many might never
return unless some mishap befell their boy or girl.
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After school had been going on for nearly a month, Miss Tolliver
started a classroom discussion about how the parents enjoyed their visit
at the beginning of school and how the children felt about parent
visits. The children were all eager to have their parents come to school,
especially the mothers. Each child was keeping a folder of his best
work and the pictures on the walls were now art work done by the stu-
dents themselves. They wanted their parents to see these accomplish-
ments. Each child was appointed to ask his parents which day of the
week they would prefer for Parents' Day and which part of the day.
The majority seemed to like Friday afternoon, so Friday afternoon
from two or three o'clock became Parents' Day. A visitors' chart was
made with a column for each Friday of the year. Here were placed
the names of all parents, relatives, and friends who attended. Each
host and hostess was permitted to place his own guests' names on the
roll of honor. Each week a different school subject or project became
the center of attention. Thus, in time, the parents saw many phases
of their children's growth. The child who was slow in some phase of
development or learning usually had some one field in which he could
shine, and so felt a part of the project. One child was a fine "official
greeter." He was often chosen on the committee to greet and seat
visitors. Later he helped others to learn to be good "greeters."

Another use of this Friday afternoon hour with parents was the
opportunity it gave Miss Tolliver to talk for a few minutes to any
parent whose child was having school problems. These talks were
always carried on privately, following the program. As the meetings
were held weekly, one or two parents could be seen each time and often
parents themselves asked for the interviews.

A few parents did not attend, but each Monday the children wrote
notes saying they were sorry the parents couldn't attend the Friday
hour, and these notes were sent to absent parents. Miss Tolliver's
method of involving parents seemed to work well in her school.

Home visitation by teachers promotes understanding

The building of close relationships between school and community
need not always depend upon getting parents into the school. A system-
atic plan of home visitation by teachers has produced excellent divi-
dends in some localities. A community in Maryland reports' that as a

I. I:1:y of Clivs.tpeAc City Sc.hool. '()!ir School Wcnt Home.- The Afar) land
Teat /cr. ll.-c.-' -her 1954.
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result of its home visitation program Parent-Teacher Association at-
tendance jumped 400 percent and the bonds between home and school
became stronger. Better understanding of behavior problems resulted
and discipline difficulties lessened to a point considered "negligible."
Teachers felt that many of their attitudes toward individual children
changed markedly when they learned more about their home environ-
ments, and many parents began really to understand their children
and their places in school and society for the first time. The program,
begun in 1953, was continued at the insistence of all teachers. In view
of the amount of work involved, this continued enthusiasm of the
faculty for the visitation program is, according to those who reported,
additional evidence of its effectiveness.

Parent participation in schools proves constructive
One teacher writes of her problems in a small school in an isolated

community in the mountains of Kentucky:
Ours is a four-teacher school in a very rural setting. We have a lunchroom

and four classrooms housing grades one through six. We want to have a good
school. Consequently we have attempted to get at our most fundamental prob-
lem: How can we enlist the help, cooperation, and understanding of parents in
building a modern school program?

First, we teachers and the pupils made a community survey. We studied the
occupations, interests, special abilities of each adult. We invited the parents
to come into the school; we organized a parent-teacher organization and later,
a child study group.

Each person was given an opportunity to help with the school program. One
parent used his machinery to keep the lawn mowed. Several mothers sponsored
the 4-H girls' sewing and cooking classes. One parent taught basketball. The
postmaster was the resource person when we studied the United States Postal
System. One mother came to the school and took charge of the first grade's
story hour.

The teacher goes on to describe how they worked out 2 mimeo-
graphed monthly newsletter to the parents, explaining phases of the
school program and asking parents to come for culminating activities
and for "open house day."

They mimeographed new report cards that seemed to explain each
child's progress to his parent better than did the traditional-type report
card that had been used so long. "Family" conferences were scheduled
so that parents, teacher, and the child could look over his folder of
work together and discuss especially good work, and make plans for the
steps ahead.
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The teacher obtained books so that parents could check out reading
materials. The county bookmobile cooperated in this venture. Various
informational pamphlets, such as "What Makes Good Schools," and
"How a Child Learns to Read," were developed and mimeographed.

This Kentucky teacher concludes, "We have been very pleased with
the results of our community relations program, feeling that a great
deal has been accomplished and that many of our goals have been
realized."

Parents learn about their teen-agers, too
Ruth Newton, a teacher at Cuyama School, was concerned with a

different problem. In adolescent years many conflicts begin to develop
between parents and their children. "How can an eighth -grade teacher
in a small community help to solve this problem ?" she wondered. She
tried a "Get-to-know-your-child" meeting and reports on how, at this
meeting, she gave the parents a test on "How much do you know
about adolescents?' The two-part test includes such items as the
following:

Part ITrue-False (Sample)
Write T after the statement if it is true; write F after the state-
ment if it is false.
1. Eighth-grade boys seem older than eighth-grade girls.
2. The awkwardness of adolescents is caused by their refusal to
to look where they are going._

Part IIMultiple Choice (Sample)
Write the letter corresponding to the phrase that most correctly
completes the statement:
1. In living with adolescents, parents can expect:
(a) changing moods which swing readily from one extreme to
another.
(h) constant cheerfulness, making them easy to live with.
(c) despondency, indicating they are unhappy most of the time.

The parents enjoyed taking the test together and checking the an-
swers. This technique gave them a point of departure and provoked a
very stimulating discussion. Before the meting was over, the parents
realized their need to continue and extend the discussion. They decided

'Shatter, Helen, and others. Iwo Your Teens. Teachers edition. Chicago: Scott, Fores-
man and Co., 1952. p. 29.11.



THE COMMUNITY SHOULD HLLP, DM HOW? 135

to meet with the teacher once a month in the evening, and planned to
discuss such topics as:

1. The adolescent child and hew to e with him
2. Meeting the social needs of adolescents
3. Understanding sex
4. Helping teen-agers build self-confidence
5. Problems of family living and responsibilities at home

Conserving; the health of teen-agers
7. Helping yt.aulgsters achieve good mental health
8. Standards of social conduct in our community
9. Parents' attitudes are important in vocational guidance.

A sense of working together on common interests was promoted by
carrying on discussions with the young people in the classroom on
similar topics which they suggested,

To make some of the parent meetings more interesting and mean-
ingful, motion pictures and outside speakers, such as school counselors,
were used. At one meeting the children presented the right and wrong
ways of social -know-how." The children had written the dialogues in
their own language and then dramatized them. This not only proved
educational for e eryone, but also afforded humor and was thoroughly
enjoyed by both parents and children.

Studying the adolescent problems together from the viewpoint of
the children in the classroom and of their parents brought about a
greater understanding between the children and their parents. It was
also a means of bringing the school and the home closer together.*

Next fall Miss Newton plans to make the first meeting a potluck
supper for the entire families. After the meal is finished the children
will be shown a motion picture while the i,arents organize their plans
for the coming school year.

School and community problems are interrelated

In a more isolated community situated in the Pine Mountain, Letche-
County, section of Eastern 1/....ntucky, teacher and parcnti worked
toge-ther in improving the school and community. In this particular
situation the teacher was concerned about the entire community and its
problems

'Helpful materials used in this Nine( t %ete the Frances Bruce 'train ,,,oks.Tten Days,
New pail.ctis Six Vacki,:r an! V, .vr Odd: Hit Family .md Fr!,m,ii. New 'York.
D. Appletoo.Ceniuty Company, Inc., 193.1; and materials Eton) Science Research Associates,
Chicago, 111 inois.
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As one looks in on this mountain community, flanked on both sides
by jutting rocks and deep mountain hollows, he sees a typical, isolated
rural setting. Road, over which the families might carry their farm
produce are almost impassable except to mules, goats, and, possibly,
a jeep. During the winter months even a goat would look down in
total disgust on the road with its deep ruts!

The community is sparsely settled and has two one-room schools
located about six miles apart on a narrow winding dirt road. One of
the buildings is a narrow frame structure sitting on the north slope of
Pine Mountain. A creek runs directly in front of the building and over-
flows from time to time. A narrow footbridge spans the creek from
the school building to the road. Right in the center of the playground
a large rock peeks out. The children use the rock as a permanent play
fixture.

Early in this school year the teachers of the two one-room schools
got together and did some planning. Ideas were shared on how to in-
terest parents in some of the problems facing the schools and the com-
munity. The teachers and children wrote letters inviting the parents
to meet at one of the school buildings on a Saturday. The letters stated
the purpose of the meeting and that is was important that all parents
be present.

Thus, on a cool October morning while the mountain bathed in its
beauty of red, green, gold, and yellow, a group of clean-shaven men
sat face to face in the little one-room s, .col discussing some of the
major problems of their beloved community. The main problem was
the need for a road through the community. The questions that fol-
lowed were quick and to the point: "Is it possible to obtain a road in
the first place? If so, what should we do first? Who will help us?"
And finally, "Maybe we better organize!"

Just as simply as that, a Community Improvement Club was born.
Committees were chosen to work with the county officials on the pos-
sibility of getting a road survey in the near future. A committee on
recreation and school ground improvement was also set up.

Some indications of progress resulting from the work of tne Com-
munity Improvement Club have been the completion of a road survey
through the community and a ret tional program of movies, folk
games, and picnicking. Moreover, Flans are now being made to get the
road completed. Additiol)al help is being received from the County
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Farm Agent in getting strawberry plants and a market for the straw-
berries once the road is built.

Another teacher, located a very small community in the Northeast
section of the country, reports that she, too, became interested in how to
organize the residents of the community into a representative body in-
terested in the welfare of the whole community. The following is an
account of her problem and how she attempted to find a solution:

Two churches and our school make up the community center. The homes
are scattered here and there, without much community unity. We invited all the
residents to come to school one night to talk about organizing community clubs.
(Local newspapers, radio, and television were used to inform the local people of
the meeting.)

We discussed the purpose of such an organization, some of the needs of the
community, and how much more effective concerted effort and action can be
rather than individuals working alone.

We organized a community group to work for the betterment of the whole
community. Once the group started to function, they began to study com-
munity needs and find ways to meet such needs. A great deal of effort was
exerted in learning how to work as a group. Better school-community rela-
tionship ha developed through our communitywide organization... .

Purposeful parent-teacher groups can be organized
The preceding descriptions give some insight into how several

schools involved parents in understanding, participating in, and sup-
porting the school program and in working cooperatively on problems
facing the school and community. The teachers first became concerned.
They became more familiar with the community by visiting the homes,
becoming acquainted with the parents and children, and by letting them
know that they wanted to be helpful. The main point, however, was
the desire of these teachers to seek help from the parents in solving
the problems that confronted the school and community. Obviously
the teacher and parent group were least concerned with organizational
problems. The most important reason for meeting together was to
work on common problems.

A rural elementary-school principal states his problem and how he
and the teachers went about trying to find a possible solution: The
school and community had never cooperated in any-type of improve-
ment program. Parents were reluctant to visit the school and therefore
left the problems entirely in the hands of the teachers. To add to the
misfortune of the children, the two-room school building burned to
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the ground during the school year. The school term was finished in
the two community church buildings located over three miles apart.

During the time school was held in these temporary quarters, mem-
bers of the school staff were busy talking with parents and the board of
education about the future of the school. It was during these talks
that it became clear to the teachers, parents, and board of education
that the only sensible way out %vas to consolidate the two-room school
with another three-room school in the adjoining community. A new
site N\ a.; selected and the three-room frame building moved to the
new site. Two more rooms were added and additional qualified teachers
secured.

At the beginning of the new school year, this five-teacher school en-
rolled 190 pupils. More problems were added to the already existin
ones:

t. How. to group the children in order to equalize the pupil-teacher load
2. ftm to get a parent-teacher organization started
3. How to obtain a hot lunch program with the necessary building, equip-

ment, cooks, and the like
4. How to help the children become more socially adjusted in the consolidated

school
5. Iow Ct) get the parents interested in visiting the school and in cooperating

in skhoolcorrununity activities.

The teachers first started planning as a group. In attacking the prob-
lem of grouping the children they ised a rule of thumbtaking each
child's age, height, weight, and an estimate of his social development
and assigned each to one of the classrooms. There were no other avail-
able records.

With the grouping problem handled, temporarily at least, came
another problem, that of locating the parents. The homes were scat-
tered up the hollows and down the valley. Some children lived three
and four miles off the main graveled road, up at the very head of the
hollows. Teachers had to walk to many of the homes. Most of the
parents did not cm n automobiles, which made it impossible for them
to get out to a parentteac.her meeting. These parents had to he visited
if waiters expected to see them during the school year.

Arranp_ments made by the priikipal for transportation enabled a
great number of parents to come to sell°, d-community meetings. He

permis,ion tO drive the school hns. A small fee was charged
in (irdi- to pav for the e%pense of the fuel. This the parents did riot
seers to mind.
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The first meeting of teachers and parents in the early fall was indeed
encouraging. Although various problems were discussed by parents
and teachers, the main matter of interest was the securing of a lunch-
room. The primary need, of course, was to get the money. It was
necessary to build another room and to equip it with tables and cook-
ing supplies.

From this point on, things began to happen. Parents volunteered to
serve on various committees. Five parents, three mothers and two
fathers, decided they wanted to work on the building committee. Others
volunteered to work on the school grounds and to study recreation and
equipment needs. The program committee agreed to be responsible for
entertainment for the next meeting.

At the next scheduled meeting each committee was ready to give its
report. The program committee had planned a fine program of folk
music and songs. The building committee reported its success in arous-
ing community interest in furnishing materials for the lunchroom.
Fathers agreed to donate logs. The community sawyer agreed to saw
and deliver the lumber without charge.

The building is now completed. Students, parents, and teachers all
worked together in order to see the lunch program underway. The
parent-teacher organization is very active now in all school-community
activities. It is realized that the success of the school rests on the
shoulders of all.

The PTA can face real problems

The following school that revitalized a parent-teacher association
was primarily concerned with solving problems.

"The development of a more functional school program in our com-
munity instead of the usual textbook-centered curriculum" was listed
as the most pressing problem by one of the teachers in a small three-
teacher school. She reports that the school is located in a more or less
sparsely settled community. The school is hemmed in on one side by
the river and on the other by the highway. The three-room frame
building occupi:- most of the playground. Only one-eighth of an acre
is left for playground for the 150 pupils. Each teacher has a pupil
load of 50. The rooms are overcrowded and the best teaching situa-
tion does not exist.

"We have already tried several approaches in an effort to interpret
the school program to the community," she continues. "First we have
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attempted to reorganize the PTA. N,Ve are not totally satisfied with
the efforts of the organization at the present time. So far we have
been only about 50 percent successful in getting the parents out to the
meetings. Nevertheless, a great deal of progress is being made in
getting the community interested in the school program."

In order to obtain mare and better interest in the school, it was
decided to organize a Citizens Council. A directory of -itizens was corn-piled. Parents were chosen from each geographical section of the
community. Each of these was selected on the basis of his position of
leadership among his particular neighbors. Effort was made to have a
cross section of the socio-economic groups of the community.

The Citizens group was thoroughly informed of its function.
Teachers and the Citizens Council sent out a questionnaire to poll the
feelings of the entire community. Each resident of the community wasasked to give his reactions to a number of questions as posed on the
questionnaire. Each had an opportunity also to list any problem that he
felt needed consideration by the group.

The experiment has not had sufficient time to prove its whole value,
but the teachers and parents have been pleased with results thus far.
The citizens of the community are more interested in the problems
facing their school and community. That greater interest is being
shown is demonstrated by increased attendance at parent-teacher meet-
ings. Parents are asking to be put on committees to work on the
various problems facing the school and community.

In another instancy., a four-room school located in a farming area has
become very active in soliciting the aid of its patrons. The teachers
felt that they needed the help of parents to understand the children
better. They took the initiative in organizing a parent-teacher associa-
tion by sending out notes such as the following:

Dear Parents:

We teachers are working hard to develop a school program that
will.meet the needs and interests of your children. Since you know
your chilc:ren better than we do, we feel that we need your help, in
order to have the kind of school that will benefit your children most.
Woul..In't you like to have a part in planning the activities for your
children and to help in improving the school? We thought that you
would be interested in helping us.
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What time would be most convenient for you to meet with us?
Friday 3:30 P.M.

Saturday 10:00 A.M.

Saturday 2:00 P.M.
Sincerely,
The Teachers

Most parents checked 3:30 P.m. Friday, and the first meeting was
well attended. They expressed a desire to help their school and, with
the teachers assisting, identified some projects that would benefit the
school. They listed:

1. Clean (bail) out well
2. Ditch and drain the playground
3. Canvass community and collect books for the school
4. Help with the lunchroom and cooking
5. Plan and carry out details of community "pie supper"
6. Accompany students to sell products at the county stockyard salesmoney

to be used for playground equipment
7. Help with 4 -H Club projects.

St bsequently the group became better organized and was able to
work more specifically on problems. Listed are some of the things done
as a group. throughout the school year:

1. Set up a child study group
2. Worked on community sanitation problems
3. Improved lunchroom program, with free meals for those unable to pay
4. Encouraged more parents to come for culminating exercises
5. Parents assisted with the physical education and recreation programs
6. Better child attendance resultedchildren showed more interest since they

also had a part in the sLhool's planning.

Additional activities planned for the following school year include:
1. The men to sponsor a Boy Scout Troop
2. The ladies to sponsor a Girl Scout Troop
3. A Child Study Group to be continued at a more advanced level
4. Parents to sponsor ball teams
5. Parents to sponsor a 4-H Club
6. Organize Room Mothers
7. The curriculum planning committee to be continued.

Parents and community can help

Throiugh interested teachers and parents a great deal can be accom-
plished in improving school and community. Teachers must take the
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initial steps in gaining the confidence, interest, and support of parents
and help them to see the school as their direct concern, also. Once
teachers and parents have learned that working as a team will pay
dividends, they will continue to keep this teamwork going. Through
the teamwork of teachers and parents the possibilities for progress
in the school and community will be unlimited. 'No school tan really
be successful without the full support and backing of the community.

"I know the community should help, but how?" is a difficult ques-
tion for most teachers. Nevertheless, no teacher can skip over the
problem and expect to maintain a successful school. It will take hours
of planning as well as a desire to receive help from the parents of the
children he has been assigned to teach. He must be prepared to take
the initiative in getting each parent interested in helping to solve the
problems facing the school and community. No longer can teachers
expect to carry on a successful school by spending all their time inside
the four walls of the building.



CHAPTER 9

I'm an Administrator, Too!

ITHINK my job as a teacher is important. I know
it is important to the children who make up "my class." It is toward
them helping them in making discoveries, in exploring interests, in de-
veloping aLilities, and in gaining understandingthat my major efforts
are directed. And I know, too, that my job is important to their parents.
I know this trom their concern about their child's progress and his
achieveLlent of what they envision as a desirable educational accom-
plishment. Their faith in me, as a teacher, and in the school is almost
frightening. I know that teaching is important.

But there are many things that I must dothat every teacher must
dowhich in rcility are not teaching. Th.q are things that are very
necessary in providing tl e right kinds of situations and circumstances
so teaching and learning can take place. They aye chores, details, plans,
arrangements, followup activities, and a. whole host of things that
make my teaching efforts really effective. They are administrative acti-
vities. Although I 'think of myself primarily as a teacher, I am con-
tinuously aware that I am an administri,:or, too.

Schools in small cc mmunities vary widely

Many different kinds of schools and organizational arrangements
operate in small communities. Consequently, the range in specific
types of administrative functions th..t the teacher must perform is a
wide one. In many one-teacher schools, the teacher is the only em-
ployee of the school district. In other one-teacher school situations,
the school is actually a part of a larger school system that may have a
designated superintendent or administrator, or perhaps even a whole
staff of people whose services are chiefly administrative. In either type
of school district structure, whenever the school has two or more

Mrs. Beryl E. Clem, Ass' Aant Professor of Education and Supervisor of Teaching, Eastern
Or4,on College of Fclucation, La Grande, prepared the original draft of Chaptcr 9.
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teachers, it is customary to designate one of them as "head -tea :her" or
"teacher-principal" or some such title. This kind of designation. almost
always places certain additional administrative responsibilities; upon
the teacher.

Small communities are frequently served by small schools. It is nor
often that such a school, unless it is a separate attendance center of a
larger school system, is served by a nonteaching administrator. The
person who serves as principal or superintendent of a small school
often carries full-time or part-time teaching responsibilities along with
his administrative functions. Although each may regard his job pri-
marily as administrative, these people are teacher-administrators.

Increasingly, small communities are being served by larger schools.
The movement to reorganize scl -ool districts and to consolidate smaller
attendance centers within county school systems and other larger dis-
tricts has markedly changed the type of school which now exists in
thousands of small communities. Improved roads and school buses have
made the change possible. It is not at all uncommon to find large
modern schools located in very small population centers or even in
the open c-)untry. Ti pis kind of school is representative of the "rural
school" in its most recent development. Such schools are nearly always
served by one or more full-time administrators, sometimes within the
framework of an even larger administrative unit.

Teachers have administrative responsibilities, too
The teacher in the small community and in what has traditionally

been regarded as the rural school ha., long been an example of the in-
terrelatedness of the administrative and teaching functions, Occa-
sionally the situation has been such that time consumed with such re-
sponsibilities as arranging for supplies and instructional materials, im-
proving parent relations, working with school trustees, keeping the
building in good condition, and handling other essential administra-
tive tasks has handicapped good teaching.

From another perspective, however, tilt teacher-adininistrator in the
small community embodies relationships which need to exist between
the functions of teaching and admii/istration; relationships which are in-
creasingly being recognized in our modern concept of educational ad.
minist -ation. He has shown th- values of involving all those who are
affected by the school program in its planning and execution. In a
manner ckrii.d to the large school executive, the teacher- administrator
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can keep close to the heart of the schoolthe instructional program.
The modern school, be it large or small, urban or rural, capitalizes

on the values of this interrelationship between the instructional pro-
gram and administration by involving teachers in many administrative
functions. Teachers serve as chairmen or members of committees on
curriculum improvement, instructional materials, supplies and equip-
nent, and parent relations. Administrators share their decision-making
responsibilities with the whole school staff. Staff members find this
directly helpful to the performance of their teaching function, even
though readjustment of the over-all work schedule is made necessary.

The extent and type of responsibility for administration the teacher
carries varies with the school and community situation. But regardless
of whether a particular small community is served by a large, graded,
consolidated school which can provide for specialization of functions,
or by a small, multigraded, one-, two-, or three-teacher school, every
teacher has administrative responsibilities. In the one case, the teaLuer
works with a full-time professional administrator and with other
teachers and specialized school personnel, sharing responsibilities with
them. In the other, the teacher is likely to find that his job includes full
responsibility for teaching and for administering the school as well.

This chapter identifies and briefly describes a few of the types .of
administrative functions in which every teacher in every small com-
munity participates. The specific nature of teacher activity in each of
the areas discussed varies, of course, according to local circumstances.

Instructional leadership is exercised
Leadership in instruction and curriculum development ha; long been

recognized as a major administrative responsibility.' The kind of cur-
riculum described in Chapter 2 of this yearbook is not static. It is
creative, dynamic, and flexible. It is a process rather than a list of con-
tent objectives or a schedule of lessons.

Good teachers are curriculum specialists. They are concerned with
the improvement of instruction; they continually evaluate present meth-
ods and experiment with new ways of doing things that might be more
productive. The teacher in the small community must deal with prob-
lems of curriculum design, with continuity, with curriculum objectives,

'American Association of Schi-ol tinistrators. The American School Csoilculut.n.
Thirty-ritt Yearbook. .''aching;;,,, C: the Association, a department of the National
Education Association, 195.5. 551 p.
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with means of meeting individual differences, and with procedures for
involving children, parents, and other teachers in curriculum-planning
activities.

Resources for child understanding are utilized
Every teacher carries out a never ending series of semiadministra-

tive activities which are essential to effective teaching. One cluster of
activities centers in the need to understand each child in the class.
Knowledge of the child's general and special abilities, his interests,
temperament, and social relationships with other children, grows from
many different sources. Measurement of ability and achievement, in-
ventories of interests. evaluations of growth, and daily observations are
types of activities which contribute to this needed understanding.

Small communities offer many advantages to a teacher in this process
of knowing and understanding children. In a inultigraded school, and
in a majority of the high schools serving small communities, a teacher
generally works with each child for more than one year. Even in a
larger school, teachers are likely to know most of their children for
longer than just the one year they may be working directly as the
child's teacher. For in small communities everyone knows everyone else.
Teachers know the children in their class. They know their parents,
their brothers and sisters, where ,hey live and something about their
home conditions. In most small communities teachers have contacts
with the children and their families in settings other than the school.

Understanding the children and knowing their progress is essential
to teachers so they may help and guide pupils as they resolve their
personal problems and conflicts or plan new work objectives, and as
different teaching methods need to be called into play. Frequently, cur-
riculum adjustments are needed for a particular pupil. In many in-
stances this adjustment depends solely upon the teacher's own ingent ity;
nearly always it depends on the teacher's initiative, even though some
assistance may be available within the school system. With most
teachers such adjustments are just a part of good teaching. But they
are significantly enhanced when based on orderly planning rather
than mere happenstance.

Teachers must be continuously alert to identify those children in the
school or classroom who show signs of needing special assistance.
Even where the services of a school nurse are available and where
substantial physical examinations are given regularly, we are depend-
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ent upon the skill and diligence of the teacher for detection of the
child who is ill, who has some visual difficulty, or who shows other
symptoms suggesting the need for special attention. In the one-teacher
school and in most other small schools, health services are often limited
to those which teachers can administer.

Needed specialized services are sought

Small schools, both elementary and secondary, should look to their
intermediate unit' or county board of education (where they are a part
of a county school system) for the specialized services which they can-
not provide for themselves. Instructional materials, curriculum assist-
ance, health services, guidance services, library services, vocational edu-
cation, education for exceptional children, and administrative help and
coordination of many kinds could be avzilable to small schools through
properly structured intermediate units.

Larger schools in small communities are also generally lacking in
many of the specialized educational services which an adequate educa-
tional program requires. Psychological and psychiatric services; speech

therapy, specialized curriculum consultative help, additional health
services, and many other types of assistance are possible through effec.

tive intermediate units. It is probable that every small community
school, regardless of its size, could substantially profit from a central-

ized pool of specialized services. As people become aware of the possi-
bilities and work toward obtaining them, these services will increasingly
become available. Teachers have a key role in this regard. They, too,
need to understand the potential values of this type of service pro-
gram and the manner in which they can obtain needed assistance and
support.3

Instructional materials are secured and used

Effective teaching requires a wide variety of materials. Whether the
group taught ranges from Grade I to Grade VIII, is a single grade, or is
a class in any high-school subject field, there will be a wide range of

'In most states the intermediate unit is the office of the county superintendent of schools.
District Superintendents perform this function in New York; in New Englan:1 the Union
Superintendent works in somewhat the same fashion.

'For more information, see: National Education AssnciaUon, Department of Rural Educa-

tion. The Community School and the Intermediate Unit. Yearbook 1954. Washington,
D. C.: the Department. 1954. 259 p. See also Effectite Intermediate Ulti11-4 Guide /or
Det,lopment, from the same Department, 19;5. 16 p.
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interests and abilities among the individual pupils in the group, Ma
terials which are attractive and understandable, which can capture the
interest and stimulate the imagination of pupils, and which can chal-
lenge them to explore additional materials are an essential resource for
every teacher. Sources of instructional materials have previously been
discussed.'

Many administrative activities in regard to instructional materials
involve teachers. In some instances an individual teacher may have a
major share of these administrative responsibilities; in other instances
teachers, by serving on committees or teams, share responsibility for
necessary administrative tasks. These variations depend in part on the
size of the school or the type of administrative organization. They
depend even morc on the nature of the specific job to be done, the
procedures established, and the effectiveness with which teachers work
together. In one way or another every teacher does "get into the act"
in an administrative way in regard to instructional materials. Some of
these are illustrated here.

Before materials are purchased or gathered, it is important that the
teacher see the relationship of each specific itembook, map, chart,
test, easel, workbook, paint, or the liketo the instructional needs of
the school, class, or subject which he teaches. Without such understand-
ing, materials may accumulate which teachers do nut know how to use
effectively. Evaluation of available materials should involve teachers
or committees of teachers, if maximum usefulness is to be expected.5

Once the materials needed or desired are identified, certain pro-
cedures must usually be followed to obtain them. Requests, requisitions,
or other established formal procedures may be necessary. Perhaps the
teacher must demonstrate to a supervisor, or principal, or superinten-
dent, or school board the need for a particular teaching tool. Regard-
less of what the particular school situation calls for, some initiative on
the part of the teacher is usually required.

' See Chapter 6.
°Helpful references for individuals or committees wishing to select free materials from

commercial sources are:
The American Association of School Administrators. Choosing Free Materials for Use in

the Schnolr. 'Washington, D. C.: the Association, a department of the National Education
Association, 1955. 24 p.

Association for Supervision and Curriculum Development. Using Free Mx.-rialr in the
(la, wint. Washington, D. C.: the Association, a department of the National Education
Association, 1953. 16 p.
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The greatest administrative skill on the part of the teacher has to do
with the organization of materials for use. When George volunteered
to i :port to the class on the way farming in the community has changed
since the days of the first settlers, he asked his teacher where to find out
about it. George can't handle the same kinds of material that most of
the others in the class are able to. Finding something at the appropriate
leading level for George is important. He has volunteered. There are
other ways he can get information for his reporttalking with his
father and the neighbors, with the 4-H Club leader, the county agri-
cultural agent. But you don't know George. This is the first time he
has ever indicated a desire for reading. George wants to read! It is
important that he be given some materials which make this experience
successful.

Materials stored away, buried, or otherwise inaccessible have little
usefulness. M- must be in the classroom or accessible in a
central library. And the teacher must know what the materials are
and where they are. There is no single method or system for arranging
this. Teachers need to develo, a plan that works well for them. Con-
trols, inventories, continuous reviewing, sifting, and supplementing--
all are a part of the process. Sometimes other teachers, librarians,
supervisors, and instructional consultants are available to assist the
teacher. But often they are not. Much depends upon the administra-
v.ve ilnd organizational ability of the teacher.

The public is kept informed

Teachers hold a key responsibility in helping to m..ke the school meet
the educational expectations of the community. These expectations
vary, as they should, in accordance with the unique characteristics of
the community. In small communities, people are likely to be more
homogeneous than in larger urban centers. They are more alike in
what they want. This is an advantage which may he more than offset
by limitations in their expectations or their ability to express them.
This is not to imply that rural and small community people are remiss
in their desire to provide good schools for the children in their corn-
muniti,fs. The contrary is trite. Rural people generally have a faith in
the power of education which is unequalled. But, perhaps more than
any other go >up, their experiences in terms of what schools can accom-
plish may he limited, as may their knowledge of what is required to



152 TEACHING IN THE SMALL COMMUNITY

improve the quality of their schools. Consequently they may appear to
be content with inadequacy, which is not at all the case.

The school in the small community is the responsibility of all its
people. They need to know its strengths and its weaknesses, its ack.om-
plishments arid its inadequacies. Their information should not be
"sugar-coated" or of the "all's right with the world" type when actual
deficiencies exist. Honest and objective reporting need not make a
teacher or administrator appear incompetent or inadequate, for the job
of educating children is actually tremendous. There is no school that
cannot be improved. Inadequacies will continue to persist as long as
the public is unaware of their existence. Abraham Lincoln, one of
the greatest believers in the democratic process, said, "Public sentiment
is everything. With public sentiment, nothing can fail; without it,
nothing can succeed." An honestly informed community can be counted
upon to follow intelligent and honest leadership.

Teachers play an essential role in keeping the public informed with
regard to the school program. Most boards of education in rural or
small communities need assistance in making effective reports to the
public. In larger schools, there may be definite channels for coordinat-
ing information and reporting it regularly. In every school, regardless
of its size or the methods used for reporting school information,
teachers have a key' responsibility. Their ability to single out items or
situations which should he community knowledge, and to report them
effectively, very often will be the measure of the community's under-
standing of its educational program.

Parents have a special concern
Parents are eager for news of their children and all the triumphs

they have, great and small. They want to' know what is going on in
school. Finding outlets for information concerning good citizenship
and character building activities, curricular achievements, class projects,
special recognitions, educational field trips, and such other activities
as are important in the educational development of pupils is a signifi-
cant responsibility of every teacher. News from the school should be
reasonable and accurate, broad in its coverage, and not confined to the
spectacular or controversial.

Formal reports to parents of children's progress, such as the long-
established report card, N% hatever its form, or more informal parent-
teacher conferences, whether scheduled or casual, are another oppor-
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tunity for teachers to interpret the school program. The skill the
teacher has in making an honest presentation of the child's progress
in relation to the school program may substantially influence the kind
of community support the school receives. Planning how to do this
effectively is another administrative function closely allied to teaching.

Teachers work with their school boards
In a small community a teacher's relationships with the school board

are likely to be much more direct than is possible in an urban situation.
Except in some of the large county districts, most small community
situations are such that teachers at least know the members of their
board of education. They can quickly get to know everyone in the com-
munity. This close association of people makes it possible for teachers,
regardless of the size of the school, to be helpful to their school board
in the proper performance of its functions.

A major area of concern of every board of education is the determina-
tion of policy for the school district. Most boards have policies of
some sort regarding the business aspects of the district's responsibili-
ties. These vary from carefully formulated written policies, through
decisions based upon consistent principles of operation, to decisions
based only upon expediency. Fewer boards have rolicies regarding the
instructional program, despite the fact that this is the chief function for
which the school exists. Boards of education are generally not suffi-
ciently informed about the instructional program to be able to make
policies wisely in this area. Teachers, since they are most intimately
connected with the instructional program, may well be the first to recog-
nize the need for a specific policy. Such needs generally grow out of
specific proLlems which need to be resolved or situations which re-
quire that direction be determined to insure consistency. Where the
teacher is the only employee of the district or is the teacher-administra-
tor of a small school with its own school board, he should be free to
suggest policy needs to the board and even give recommendations for
policy. In larger school situations, such suggestions normally should
be carried through the principal, supervisor, superintendent, or what-
ever channel is appropriate. Most school boards welcome such sug-
gestions. But without teacher initiative, a particular policy may be
needed yet never be adopted.

Whenever possible and practicable, teachers should seek to attend
meetings of the school bold. This is not common practice in most
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small communities. There are, in fact, many boards who would not
welcome teachers at their meetings. Other boards prefer to have
teachers attend their meetings only upon invitation. In the majority
of instances where teachers do not attend board meetings, it is be-
cause it has never occurred either to teachers or to board members that
this can be a most profitable relationship, or because neither group has
taken the initiative. School boards which regularly devote a major part
of every meeting to a discussion of some phase of the school program
are contributing most to the improvement of the schools for which they
are responsible. The contributions which teachers can help to make,
especially in small communities, are virtually without limit.

Together they consider salaries

Both teachers and school board members are concerned about salaries

paid to teachers. Whatever process is established for determining
salaries should involve both groups. How much a teacher is paid should
probably depend upon the qualifications of the teacher with respect to
both his preparation and experience, and the economic factors of
living in the community. Standards of certification for teachers have

often been lower in small communities than in larger communities.
Salaries for teachers have also been less.

Teachers and school boards should approach their consideration of
teachers' salaries not from the "How much can I get ?" or the "How
much do we have to pay?" approach, but rather from a determination
of what value the community places on education. Teachers should
be expected to earn the salary paid to them. Boards should also expect
to compensate teachers adequately for their work. This should be a
wiiolesorne relationship and hot a "hush-hush" matter, not to be

discussed. Small communities need to attract and retain the very best
teachers that can be obtained, for the children who live in small
communities and rural areas are deserving of the best. This is more
likely to be achieved when some type L.f salary plan is established. A
projected salary plan is also helpful to a school hoard in determining
future budgc, requirements. Teachers can contribute greatly in the
development of this type of salary planning.°

°For more information. see: National Fducation Association, Department of Clascroom
Teachers and Research Division. Salary Scheduling. Discussion Pamphlet No. 8. Wash-
ington, D. C.: the Association. 1949. 24 p.
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Teachers are involved in school finance
Teachers often feel that they have little responsibility with regard

to financing the school program. Yet most teachers actually do per-
form a number of activities which are in the area of school finance.

Teacher-administrators of one-teacher or other small schools may
actually be called upon directly by the school board to estimate the

budget needs of the instructional program of the school. Even in
larger schools, teachers frequently have an opportunity to participate

in the budget making process. Teachers in specialized areasmusic,
art, physical education, homemaking, agriculture, industrial arts, and
the like- -are usually better able than anyone else in the school to
appraise the materials and equipment needs of their programs.

Frequently, teachers have responsibility for the actual administra-

tion of certain school funds. These may be funds established by the
board of education or a PTA for specific purposes or funds of a class

or club group. In almost every school, money is collected in periodic
drives, or the annual photographing of each child requires collection

and accounting, or sales of seed packages are undertaken.
Distributions, collections, record keeping, and responsibility fall upon

the teacher--another administrative job.
In many schools, teachers may feel so remote from matters of school

finance that they are actually unaware of the financial resources or
limitations with which the school district operates. In planning for the
instructional materials they feel their teaching requires, they sometimes

"ask for the moon" and express disappointment or allege unwarranted

thrift when all of their requests cannot be filled. In other situations
relationships between teachers and their school boards are such that

teachers are "afraid" to ask the board to purchase materials and sup-

plies which they need; consequently, they either purchase them "out of

their own pocket" or do without. In most instances these materials
would be purchased by district funds without hesitation if the school

board knew about and understood how such purchases could contri-

bute to the school program. Every teacher, whether in a large or small
school, should make a substantial effort to understand the financial
problems of his district and how these affect the teaching job which he

performs.
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work with the school lunch program

There are few schools in small communities which do not have some
kind of lunch program. The distances which pupils come to school,
whether they walk or come by school bus, are usually such that a large
proportion of the pupils must eat their lunches at school. School lunch
programs almost always mean "ext-a duty" for teachers. Depending
upon the particular school situation, this may range from actual food
preparation, including planning, soliciting produce, preparing and
serving the hot dish, and the like, through collecting lunch money and
assisting children in selecting their lunches (and in eating them!), to
cafeteria supervision in larger schools where the school lunch program
is a major operation. The administrative involvement of teachers in
these lunch activities may be great indeed.

Many teachers are able to take advantage of the learning oppor-
tunities which a sci,00l lunch program provides and in this manner
actually reduce the routine administrative chores required. With ade-
quate guidance and supervision, many of the details of planning and
food preparation can be carried on by pupils, in situations where this
type of lunch program is appropriate. Children can collect, record, and
count the lunch money. For young children this can be an exciting
learning activity in which all can take turns in assuming responsibility.
Older children can also develop an understanding of simple bookkeep-
ing and a sense of importance in assuming responsibility for collecting
and accounting for lunch money. The process of serving, especially in
assisting the smaller children or those who have handicaps which make
it difficult for them to select their lunches and carry them to a table,
gives opportunity for children to help each other. The "too big" boy
or girl who can never excel academically might he exceptionally good
at helping classmates and so obtain the recognition and feeling of
success he needs. Table conduct, housekeeping chores, and numerous
other aspects of the lunch program also provide learning opportunities.
The teacher able to utilize these opportunities to involve children may
thereby minimize the details and administrative demands for which he
is directly responsible.

... and the pupil transportation program
It has been e,timated that nearly half of the elementary- and second-

ary-sehool pupils in rural and urban areas of less than 10,000 popula-
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tion are transported to and from school by school bus.' The proportion
of pupils attending school in small communities who are transported
continues to increase each year as school districts are reorganized and
schools aie consolidated.

Teachers in small community schools almost always have some
administrative responsibilities in relation to the transportation of pupils.
The nature and extent of those responsibilities depends on the type of
transportation program which operates and how it is administered. In
some instances teachers actually drive school latices and may even be
responsible for planning bus routes. Teacheis sometimes are assigned
as bus monitors. In most instances, teachers are not involved in the
major administrative aspects of the pupil transportation program. But
a number of lesser responsibilities are carried by teachers, whether in
a large or small school, when pupils are transported.

Every teacher has some responsibility for the conduct of pupils on the
bus. Children need to be taught how to be courteous and safe bus
passengers. This does not happen without the conscious effort and
cooperation of everyone associated with the school program. Each
afternoon, teachers must make certain that each of their transported
pupils gets on the bus for the trip home. Frequently this means some
responsibility for supervising the loading of buses. Teachers may have
responsibility for organizing and supervising a safety patrol which
functions at street or road crossings, in the bus loading and unloading
zones, and on the buses themselves. Teacher relationships with bus
drivers are most important; when teachers, drivers, and all others con-
cerned cooperate to make the program operate smoothly, they con-
tribute greatly to a desirable esprit de corps on the part of the entire
school. Without a high level of teacher cooperation, "sore spots"
develop----relationships become strained.

Increasingly, teachers and school systems are recognizing the poten-
tial value of the school bus for instructional trips. Some school sys-
tems have established carefully formulated policies and procedures in
regard to the nonroutin use of school buses; a majority as yet have not.
In either case, the major share of planning and arranging for such
trips is handiee by the teacher. Planning with the class, arranging for
the use of a bus, securing parents' permission for each child, making

'National 17.b:(ation Asso.ci.mon, DepArtment of Rural rducation. Pupil Tran rporialion.
Yearbook 1953. (Culp, D. P.. chairman; Isenberg, Robert M.. editor) 1.X.t.shington. D. C.:
the Department, 1953. 190 p.
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arrangements with the place to be visited, mapping the route, arrang-
ing with police for parking permits if necessary, supervising the trip
regarding safety, accounting for pupils at every stopall these are
activities for which the teacher must accept major responsibility. Pupils
can and should participate in much of the planning, making of arrange-
ments, follow-up activities, and evaluation. Parents often are called
upon to help. But the teacher cannot escape the details of administra-
tion that instructional field trips require.

Teachers have building responsibilities
In the traditional small community school the teacher had many

duties relating to the care and upkeep of the school building. From
cutting and ca.rying wood and building the fire each morning to serv-
ing as principal, the teacher was janitor as well as school staff. In a
few instances these conditions still prevail. But generally, with the
development of larger modern schools in rural areas, janitorial and
maintenance responsibilities are not a major duty of the teacher.

However, the teacher does have specific responsibilities for many
aspects of evefl the modern school or classroom. Usually the actual
physical arrangement of the room, except for furniture that is built
in or is fixed to the floor, is left largely co the teacher. Safety, con-
venience, and usefulness are factors he must consider. Is the light
adequate in the areas where children will be working? Are there sharp
corners or other safety hazards which should be eliminated? Does the
room arrangement provide for freedom of movement for effective
group work ? Much depends upon the ability of the teacher to make
the physical aspects of the classroom comfortable, functional, and
attractive.

Teachers must continuously he conscious of classroom lighting, heat-
ing, and 1. entilation. Even in schools that are elaborately equipped with
mechanic;:l controls, there are times when something may go awry.
Perhaps .111 that is necessary is to turn on the artificial lights or to notify
the custodian that a bulb is burned out, that the room is too cold or too
warm, that a desk is broken or splintery, that something has been
spilled on the floor, or that something else demands attention. Some-
times the teacher can, or must, make the adjustments. In either case,
these physical aspects of the school or classroom environment must be
detected by someone in the classroom; responsibility must he assumed
by the teacher.
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Children and teachers also should assume responsibility for the
major housekeeping requirements of the classroom. There are many
"extras," such as putting chairs atop desks and other things, which can
greatly assist the custodial staff in their regular work. A leaking radia-
tor, a broken window, cracked plaster, a damaged or broken piece of
apparatus on the school playground, or any other item requiring repair
is often first discovered by the teacher or one of the children and should
be reported to the person responsible for building maintenance.
Teachers must always be alert to guard against the continuance of con-
ditions that might jeopardize the comfort, health, or safety of pupils.

I'm an administrator, too
As a teacher in a small community, I recognize many advantages

which do not always exist in larger community centers. Our school is
close to people----not always in distance or geography, but it is close to
their thinking. They actually regard the school as their school. This,
I believe, is as it should be. They feel close to the administration of
the school. They know when the school building needs and gets a new
coat of paint, when the steps are repaired, when a new piece of equip-
ment appears on the playground.

The people in my community recognize me as a teacher, and they
share with me an understanding of the importance of teaching. They
are generally unaware of the many administrative -duties I must per-
form in order that optimum results can come from my teaching efforts.
But, as long as I know and do the things which must be done, it
probably shouldn't matter to me that I remain, in their thinking, "just
a teacher."



CHAPTER 10

And Then, My Personal Life

AND now what of my personal life? All day
and all week I live actively among the children, every moment over-
flowing with observations, discussions, decisions. I am vividly aware of
individual abilities and needs, and manipulate my close-crowded
schedule to meet them. My mind is filled with ideas about objectives,
standards, motivation, problem solving, planning, work centers, the
guidance of all toward that desirable "climate" within which living
together may be most fruitful. My body, too, enters into the on-going
activities, constantly alert, moving from child to child, from group to
group. Even when the children are gone at the close of the day, I
work on in the grateful quiet with their problems before me. I evalu-
ate the accomplishments of the day; I make notes on individual chil-
dren's development; I seek again the curriculum choices which will best
meet their needs; I search for materials which will carry my objectives
forward; 1 plan schedules for tomorrow and block out long-term plans
for the future. And, at last, often when the dusk is falling, I close the
schoolroom door, still aware of the tremendous responsibilities which
are mine as a teacher.

But what of the hours before I open that door again? What resources
are at hand to refill the reservoir of energy spent each day? Do I have
a pleasant, restful home in which to relax ? Have I a group of con-
genial friends, of both sexes and of varied ages, with whom to enjoy
some social hours? Are there outlets for my creative abilities in hob-
bies, sports, music, drama? Does the community offer me a well-
rounded, satisfying personal life to balance my busy professional life,
to regenerate my energies and enthusiasms, to help me grow as a
richly maturing person?

Too often, teachers in rural communities seem to find these im-
portant aspects of their lives meagerly served by the communities in

Genevieve linv.en Shaw, formerly Curriculum Director, Bucks County Schools, Duyles
town, Pennsylvania, prepared the original draft of Chapter 10.
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which they work. Many, coming fresh from college, keenly miss the
social life and varied activities of the campus. After a year or two in
rural schools, they are eager to move to urban schools, seeking to re-
gain these advantages. The rural communities lose the valuable asset
of able, well-trained young teachers in their educational systems, and
rural children suffer certain lacks in their school experience.

Enthusiasm for rural teaching and living is needed
The problem cannot be solved by looking solely at the after-school

life of the teacher. The teacher is a whole person; compartmentaliza-
tion of his activities into "personal life" and "professional life" is at
best an artificial distinction, and, more seriously, could reflect an un-
healthy disorganization or lack of integration in his personality! A
satisfying professional life is essential. The thrill of accomplishment,
of giving valued service to community and to children, provides much
of the satisfaction so necessary to every person. A love of teaching, an
enthusiasm for tackling professional problems, a dedication to serve are
all prerequisites to a well-adjusted personality.

The teacher in the small community needs more than this, however.
Either by temperament or conditioning he must have a feeling for and
love of rural lifethe people and the country. If he hasn't had it
from childhood, it needs to be "caught" from his first teaching experi-
ences. (A student is fortunate if his teacher education program at col-
lege or university has helped him gain some appreciation of life in
country communities.) In other words, the teacher's personal life in
the small community will become satisfying only to the degree that he
experiences a richness of living in rural areas. He must enjoy sunsets
and sunrises in "cies(:rt, mountain, or valley; love the smell of new-
turned soil and the beauty of p.rowing things; appreciate the dignity of
labor and living close to the soil. He needs to "know" the small com-
munity and its problems, to enjoy the intimacy of social relationships
within the neighborhood. lie must feel the responsibility he has to
bring to his job the insight and enthusiasm which will enable his pupils
and their parents to become more wholesome and well-rounded people
because they live in the country.

What can be done to make the personal lives of rural teachers rich
and satisfying in order that they may perform their great task ? id an
effort to see the situation (ruin the teachers' own viewpoints, 25 teachers
who were newly employed in consolidated and one-room schools were
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inte...viewed. Most of them were just out of college; a few were experi-
enced teachers who had moved to new positions. Each had lived for
eight months in the new community; a few were in their second year
there. Seventeen were women, four of them married. Among the eight
men, five were married. All of them had come from small communities
or from farms, so that there was little adjustment to a new type of com
munity. The interviews wete often with a group of two or three from
a consolidated system; sometimes with individuals,

Adequate living quartersa good "base of operations"
The first questions asked were: Have you a pleasant place in which

to live? How did you find your living quarters? On the whole these
25 teachers considered their living quarters satisfactory. Most lived in
rooms in the homes of private families, had many privileges, and found
certain social contacts within the home or among the family's friends.
The married couples had found houses, often newly built, and several
were buying them with the intention of settling down in the school
community or in a neighboring village. A number of the single women
had wanted small furnished apartments where they could have more
room and could prepare their own meals, rather than "eating around,"
but had had little success in locating them, even in the larger villages
adjacent to their schools.

Most of those who taught in consolidated schools said that the
principal or supervisor had prepared lists of available rooms. Two
girls, college roommates, reported that their supervisor had "spent
a whole day trying to help us find an apartment." One of their diffi-
culties was that they would have had to rent an apartment on a twelve-
month basis, yet they did not wish to spend the summer there. Several
of the consolidated districts had a -big-sister- plan and the older
teachers, who knew the communities, had been generous in helping new
arrivals orient themselves and find living quarters. In one system a two-
day workshop was held in late summer, dealing m ith organizational
items and pre.school-opcning plans. Part of one day was reserved as a
social time, and the third day was suggested as an opportunity for
house-hunting for the new teachers who wished to get settled before
school opened.

When asked what advice thev would offer to the next year's new
teachers almost all of theft) S.11(1, )n 't leave house-hunting until the
last minute. Come in the summer and get acquainted with the geog-
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raphy of the community. Have plenty of time to look around, both in
the school community and in neighboring towns, before you choose.
Then get moved in and settled before school begins."

"How could the PTA and other community organizations help the
new teachers find desirable living quarters?" the interviewer asked.
"A map of the community would help," was one answer, "or, better
still, a sort of brochure telling something about the community, `selling
it' to the new teachers like a Chamber of Commerce folder. Then we'd
know what the life of the community was like."

"Couldn't these organizations persuade some of the people with big
houses to arrange apartments for teachers?" another teacher asked.
A third, teaching in a small village with poor restaurant facilities, said,
"I wonder if someone with a big house couldn't set up a sort of teachers'
club with recreation space, and serve meals to them, and to other
teachers who live in private homes nearby." One teacher, from a Mid-
western state, said, "In some of the consolidated schools in our state,
the districts furnish a 'teacherage.' Wouldn't that be possible in almost
any district? The teachers pay a small rent for the furnished house
and it is really their home. One is usually appointed by the sc!?oll
board to be a kind of manager, or the teachers elect one of the group.
My older sister lived in a 'teacherage' for five years and she said it was
fun. They all shared the work and the exper-,ts, and they got along
together fine. No one had to live there, tui.,:ss she wanted to, and
everyone was contented."

To those who have not found satisfactory living quarters in or near
the school community, these suggestions can be of help. Has the possi-
bility of enlisting the help of the PTA or of some club been explored?
Has the school principal, or supervisor, or county superintendent been
consulted? One shauld not give up a school in which he would enjoy
the children and the work, without canvassing all the possibilities in
the surrounding area for the kind of home needed and desired. It is
the teacher's right as a treher of the community, .:::ti the community
will do its share in order to keep him there.

Knowing people and making friends is essential
The next questions were: Are you getting acquainted with the people

ar,,,..id you? In what ways does the community help you to feel at
home? !(ere, there was greater variance of replies. Some said, "Very
little imly among the other teachers in our building." Others replied,
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"Some, through the church, largely." One said, "Hardly at all; it is
such a letdown after college, where I was busy every minute with some
sort of activity." One second-year teacher answered, "A little, now.
Last year I had to work so hard, and was so worn out at night, that
I never stirred out of the house. But when I got my job 'licked,' I be-
gan to get lonely." A beginner spoke up then, "That's the troubleno
place to go except to church; and even there I don't meet any people
my own age, they're all older or just young kids in high school." A
teacher from another community defended the church, "Oh, I have all
the social life I want, through my church. There's a nice choir group,
and the young people's society, and always something going on even-
ings. I've had a grand time!"

Discussing with subsequent groups the matter of church attendance
as an entree into community life, the writer found that there was fairly
complete agreement that church attendance, and participation in its
activities, was the most available step toward broader community con-
tacts. Other means of entree mentioned were musical groups, Boy or
Girl Scout activities, a community theater group, and service and
veterans' clubs. In one consolidated school system with a high school
and several elementary schools, an adult orchestra had been formed,
where teachers met members of the community through rehearsals and
concerts. In another, a group of local artists had set up an art center
and teachers who wished to do so could participate in exhibits, paint-
ing groups, and entertainments. In general, it seemed that those
teachers who already had hobbies, or some social service interest, were
the ones who most readily found congenial social life in the community.

Regarding the community's own effort to absorb the teachers into
its life, answers varied widely. In most communities the parents in-
vited their children's teachers to dinner at least once a year, but often
did not follow up this initial hospitality with further contacts. The
teachers in one-room schools reported frequent visits from the mothers,
who dropped in ;nfnmially, on their way to the store, to pick up a child,
or just to chat a moment. "They even gave a shower for me the spring
before I took my maternity leave," one married teacher said. Another,
who had begun in a oneroom school and was later moved to the
newly-finished consolidated building, exclaimed, It's so different now!
The mothers used to be in and out all the time, and they did so many
things fur the children dud me. Now they seem afraid to come and I
hardly ever see them except at PTA. V'e miss them!"
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When asked how much the PTA itself did to help them get ac-
quainted, the teachers were often lukewarm. "Oh, they give a tea or
a reception for us," was often the answer, implying that this gesture
produced few real social contacts. One young teacher sighed, "Oh, if
they would only have a pic' or a square dance instead! It wouldn't be
so formal and we'd get buter acquainted."

Many felt that the PTA did not seem a very vital or closely-knit
group, and that little was done between the rather formal monthly
meetings. Some said, "They're not stand-offish. They ask our opinions
about such things as buying books or equipment for the school. But
they do everything themselves and the teachers are just guests, not
really partners." A few said, "They expect us to do all the work; they
just come and listen to the programs they expect us to put on."

Community activity makes for more interesting living

In some districts the teachers had a rich part in real community
cooperation. In one, all worked together throughout the year toward a
Book Fair and the annual exhibit of children's work. Almost 1500
people attended this affair. The PTA served hot lunches in the cafe-
teria. A good deal of money was realized for the purpose of buying
library books and providing other needed supplies, and the whole
project brought school and community closer together.

Perhaps this is a promising opening for the school people -to do
more to make the PTA a live force in school-community interrela-
tions. Could they iniciate cooperative activities which would give the
parents more opportunity for participation in and understanding of the
objectives and program of the school? Working shoulder to shoulder
for common purposes would stimulate the members' vital interest in
their organizatichl and would give the teach cis closer personal con-
tact:. with these individuals wilt- .if ten compose one of the most alert
and able groups in the community.

Other types of community organizations were discussed, plco \vial
varving reports as to their interest in the teachers' social life. In several
of the larger villages, the teachers said, -The town is overorganized.
Everyone belongs to so many things that no one has time for informal
social contacts, it seems." In other communities, some teachers had
been a,,keil to join organizations or service clubs. But, in general, few
,f the tdkhers who had entered the community as strangers had been
able to achieve that degree of at homeness" with families, which
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allowed them to come and go freely in their homes. The married
couples had succeeded best in reaching this informal stage of member-
ship in the community.

When this apparent lack of "neighborliness" on the part of the com-
munity was analyzed with the teachers, some said earnestly, "It's really
our own fault in lots of cases. We get so engrossed in our work that
we don't go halfway with people. We stick in our own group and talk
shop!" Is there an answer here? Is it possible that teachers are in-
clined to be pretty self-centered ? Or do they go "halfway" in these
small communities? Does the teacher smile and speak to people on the
street, even when he doesn't "know" them? Does he chat a little with
a parent who comes in to ask a question? Does he attend church fairs,
the Junior Chamber of Commerce auction, a lodge carnivaleven go
to a bingo party now and thenas a person, not as a teacher? Perhaps
teachers need to "look to home" a bit, before complaining that the
community "just isn't very friendly"!

To live or not to live in the community .

In each case, when some question was raised about the friendliness
of t:,e community, the interviewer asked the individual, "Do you spend
your weekends in the community?" It was significant to see how few
of the critical ones did! This question often brought up, too, the whole
subject of commuting to school. This has grown to be so common a
practice in rural areas that it is now rather a surprise, when driving
a,:ross country, to pass a one-room school in session and to see no
teacher's car in evidence.

Is it a desirable practice? In one form or another this question was
discussed with all the teachers, those who commuted from five to 20
miles tc work, and those who lived in the school community. In the
former group, those who were nearest their schools felt that it made
little difference. They could attend community affairs with little diffi-
culty and they felt that their relations with members of the community
were very similar to those of the teachers who lived there. "Alter all,"
they said, "most of the parents drive to school, too. The consolidated
communities are so scattered out that none of the teachers who live in
them can know everyone. It is somewhat different in the one-room
schools, but those teachers often live in villages near the school, for
there's little place for them in the farm homes.- Again and again,
they -even the teachers who lire in the villages stressed the fact that
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one "just had to have a car" in order to live satisfactorily in a small
community.

It is difficult to draw any conclusive principle from these varying
opinions. But isn't the crux of the matter in the weekends? Then is
the time of relaxation, of freedom from end-of-the-day fatigue; the
time for sociability. Then, too, one's neie: fors are freer for social
activities, for the informal entertaining and !isiting which develops
friendships. Can one truly "belong" to a commt, 'ity in which he spends
only his working days? The commuting teachers :.aid, "Not really. We
'belong' in the community where we live, more than in the school com-
munity." Several who went to their home towns ibr weekends said, "I
don't 'belong' in either place. My high school friends are gone and
I'm not there long enough to make new ones. I just spend my time with
my family." Surely, being with one's family from time to time is
laudable. But spending all one's recreational time in the midst of the
family is limiting. In adulthood one must make new friends, friends
with similar maturity and interests, and must grow through this experi-
ence. Only as he grows can an individual "belong" in any adlilt com-
munity.

Dating may be all rightif you can get a datel
Sometimes the defense for spending weekends at home was, "I. don't

know any young people in the community where I live." This brought
up the question of dating. Often the reply was, especially in the
consolidated schools, ''We date among ourselves." In one such district,
the young men had started a volley ball group, which gradually added
some of the young women teachers, and became a center for social
at tivities. In one of the larger villages, a group of attractive girls
laughed when the question was asked and said, "There aren't any men!
We're just 'ladies-in-waiting.' But we have good times among our-
selves." Often, friendships made in college carried over, and several
engagements which had grown out of them were cited.

"If you do date in the community, do people gossip? Does the com-
munity impose restrictions on you? Does it seem critical?" were other
questions raised by the interviewer. Oddly enough, there were few
affirmative answers. Times have changed! The usual reply was, "Oh,
no, they don't scern to p.ty much attention to what we do." The inter-
vic,ver (rememberiq; an itKident in her own carly teaching years when
a teacher came back from summer v.iLation with bobbed hair!) asked
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in surprise, "Don't they even object to smoking?" the question was
passed off lightly. "Oh, no, most of the mothers smoke!" It should be
noted, however, that great variation exists from one community to
another regarding the appropriateness of smoking. The beginning
teacher has a responsibility with regard to this and other matters of
personal behavior to become familiar with the expectations of the
community. In general, the teachers interviewed seemed to feel that
the community restricted their personal freedom very little, and de-
manded of them only that they should participate in the various meet-
ings held at the school.

Teaching in the small community can be rewarding

What can be gleaned from the experiences and opinions of these
young people which may help the teacher to adjust his personal life in
a small community? Certainly one essential stands out: That one's
own personal attitudes, abilities, and interests are an important factor.
First is the willingness to "go halfway" in making friendsa truth
which must have been discovered in high school and college life, and
a quality which the teacher should now strive to cultivate even more
in his capacity as a potential leader in an adult community. Second
are the resources which one has within himself to offer in such a com-
munityinterests, hobbies, abilities which will make him an enjoyable
member of a social group, ready to make worthwhile contributions to
its activities and services. Third is the capacity to "work hard while
you work," then to close one's mind to his responsibilities and to "play"
freely and spontaneously, entering into the activities and groups which
are at hand.

Another essential appears to be the value of observing and under-
standing the community in which one finds himself -its attitudes and
customs, its institutions and organizations, its resources (already de-
veloped, or as yet un.-ealized) for a well-rounded and satisfying life.
From the reports given by these 25 teachers it seems that teachers are
freer in small communities than they used to he before automobiles,
movies, and television broadened the horizons of the people. Can that
freedom be used to help the teacher to "belong" in his community?
Can the teacher avail himself of the opportunities for membership in
its churches and clubs, and help to make them influences for richer
social living for all? Can one attune his se.lsitivities to its natural
beauties, its freedom from urban noise and clutter, its intimacy of
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human relationships? Can one utilize these resources to make his own
life rich and satisfying so that he may wish to become a permanent,
contributing member of this community?

Not only the teacher himself, but his pupils as well, will profit by
such observation and understanding. They will come to see their
school as an integral part of the community, and themselves as func-
tioning members of it, progressively enlarging their circle of associa-
tions and influence as they mature. Their education will blend into
the life and work of the community, until they emerge as alert, aware
citizens, ready and equipped to contribute their share in the develop-
ment and betterment of the community in which they will plan to make
their homes. Thus, the welfare of children, teachers, and community
are seen to be interdependent, and the teacher an essential factor in
its development.
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ot.sEN, EDWARD, editor. The Modern Community School. New York: Appleton-
Century.Crofts, 1953. 246 p. S2.50.

Report of the Committee on the Community School of the Association for
Supervision and Curriculum Development. An expansion and refinement of
the community school concept with special relation to curriculum. Descrip-
tions of actual best practices in community schools are included for different
types of communities.

ot.soN, ( LARA M., and FLETCHER, NORMAN D. Learn and Lire. New York:
Alfred P. Sloan Foundation, 1946. 101 p. $1.50.

A wordinated descriptive report of the Sloan experiments in applied eco-
nomics at Unit rsities of Kentucky, Florida, and Vermont. Following in-
trodu( tory statement, gising history and purpose of project, the nature and
acwmplihments of each of the experiments are described, devoting a chapter
to each. The final chapter reports the more recent work done in 12 teacher
education schools to prepare teachers in ways and means of improving the
economic status of rural pupils through school activities practically con:erned
with problems of food, clothing, and shelter.

HI tit . FRI Tz. lit,rt,zl ilygirne in Teaching. New York: Harcourt, Brace and
Co 1951. 451 p.
Outlines basic principles of mental hygiene to he used by teachers in guiding
young people in school. Sample cases are cited from common school situa-
tions to %%Inch these principles apply.

RI( HMOND, LUCILE MC (,RANG', and HATI{RST, CUllOden bilprOl'ej Its
(Wyk/I/14M. U. S. Office of Education. Federal Security Agency, Bulletin
19s1, No. 2. V'ashington, D. C.: Superintendent of Documents, Govern-
ment Printing Office. 24 p. 15c.
When this West Virginia school went to work on its curriculum, more prog-
ress was shown than in other years. Boys and girls were reading with greater
skill: they «tuld write. spell, and figure better; classrooms, halls, and grounds
mere c leaner: and pupils seemed happier, busier, and more healthy.

Sr II 1.11)R, VISA. editor Phliical Educamm in Small Schools. Department of
Rural Education and American Association of Health, Physical Education,
anti Recreation. V'ashington, D. C.: National Education Association, 1948.
Reprinted I95. 160 p. SI.
A hantibtok of su,i;gested activities in physical etlucation suitable for elemen-
tar; ag thilthen in sinall st }tools. Many of the suk,..stions offered have direct
imi-litations for expanded programs of health and recreation also. Specific
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directions are given for games, relays, self-testing activities, rhythms, and
other aspects of a good program.

SCOTT, CECIL WIN FIELD, and HILL, CLYDE M. Public Education Under Criticism.
New York: Prentice-Hall, 1954. 414 p. $6.35; to schools, $4.75.
A symposium which discusses education from the standpoint of its chief
critics and criticisms. Valuable for the teacher are the chapters on com-
munities where education is especially being related to the life of the people.
Also makes specific suggestions for public relations of teachers and ways to
meet criticism as individuals.

STRANG, arm, and HATCHER, LATHAM. Child Detelopment and Guidance in
Rural Schools. New York: Harper and Brothers, 1943. 233 p. S2.50.
From the standpoint of rural teacher, the authors discuss the philosophy of
education through guidance, ways of continual study of the child In all
phases of his life, conditions that make effective guidance possible, guidance
in ongoing activities of the classroom, and guidance of parents.

TH M AN, VI 01.A. A Good School Da). New York: Teachers College, Columbia
University, 1950. 59 p. 60c.

Presents characteristics of a good school day and tells how to watch out for
pupils' needs: how pupils and teachers plan together. Includes illustrations
from rural and small schools.

TIR FM AN, L. s. and WATSON, MARY. A Community School in a Spanish-Speak-
ing Village. Albuquerque: University of New Mexico Press, 1948. 169 p.
S2.50.

A report of a (Iqnmunity education program in an isolated village which holds
to the customs and beliefs of early Spain. The problems faced, the cooperative
efforts in studying the land, water, and irrigation, and the manner in which
pupil activities are based largely upon use of the natural resources which
surround them make a fascinating account of a school and community which
are insepar..ble.

WA R t t< ON A M 1.4 FR A. G.', rtl.in,l in a R:.11 Coniii..unity. Yearbook 1952. De-
partment of Rural Eche ation. Prepared for the Alliance for Guidance of
Rural Youth and the Department. \X'ashington, D. C.: National Education
Association. 156 p. $2.

Ile story of the enlistment of all communitv fotaes in transforming an iso-
lated. mid: rdc%cloi-ed South Cirolina orqn 'unity through a cooperative edu-
cational pro,ram.

WAR li I R roN1M HER A Gui.l.tnce in a Rura.1Indui;ial c,mmunay. A report
made for the Alliance for Guidance of Rural Vinith and the Department of
Rural Edit, ,ition. Washington, D. C.: National Education Association, 1954.

s9 Clo!h pap-r. Si
A :he ;(rIs itS and or.2.i. ir:ti,ns to ILilan

aunty. K,_ntu,ky, cooperatively in a prop-am to better help children
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and young people realize their potentialities. Included are the detailed ap-
praisals written by children, teachers, and members of the community.

WEBER, JULIA. My Country School Diary; An Adventure in Creative Teaching.
New York: Harper and Brothers, 1946. 270 p. $2.50,

Goes to the heart of education --the way in which learning can affect chi!
dren's lives and the life of the community. The teacher and children in a
one teacher school are :,110%%ii planning, working, ^.nd living together. The
teacher comes to know her children, their hopes and fears, their successes and
failures, their lives at home and school, and works with them as a wise
counselor and guide.

WIL ES, KIMBALL. Teaching for &thy Schools. New York: PrenticeHall, 19;
397 p. $5.35.

Considering tea( }tiny; as skill in human relations, the author discusses quality
of human relations sought; improvement of human relations; effective group
work; methods of cultiation; individualizing instruction; the teacher work-
ing with per,ons outside the class group; and the teacher's self-improvement.
yor teachers of children at all age levels.

Wort,c)RD. KATE V. .11odvrn Education in the Small Rural School. New York:
Macmillan Co., 1947. 582 p.

The book attacks the problems which make teaching in the small school differ-
ent and difficult. Solutions presented are developed from a modern philosophy
of education and experiences in the practical application of these techniques
to a, tual classroom situat ions.

wto,r()Ro, KAI": v. Tia,hing in Small Schools. New York: Macmillan Co.,
19-19. 399 p. Si.75.

"Small Schools" are here interpreted to mean schools with six teachers or less,
and the book is especially slanted toward beginning teachers as they establish
conditions of teaching and learning: guide-lc.uning and teaching; provide
enriching experiences for their students; and arrive at understanding of and
%vork with the communitv

m-vs, t t IZAMITIL t Nt. York: CowardMcCann, 1947. 276 p. $3.

A story about the way a yi.ung teacher in a one-teacher school meets the
problems of the community, of her pupils in the community, and of her
p-rminal life in its c.mununity rc

r ATE PL:111.1CA I IONS

A nurnhcr of additional pt:hlii itions helpful to test hers in small
have (k.%. loped hy stAte diis.11'1111c IIiS of kincstion. Since

these Or::.11S Art.' Hui -:i rAlly .1%.!;1.11/1f: 01:f>idu 111t: 111 hit li they are
publihed, they h.t.e not he c n in, lude,1 in this hihlioraphy.
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For the convenience of teachers and others who may wish to order publica-
tions included in the Selected Bibliography, the price has been indicated with
each reference. Listed below are the addresses of the publishers.

Alfred P. Sloaa Foundation, 30 Rockefeller Plaza, New York 20, New
York.

American Book Co., 55 Fifth Avenue, New York 3, New York.
AppletonCenturyCrofts, 35 West 32nd Street, New York, New York.
Association for Childhood Education International, 1200 Fifteenth Street,

N. W., Washington 5, D. C.
CouardNlcCann, 210 Madison Avenue, New York 6, New York.
lianourt, Brace and Co., 383 Madison Avenue, Ne York 17, Nev.; York.
II.trper and Brothers, 49 East 33rd Street, New York 16, New York.

Crtmn Press, 2960 iiroadway, New York 27, New York.
M.umillan Co., 60 Fifth Avenue, New York 11, New York.
Mc(.1rawI fill Book Co., 3%0 West 42nd Street, New York 36, New York.
National Education A33ociation (and its departments), 1201 Sixteenth

Street, N. W., \X'ashington 6, D. C.
Prcrtticc Hall, R.itne Englood Cliffs, New Jersey.
7, .1.1 Press Co.. Is East 26th Street, New York 10, New York

::ori.man and Co., 33 East Erie Street, Chicago 11, Illinois.
Sty ;11 . At:fa of Documents, Government Printing Office, Washington

2 C.

Tc.ithurs CollcTu. Columbia (;niversity. 525 W. 120th Street, New York
27. New York.

Universitv of New NI(xico Press. Albtiquurque, New Mexico.
Vantage Press, 120 \Vest 31st Street. New York 1. New York.
%%Coda Book Co., 313 Park Hill Avenue, Yonkers 5, New York.
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THE DEPARTMENT OF RURAL EDUCATION

The Department of Rural Education grew out of the Department

of Rural and Agricultural Education authorized by the NEA Board of

Directors in 1907. In 1919 it was reorganized under its present name.

Since 1936 the Department of Rural Education has had the assistance

of the NEA Division of Rural Service, with the same headquarters staff

serving both.

/frithrship: All persons working or interested in rural education are
ligible for membership, provided they are members of

the National Education Association.

Dues: $.1 per calendar year.

B,ne. fits: Members are eligible to attend the annual convention
meetings of the Department, to vote, and to hold of-

fice. All members receive the Yearbook, the NEA Re-

search Bu lletin (-1 issues per year), Rural Education

Ntes. and other publications as available.

The Department of Rural Education operates under a Constitution

and Bylaws. in conformity with those of the National Education As-

sociation, which provide for the organization of Divisions to serve

special interest groups. Two divisions currently active are the Division

of County and Rural Area Superintendents and the Division of Pupil

Transportation.
Special committees diiect the Department in its program in specific

areas and offer opportunities for membership participation. Currently
functining committees deal with such problems as: the recruitment and

preparation of rural teachers; rural life and education on the world
scene; sociological impact of school district reorganization upon com-
munity or:..,..tnizat ion and pnwess. One of the sp.., ial groups sponsored
lw the Di\ ision of C,unty and Rural Area Superintendents is the Na-
tional Commission on the Intermediate Adininist rative I'nit.

A series of I Cpional conic:rem es of community school ad-
ministrators is jointly sponsored by the Department of Rural Education,

the Am-rican A s,o1/4 t ion of S hool Adminkt rators, and time et quIcil

of Chief Sate S pool ers. Four such conic I Cf1( es are being held

during 1956.
185
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OFFICERS OF THE DEPARTMENT OF RURAL EDUCATION

(Terms expire in February 1956)

President CLIFTON B. HUFF, Professor of Education, Kansas State

Teachers College, Emporia, Kansas
President-electR. EmmErr HARRIS, Superintendent, Caldwell County

Schools, Lockhart, Texas
Vice President ---Mictinn S. KIF.s, Superintendent, Milwaukee County

Schools, Milwaukee, Wisconsin
Executive SecretaryHOWARD A. DAWSON, Director of Rural Service,

NEA, V'ash.ington. D. C.

Executive Committee

President, Vice President, Presidents of Divisions, plus:
MARY M. CONI'oN (1960), Superintendent of Public Instruction, State

Department of Public Instruction, Helena, Montana
11. C. DFKocK. (1956), Coordinator of Field Experience, College of

Education, University of Iowa, Iowa City
I.FILA C. EWEN (1957), Rural Department, State Teachers College,

Minot, North Dakota.
J. C. I:HvGFRAI n (1959) , Assistant Director, Division of College Ex-

tension, Oklahoma A and M Gdlege, Stillwater, Oklahoma
EittiFST 0. NYBAKKEN (1957), Chief, Bureau of Rural Supervisory

Service, State Department of Education, Hartford, Connecticut

L. A. RoitHiTs (1060) , Superintendent of Schools, Dallas County, Dal-

las, Texas
niomAS E. Rom NSON (1958), President, State 'teachers College, Glass-

boro, New Jersey
I low.ARD G. SAC:I:FIT (1958), District Superintendent of Schools, Port

LeVdm, New York
R. F.. L (19S6), Assistant to the President, Stillman College,

Tu,,aloosa,
T. M. VI Rt)IN (1959), Director of Rural Set vice, Division of Instruc-

mat Services, Greenville County School District, Greenville, South

C.3 r(

Nfl:s 1.1., tt IFKI DANIFIc,()N. 131(.1/1c tit, Superintendent
(if Line (t)tint), Eugene, Oregon
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DIVISION OF COUNTY AND RURAL AREA SUPERINTENDENTS

(Terms expire in October 1956)

PresidentHARRY W. GROSS, District Superintendent of Schools, Nas-
sau County, Mineola, New York

First Vice President AV. F. LOGGINS, Superintendent, Greenville
County Schools, Greenville, South Carolina

Second Vice PresidentL. M. Dimmirr, Superintendent, King County
Schools, Seattle, V'ashington

Executive Secretary -HowARD A. DAwsoN, Director, Division of Rural
Service, NEA

c utir e Collonittee

JAMES E. Burrs, Superintendent, Blair County School, Hollidaysburg,

Pennsylvania
R. E. 1L Superintendent, Caldwell County Schools, Lockhart,

Texas
HELEN J. NELSON, Superintendent, Albany County Schools, Laramie,

Wyoming
JOHN A. TORRENS, Superintendent, Lee County Schools, Dixon, Illinois
ERNEST W. BARKER, Past Pro dent, Superintendent, Pottawattamie

County Schools, Council Bluffs, Iowa

DIVISION OF PUPIL TRANSPORTATION

(Terms expire in February 195'6)
President -3. F. LAU IT.NS( HIAGER, Superintendent, Coshocton County

S( Coshocton, Ohio
Vice President EARL DARNFLL, Director of Shoot Transportation,

Greenbrier County, Lewisburg, V'est Virginia

Fx, critic

T. \\*I-NI FY 1)1( , istant Director. Sch,4)1house Plan-
11111.g .041 Tr.inspoi ration, State 1)epattmnt of Education, Nashville,

Tennessee
Louts 1"AN01-11 Supervhor of Public Transportation, Fayette County

Si pools. 1.exinzton.1:cutu(ki;
i)Rt,i, Surciiiiit Pulaski County Shook,

Indiana
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P. ,TiLICATIONS OF THE DEPARTMENT
OF RURAL EDUCATION

The publications of the Department are developed under the leader-
ship and guidance of the Committee on Publications and Constructive
Studies. Rural Education News is published periodically throughout
the year to carry items of information or special interest to members.
Books, pamphlets, and reports on topics of concern to rural education
are published to assist and guide educational developments in the smaller
communities and rural areas of the country. Department publications
constitute a significant part of the literature in rural education. A list

publications currently available will be supplied on request from the
headquarters office.

Now in the process of development. is a joint publication with the
AmeriL Assoc iation of Health, Physical Education, and Recreation
dealing with Phpical Education for Small High Schools. The 1957
Yearbook now in preparation is tentatively titled Administering the
Small Treelz-cGrade School. The 1958 Yearbook is being developed
under the tentative tit le of I 7ocational Education for Rural America.

Members of the Department's Committee on Publications and Con-
structiN e Studies during 1956 are:

t vox . Ki Fri ow. Chairman (108), Professor of Rural Educa-
tion, University of Wisconsin, Madison

1.111! BARNARD (1950) , Superintendent, Flathead County Schools,
Kalispell, Montana

Fm11, G. HA riirRst. (1956), Education Specialist. Office of Education,
1'. S. Department of I 1ealth, Education, md Welfare, Washington,
1). C.

GoRtioN I. SwANsoN (1960) , Associate Professor, Department of
ma! ation, iTniversity of Minnesota, St. Paul

JOHN \II c OX (1957), Supervising Principal, Candor Central School,

Candor, New York
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DEPARTMENT YEARBOOKS AVAILABLE

Rural Education--A Forward Look. Yearbook 1955. Report of the
1954 National Conference on Rural Education. 486 p. Cloth, $3.50.

The Community School and the intermediate Unit. Yearbook 1954.
Robert M. Isenberg, editor. 259 p. Cloth, $3.; paper, $2.50.

Pupil Transportation. Yearbook 1953. Robert M. Isenberg, editor.
196 p. Paper, $2.

Guidance in a Rural Community. Yearbook 1952. By Amber Arthun
Warburton. 176 p. Paper, $2.

The Child in the Rural Entironment. Yearbook 1951. By Fannie W.
Dunn. 253 p. Cloth, $3.

The County Superinttndent of Schools in the United States. Yearbook
1950. Shirley Cooper, editor. 188 p. Cloth, 52.50; paper, $2.

The Rural Surtrzisca at Work. Yearbook 1949. Marcia A. Everett,
editor. 242 p. Paper, $1.

Hedith. Physical Education and Recitation in Small Schools. Yearbook
1918. Elsa Schneider, editor. 67 p. 50c.

On-the-job Education in Ruml Communities. Yearbook 1947. Roy W.
Roberts. editor. 139 p. 75c.

Education of Teachers fur Rural America. Yearbook 1946. Kate V.
Wollord, editor. 142 p. 50c.

Con caratiwi ucation in Rural Schools. Yearbook 1913. Effie G.
liathurit. editor. 114 p. sOc.

RL in Rural Samar. Yearbook 1939. Kate V. \Vof-
ford, editor 109 p. 50c.

Ncwer Tjper of nntruction in Small Rural Schools. Yearbook 1938.
Kate V. Wofford, editor. 1/14 p. 50c.

r (1/ tic 5o1,11/ hoof cur)i, ul um.
Yearbook 193.1. Frank W. Cyr, editor. 91 p. 50c.
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ROSTER OF MEMBERS

THE DEPARTMENT OE RURAL EDUCATION

A Department of the

National Education Association of the United States

This roster includes the active membership of the Department for the calendar year 1953 and all

additional menibers enrolled prior to April t, 11456. It is arranged by states, and lists alphabetically

for each member his name, position and location, and official Department responsibilities. Street

addresses are not go s en except where other informatton is not available. Lihraries and institu

%ionic' members Are Irsted under their trpeettve states following the listing of individual menthers.

ALAIIANIA
Cart oil, Thomas W., Superintendent, Coving-

ton County Sc boo's, Andalusia
Clay, 3. 1... Principal, County High School,

Lauderdale County Schools, Rogersville

Coleman, finhia, Superintendent, I.owntics
County S, hoofs, IIa) neville

Dalton, W Theo. Professor of Education,
Alabama Pols technic Institute, Auburn

Colson, Roy, Supt.: tuteticlent, Saint Clair ('onn.
t) S, hools, Asville

(lt err, Hugh (i., Superintendent, Monroe Colin.
ty Schools, Stunrueville

Harden, Preston (3., Suite, intention, Autanga
Count% Schools, Prattville

kobert C., Sillier Visor of Instruction.
State Department of Education, Montgomery

Helms, V. C., Superintendent, Lee County
Schools, Opelika

flolloss ay, Otto. Curriculum Laboratory, Sib, al
of Edo, anon, .11.thanta l'olytechnic Institute,
.1iiburn

Johnson K et mit A , Super imenilent, Tuca-
loosa (utility Schools, Tusk eill,11.0o

Jones, W. T., Supt,
St 11,101, (%1111,1rn

Lott 1 eller.. R. J., Superintendent. Bullock ('nun -

ty Sc hook, I 'mon Spr lugs; State Director
Me),,,%%n, Elgin \V , Supt.! totettilent, Sumter

Comity Schools. Lis tog sum
Moore. R. F. , Stil.ct naciolent, Cullman County

Cur.matt
Ne.a ell. C. Et to, Ca! ono

S. boot :1 +:.:. tort
Norton. E. II., Pre..1.1ent, State Teachers Col.

trite', Flot e nee
Ntionelley, N. F., Supet intelolent, 'Talladega

Counts- S, /tools, *Fallallt-git
Orr, Charles Duet tor of Insult, tom, Ala

battm A fi M Normal
Pate. flat vey Supc: intcrolent, Coneetth

r,.itr.ty Sc bools, er elven
rr-IPL 11" " li'r: "'Luc

l'p it tment of anon,

xt.nitoiner
Pierr. Truman NI., I Conee of ('stars

A1.11,t111.1 Polsticlunu 1 tisritittei
RI, trdsoth 0. P., Ast tart! Du et tor, IlivIsson

nom and I. mance, State Orp.trt
went of Ft. atton, t..oiiiery

rt. Ralph Chat: man, Com:sling and
0-10 e, ot 1 ion% 1 ft.1%, t ity

"f \!%' .t, t -styS. ,, 1 S,., t it !, It tit, I,
I. tut

Smith, (Mrs.) It- sic C., .1( am, SIpervisor,
East Tallaha..see

191

Smith, G. S., Supervisor of Instruction, Cull.
man County Schools, Cullntan

Smith, 0. Romaine, \'oungfolks Editor, The
r,,,,essive Formes, B tr tnirigham

Stewart, Frank R., Administrative Assistant,
State Department of Education, Montgomery

Tidwell, R. E, Assistant to the President,
Stillman College, Tuscaloosa; Executive
Committee of the Department

Tort etice, Andrew P., .Acting Head, Depart
nient of Agricultural Education, Tuskegee
Institute

I ri ST ITV TIONAL MEMBE.R
Library, Alabama Pulytechnic Institute, Au.

burn
ARIZONA

Best, (Mrs.) Bessie Kidd, Superintendent, Co.
ennitio County Schools, Flagstaff

Chadwick, Daniel R., Head Teacher, Cave
Creek District No. q, ;, Phoenix

Fleetham, Fay, Head Teacher, Douglas School,
Ilortglas

Haldeman, Della M., Teacher, Ganailo School,
(ianado

3oslin, Louis E. Superintendent of Schools,
Palo Verde

Kinkead, ( Mrs. ) Hazel K, Teacher, Pender-
gast met No.

Martin. ; Mrs.) Mary McCollum. Tearher, Re.

tic rd, iov
Reeve, (Mrs.) riot envy, Snpet int, intent, Pima

Cotmts !wok. Tucson
Smith. 1l.crold \V., Sup,rimendent of Schools,

ndale

ARKANSAS
1:!,(rong, W. V Sol.ot visor of
Francis County, For est City

t Nenti %V., Superintendent
Siloam rugs

Dian'. cosh ip. 1' V., Supervisor
C000t lintrtile
I) Sop s t sot of Sc food.,
c,,,,,;1

Ili afford. s isor of ols.
Vat, lint en County, Clinton

( astlebet r y, V , silpet , 1.0r of St hook,
Prairie County, Des Arr

(*mi.\ 00,1, R It ):tipertiortolent of Sc tools,
Like Village

(1.trk, 1. O, Stiperttitendeut of S, boots. Me-

l:, her
it-., I ,r 1, S1. r tr t, ..lc to Mina

V , :r Tolent of S. b.tols.
Pei; trifle

Si lion's, St.

of Sc !tools,

of S. honk,

ra'Istier

Hoot, High
School. Nano

/ c/ 0 140_1,1(
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Dagenhart, R. S., Supervisor of Schools, l'olk
County, Nlena

Further, Allen, Supervisor of Schools, Colum
hia County, Magnolia

Ford, A. W., Commicsioner of Education,
State Itepartment of Education, Little Rink

Forrest, .I. Superintendent of Schoolc,
Corning

Gaddy. Myrtle F.. Supervisor of Schools, Jack.
son ('ounty, Nem.port

Griswold. J. G.. Super visor of Schools, Dallas
County, Fordyce

Head, Robert A., Superintendent of Schools.
Lamar

Hiek, Charles A., Supervisor for Negro
Schools. State 1)epartment of Eilueatiot.,
Little Rock

Holmes, 0. G.. Supervisor of Schools, Boone
Count), Harr ism,

J awes M., Super visor of Schools,
Chem County. take Village

I .-e.:uatt. Ann, A!kansas I:duation Assoeia
non, Little Rork

k:aton, SAperintentlent, Howard
Comity Training Si. ho01, ulturral Springs

\\... Super visor of Schools, (irrrtt
Comity. Harm:mild

Coy, Super visor of Schools, Carroll
County, Herr y vine

Litt l'Itllllw, it ., Supervisor of Si hools,
Perry ( r y vine

Mt Cut.aou:. Dr,. tor, Division of Nek:ro
Ldlitatton. State I partment of Education.
1.ttlr Rock

M. K euzit., A. R., Stipernitt intent of St hook,
rolan

May es, John. Supervisor of Shoals, Mtssi
.ippt t "um), Wytheville

Moore. Fred, Stil.et visor of hool, Jettetson
omit), hue 11:uf1

Mor,..an, Roy it , Super t ',or of Si hoofs, (ixr
Hot Spring.

i41, \V K., Sititer isor of St hoots. White
outtty. Searcy

Parker. Maul o v. R., St:m.1%1.0r of St hoots,
1 Atli, Knee k.".;"t!.. 1.,1"%%Ii

Pelt). Paul .. A-so, tate Professor of
tion, 1 :.:%er ity of \ hatsas, Fa> etteville

Forrest. osier, Super vt,or of St hinds, Con
%%ay t "colts-, NI oi !Alton

P,0, II R. I secutt% e eetor, A rkansag
State Tea, r hz, rtnt Sy.arni. Slate lie
p r won, Lurie 1:och.

1'.1 van, Sup, (1,1f of S.111,06, Se
i't t

Ro!er ts. \V
local her. attun, Isirci.ity ut
.1tk in-as. I octte%ille

Ross, Clyde. Super visor of S, hook, Dt iw
Monti, ello

Ito/tuft I wrest. Exe,-iiti%; St.' !Oar., Arkarias
FIri, anon \ wow, Little Rock

5,.111. F Arkansas Edit, anon .Vsocia.
140,

St :it.- id, t . II 1. ,seer t !too of S. hook,
tiI t rtik

. .1.,. , rt. Sine Doe. re,
-! k t I: Nor co-.",it

-toy t'. I 1. , that .1:.1!: II.1(1( C
I 'fill. So;ifilw,,T
1 !of:.11 ( ts trice

iii Si t s S. tools
...loth. I .cr t vi-or of Si I'm'''. 1.o.(1011,11

11 \ \t . 1"'.,!t
' !1.-:. S.: ,10, ,: . t:L

:. 1t ...r of s
t a). aa
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Thornton, R. H., Supervisor of Schools, Grant
County, Sheridan

Thomasson, R. 11., Supervisor of Schools,
('lark County, Arkadelphia

Torry, Harry, Supervisor of Schools, Monroe
County, Clat endon

Trier, (Mrs.) (irate H., Supervisor of Schools,
11'oocirtiff County, Augusta

Tucker, M. C., Supervisor of Schools, John-
son County. Clarksville

11'illiainson, Horace, Supervisor of Schools,
Union County, El Dorado

Wilson, E. 11., Supervisor of Schools, Yell
County, Danville

INSTITUTIONAL. MEMBER
Torre% son Library, Arkansas State Teachers

College, Conway

CA1.1101tNIA
Atkins, Charles IL, Superintendent of Schools,

.inatlor County, Jackson
Handy. Eleanor k., Superintendent of Schools,

Volt) aunty, \Voodlaricl
Itequette, Alhert F., Superinteritlent of Schools,

Placer County. Auburn
Ity riles, Msecant. General Super visor of

tom non, NI endocitio County, l'kiah
Carroll, John S., Hollvttood Division, Field

Enterprises, tigtIrs
Clark. Gem ge W., Superintendent of Schools,

Muttcif ( unity, Meet ed
('ar%%ttoti. Hal I)., Soper iliteinktit of Schools,

Santa Barbara County. Santa Barbara
Cohen, Milton S., Superintendent of Schools,

Ingo County, Independence
I ci vtison, blurry y 1... \\*ruff, Covina
Ganberg, l.urillr, Superit.trtitlent of Schools,

Lassen County. Susanville
Ior)rtdtit. Anna F., I ;clieral Supervisor of

St hook, Scotorii.1 County, Santa Rosa
Cot.son, (Mrs.) Bernice, Superintendent of

Schools, Sutter County, N'utia ('ity
Gibson. (Mrs. ) Carmen, Director of Cur-

t iculum, Imperial County, El Centro
I Ianirlton. De Forest. *Superintendent of

S, Louis, Sonoma County, Santa Roca
I lardest Seth D., Suprtrucrulnt of Schools.

San I tie...0 County. San Diego
Hart. Anna Marie. Super visor of Schools,

Wvaver vine
Harr, Leo Il., District Superintendent of

Sthmds, Pond, Commuter 011 Rural Life
and Edwation on the World Scene

Hakes. John D., As-itdant Superttuctitient of
5, hook. Oi Aug'. Cunt' Santa Ana
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ROSTER OF MEMBERS

Kai, Clayton E., Consultant in Elementary
Education, Riverside County, Riversule

Kendall, Glenn, President, Chico State Col.
lege. Chico

Kepley, (Mrs.) Ruth A., Director of Etitica
lion, Imperial County, El Centro

Iklarrin, Walter G., Superintendent of Schools,
Fresno County, Fresno

Meade, (Mrs.) Agnes \Veber, Superintendent
of Schools, Yuba County, Marysville

Morphet, Edgar Professor, School of Edu-
cation, University of California, Berkeley

Morris, Perry S., District Superintendent of
Schools. Ramona

Nfostowski John J., Agriculture Teacher, Lodi
Nance, (Mrs.) Afton, Elementary Consultant,

State Department of Fchicaiion, Sacramento
°serried& Ruth, Consultant in Ritral duca-

tion, 1.3..r11 Comity, Sikanville
Paul, John F., Curriculum Com-dm:me, San

Diego County, San Dieo
Price, Thomas fi County and District Super

in,,riderit. Mariposa County School
Ihttict Mariiosa

Rhodes. Alvin E.. Superintendrit of Schools,
San I ins (11eso County. San 1.111. 0),.0;
Co Chairman. Nanotial Cr-ii:;sion on the
Intermediate .tInoitrative Unit

Roberts, W. F.. Sopetinteernt of School.
Cantv. Yreka

Rogers, l mr., S Dliector, I tistrin.
tional 1Lu,nal. a'lo' t.: Coop!.y. Ao.
linen Val-ti Si;.. of School.,
.111ncila

Linton T.. Sit;i:tint.-ndent of
S.-bools fit 'nee County. Sa.lta Ana

Sletcold, lu Dean I., Coordinator of Secon-
dary School., Contra County. \Lwow.

Elementary Consultant,
S tanislaw, County. Mode..to

Spencer, (Mrs 1 Irene, General Supervisor of
Schools. Contra ('o1 Cotult \\*Ain't Creek

Starr, (Mrs.i Irene \V., Dit,tor of Special
Edo, atom, San I iris (1m-p, County, San

(P....p(e
Stockton. I t..e . S11-ell.tcdent of School.

1<rro County, 11,;,!...fel.!
St.r, Stir, I 119cl:tient of School.

Monterey County, Salinas
Snood, Cl.. a, General Supers isor, Impyrial

Cotrity. Fl Centro
Thrall, ( Iturion, Suprmtendent of S,hools,

S AP 11,1 o.tr,ltnn Cointy Sart lIernardino
Tierney. 11.1111, \f., So: et imendent of
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INSTITUTIONAL Ith 14SENS

California State Library, Sacratnento
Curriculum Laboratory, County Schools Office,

San Bernardino
Dunbar Union F.lenientary School, Glen Ellen
I lontiold Librar y, Clat ernont College, Clare-

mont
Library, Humboldt State College, Arcata
Library, University of California, Berkeley
Library, Chico State College, Chico
Library, University of California, Davis
Library, Fresno State College, Fresno
Library, Santa Barbara County Schools, Goleta
Library, Los Angeles State College, Los

A neles
Library, University of California, Los Angeles
Library, Unit ersity of Southern California,

Los Angeles
Library, University of Redlands, Redlands
Library. San lose State College, San Jose
Sian Teacher's Club, Del Mar
Petaluma City Elementary School District,

Petaluma
San Diego State College, San Diego

COLORADO
Archer, (Mrs.) M. Adlla, Superintendent of

Schools, Fremont County, Canon City
Mild. Lucy ('.. dministrative Assistant, State

Department of Education, Denver
Bishop, \V. E., Superintendent of Schools,

Englewood; Eecutive Committee of the De.
pittotent

Colbrrt F.., Division of Field Service,
(-olorado Education Association, Denver

Itavidsoti, Reva Superintendent of Schools,
Powers County, Lamar

Caatibereer, (Mrs.) Janet. Superintendent of
Schools, Logan County, Sterling

Heid, Bertha. Superintendent of Schools,
Admits County, Brighton

Kettle, Frances F.., Supetintentlnt of Schools,
Custer County. \Vestcliffe

I.,,rtrrig. (Mr 1 Lucille IL, Elementary Super-
vi-n. State Dr:. ir,tnerit of Education. Denver

Imek Mitt. M Ian, Superintendent of Schools.
Moran Cm av, Fort ftlor,:ati

Iocidwick. Pau N.. Superintendent of Schools,
\Veld Count y, veley

Lytle, Ruth R., Superintendent of Schools,
()tyro Comity, I.a junta-. State Director;
Advt..' v Council to the National Commie.
.ion on the lc trrturiliate Administrative Unit

Mary C. Sore! interident of Schools,
Plieldo Comity, Pueblo

Maeee. ( t...1 Nada It., Soy rintendent of
A1,011o.1 rot:IttY latno:a

!slat nti, (Mrs 1 Hazel 1.. Snipe! interident of
S,hools, Petit Comity, loas Animas

Fciriock, Cleo \Vildenan Superintendent of
5, l-ools. llouler County, Ili rider

SAN ace. Mat Suer cut, nth nt of Schools,
Delta County, 11013

Scott. Nora I. Su:mit:tendon of Schools.
Cicinty, Certtal City

S enry. P.Ilic ifirlmlnt of
C -nay, Craig

T.,Ior Dorn, . 1... 1.0II Cieuo:;..siner of
1.!ii..,:on, State 11--; ,moral of Educatin,
Dr1:11.1

Clare I., Superintendent of Schools.
\loiettinia Comity, Cortyr

( Cidco, Superintendent of
V.' Coont%, Lake City

I . \ . Lon/Ica
I C1:10 of }',111, .111011,

;. ..11`%

I n1 tot N.11;01!:41 I .1:II:et, facia, Deliver



194

CONNECTICUT
Graff, George E.. Superintendent of Rural Edu-

cation. State Department of Education,
Rockville

Dustin, Margaret, Elementary Supervisor, State
Department of Education, Unionville

McDonald, (Mrs.) Helen B., Elementary
Supervisor, State Department of Education,
Winstead

Nyhal..).en, Ernest 0., Chief, Bureau of Rural
Super visory Service, State Department of
Education, Hart ford Executive Committee
of the Department: Ntate Director; Advisory
Council to the National ('ommision on the
Intermediate Administrative Unit

Outlaw. Guy T., Teacher. Andover Elementary
School, Andover

Reilly, John C., Superintendent of Rural Edu
cation, State Department of Education,
Willimantic; deceased April tyt6

Seidel, Ida E., Elementary Supervisor, State
Department of Education, Willimantic

Shultz, 1Viliner 1... Superintendent of Rural
Education, State Depar mem of Education,
Canaan

Stoddard, Paul W., Principal, Housatonic
Valley Regional High School, Falls Village

Umbel ger. \\*Ohs H., Superintendent of Rural
Eflimanon, State Department of Education,
Nor vi ich

Walker, ( r,.1 M. F., The Eucational Pub.
Cimipany, Darien

1)EI.AWARE
Afncli.."11. Calvin E., Rural Elcntary Super

visor. S!ate 1).,..ittnellt of I'c;btcc 11111111'
ti,,11. 1:1:1111:t1,11; Shire Doc, for

Pan:. .%tistiti II., Prim ipal. Oak (Grove School,
Elsineer

Dom:1as. Mary A., Teacher, Itistrict c,
11, lolar

ol,rev, e,too G., Soper. iot of Trans
pot t ohm, State 11(131nm-to of In.
struf not.. Dover

C' R IIrLlstarr State Edo, atom
A ,,:t. !lover

Grace , Teacher, hat inowt..n
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Dawson, Howard A., Director, l)is;sion of
Rural Service, National Education t.ssocia
lion; Executive Secretary of the 1)epai tment

Ellena, William J., Director of Publications,
National Commission on Teacher Educa
t ion and Professional Standards, NatiGnal
Education Association

Eessenden, (Mrs.) Jewell C., Division of Re.
search and Training, Federal Extension Sees,-
ice, U. S. Department of Agriculture

Eitzater, C. O., County and Rural School
Administration, School Administration
Branch, Office of Education U. S. Depart.
nient of Health, Education, and Welfare

Franceth, Jane, Rural Education, Elementary
Schools, Instruction, Organization, and Serif-
ices Branch, Office of Education, U. S. De.
partment of Health, Education, and 1Velfare;
Committee on Recruitment and Preparation
of Rural Teachers

Guernsey', George T., Assistant Director, De.
pat tment of Education, American Frdera
non of Latior-Congre of Industrial Organi
ration

Hess, %Vatter F. Managing Editor, National
Association of Secondary School Principals,
National Education Association

Clayton D., School Finance, School
Administration Branch, Mee of Education,
V. S. Department of Ilealth, Edui anon, and
1Velfare

Ientferg, Robert M., Assistant Director, Di-
vision of Rural Sri' % ice, National Education
A.aation; A ssl`1.111t Ercntive Sec !Mar).of the 1 hat twent

Jame,. Stet:hen. 1/n r tot. I:flocatinn and Rural
Diviion, Automotive Safety Foundation

Johnson. Eli:alfeth S., Chief. Diviion of Child
Labor, liurrau of Labor Standards, U. S
I irpartownt of Libor.

Johnson, Reuben, Assistant Legislative Secre-
tary, National Eat niers Union

Lewis, Gem ode M., Upper Grades. Elemn
tars. Schools. T tisn diction, Otcaniraiion and
Sur chi.. licanch, Office of Education, 1'. S.
Department of Ilcaltli. Education. and Wel
fare

McClure. Worth. Eseentive Secretary, Ameri
Assm anion of School Administrators,

National Edit:anon Association
\ftConttell. Beatrice. Chief, State Services

V111111. Blur f I .abor Stand:tuts, P. S.
1 tepattment of 1 .Shur

McKeever. Nell, A.o.t.ctit Chirf, Ilealth
V.1..k.atoot. Health Set vire. 11'. S lie
p It 1,[14.11I of health, .itton, Velfare

1,!latnl. at. 1. , 1 h% ',um of Rural lsctvrce,
N cnu Dal F,l i. anon

Pope. For Ithant, S, Imol% Section.
'If .to,11, %nto] Sri r

Division of Military Pr...wine% Air Force
Headquarters
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FLORIDA
Braxton, (Mrs.) Kathleen McCeachy, Teacher,

Chipley School, NVashington County Schools,
Chipley

Christian, Floyd T., Superintendent, Pinellas
Count Schools, Clearwater

Darden, Woodrow I., Superintendent, Brevard
County Schools, Titusville

Farnell, J. Crockett, Superintendent, Hills.
borough County Schools, Tampa; State Di.
rector, Advisory Connell to the National
Commission on tht Intermediate Adminis
trative Unit

Gaul:mitt, W. H., I Or Member, Orlando
Harden, ('laude M.. Sr., Superintendent, Polk

County Schools. Bartow
}'froward, Superintendent. Marion Coun

ty Schools, Ocala
McCall, Allen 1)., General Supervisor, Santa

Rosa County S. hoots, Milton
Milwee, R. T., Superintendent, Seminole Couri

tv Schools, Sanford
Smith, Thomas F, Stmer nit rodent, Bay Coun

ty St hoots, Panama City
Simon, Elital.oh. Super visor of Fdocation of

Mier ant Child! en, Palm Brach County
Si hoots. %Vest Palm Beach

Vaughn, C A Jr Stipet tmendent. Lake Coun
tv Schools, Tavares

NVilkinson, R. W.. Superintendent, Hamilton
Contit y Sclaols, J pe

I NSTI TVTI(1.41. Mu MNER
Board of Public Instruction, F....cambia County,

.icula

E. F.. Principal. \Vrens !Ha School,
Jrifet sot County Schools. Wr ns

AMIN ay, Enema. SO% ester Schein. Worth
Comity S. !tools. Sylvester

Bailey, (rs. ) Fltr Meth Moss. Supervisor,
('I.'raker County Schnnlc, Canton

Iloyd, \Vino. M., CI...1i man, Rural Service
of Parrots and

r, 1. .1(airss (Il
.'s..Iite, S1;or ottoodent, Madison

).(noIsville
Butt:hart% Krba, I lirotor, Resource t's.e Editea-

tw, D..srtioent of Education. Unieer<iiy
of (ivoroa, ..sthrn

hrrry. Joe.. Sitrilt(coolerit. Del<alls Comity
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Jones, Sarah L., Chief Library Consultant,
State De_partment of Education, Atlanta

K enimer, Zade. Superintendent, Harris Court.
ty Schools, Hamilton

Leake, F. 1)., Superintendent, M'alker County
Schools, Lafayette

Lott. Dan \V., Superintendent, Atkinson Coun
ty Schools, Pearson

Martin, George 1., Director of Vocational Ed.
ueation, State Department of Education,
Atlanta

Nix, Lucile, Chief Library Consultant, State
Department of Education, Atlanta

Pafford, W. E., Director, Division of Field
Service, State Department of Education,
Atlanta

Phillips, K. N., Superintendent, Irwin County
Schools, Ocilla

Phillips, W. 0., Superintendent, Emanuel
County Schools, Swainsboro

Rigsby, E. R., Vocational Agriculture Instriic
(or, Camilla Consolidated Schools, Mitchell
C...nty Schools, Camilla

Saxon, J. Harold, Executive Secretary, Georgia
Education .Association, Atlanta

Smith, Allen C., Director, Division of Staff
Services, State Depar tment of Education,
Atlanta

Smith, J. Wilkins, Superintendent, Coweta
titmy Schools, Newnan

Smith, Wilham S., Superintendent, Charlton
County Schools, Folkston; State Director ;
National Commission on the Intermediate
Administrative Units,rarrry, W. P., Superintendent, Cobb
County Schools, Marietta

Strickland, A. J., Superintendent of Schools,
Trion

Tabor. Lewis W., Suerintender., Houston
County Schools, Perry

Terry, John H., Blue Bird Body Cs.mpany,
Fort 'alley

Thigpen, (Mrs.) Clifford, Superintendent,
TT rillen County Schools.. Soperton

West, Paul D., Superintendent. Fulton County
Schools, Atlanta

intherly, A. T., Superintendent, Twiggs
County Schools, Jeffersonville

Womack, H. P.. Superintendent, Ittilloch Coun
ty Schools, Statesboro

I tiSTITVTIONAI. MF IHRRRS
.i),, ,try. tmyrrsity of Getireia, Athens

I .ibrary, Gem gut Teachers College, College.
boro

I 'I.. . North (-...or,ia College. Dahltmega
W. C. Iti Ntiontrial Library, Columbus

IDAHO
C,..tt try, Edith E., Elementary Supervisor,

Cleat wate: ('aunty, Orofino; Advisory Cotin
II to the SaIirmal on the In.
r. r mediate Administrative Unit

E skin, Karl rune S., Superintendent of
S. 3 et sone Comity, Jerome
.11.10, Mrs. Eba M.. Super:int mient of
S 1.-ols. I ..re Comity. Mountain II lime

(:i intetoltit of Schools,
I 1:sti ict A etnotit Comity, St. Anthony

1 !ohne, Amos, B., Einentary Super,visor,
Bear Lake County. Paris

Stt idly. Doris, Super intendent of Schools,
Ttt in Falls County. 'twit. Fall,

\Vat ier. Carl 1\'., Super u,:e n.1. tit of Schools,
cpinir, pert

V.-':1 ova, ilc:let I , PI in, ;pal. I ;tact Si hoot,
tame
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ILLINOIS
Bailey, Dwight L., Director of Rural Educa

Bon, Western Illinois State Teachers Col.
lege, Macomb

LBent, I.eo, Dean, College of Education, Bradley
University, Peoria

Black, Luther j., Secretary, State Teachers
Certification Board, State Department of
Public Instruction, Springfield; ( ommittee on
Recruitment and Preparation of Rural
Teachers

Blair, Clarence D., Superintendent of Schools,
St. (lair County, Belleville

Brudi, I.aarence E., Superintendent of Schools,
Carroll County, Mt. Carroll

Carney, Mabel, I tie Moubet, Marseilles
Conklin, Paul S., Superintendent of Schools,

lVinnehago County, Rockford
Cox, John K., Secretary, General Service's,

Ch irag°Crackel, N'erne E.. Seiperiutcnilent of Schools,
\\*ill County. Joliet

De.% re.e. Forest I. , Superintendent,
Community I iiit School District No. 3.
'Taylorville

Deyoe, P. G., Profe:sor, Agricultural Educa
Bon, University of Illinois. Urbana

Dickey, A. N1'., Superintendent of Schools. De
Witt ('runty, Clinton

Dixon. Dorothy I.. A s-istant Superintendent in
Charge of Super vi.lon, :McDonough County.
Mat omb

Elliott, R. H., Superintendent of School.,
ounty, en ville

Fricke, Louise. Superintiunlent of School.,
Hendersoti County, (1plawka

Goodrich. ( Mrs I 1.11:11e. Superintendent of
School.. Livingston Comity, Pontiac

Hance, NV:, yne. Sup,riiii,-tolint of Schools,
Cunibeland Count y, Toledo

liar.hbar.ger. Ernest M., Superintendent of
Schools. Can:paler, Comity. r bana

Hawley, Rat-. Suf.,: it, tenderit of S.Ionb:, La
Salle County, Oda.. a

I Hem Naomi. Exec cve Se, r etary. lilitinis
Cooinu..,,i; nn hild:en. field

Keefe. J .\ Sciperuuei.dent of St }:.cols, Ford
County. l'4 ton

Reehnir, Paul F.. Supt cruen.1.nr of Sc
Co:niuliciu Itor ScI. 1101 111.41.1(1 No. 4. Paris

KriIpn, Royce II Direetor. Edo,. ational
search, F:. (ocilicion and Comparly, Chi

I,awrcuce. ( Mr. F '41 ire 'S. 1 IC Cl...(11
111.111, 11'.11:1.!. Home Illit van Fc.lcr.inon. -NIc
Lean

I ...!T! cr. /I ,r.1.1 (1 . su;. of of Set ool.
il.ur NI.,1"t1
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1-',1%..,rds County C,cu:aitlity Unit Se lucid
11:di ot No 1, Albion
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Mueller, E. ., Secretary, Rural Church Pro.
gram, National Lutheran Council, Chicago

Olsen, Hans C. Director, Rural Education,
Eastern Illinois State College, Charleston

Peck, J. R.1, Superintendent of Schools, Knox
County (calesburg
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Moore, Paul State 11 Club Leader, Mon.
tans State Colltioe, Rottman

Moore, (Mrs.) %1 innafern H., Supervisor of
Rural Schools, Mate Department of Public
Ins tructinn, Helena

M urphs ( (Mrs.) Anna J Superintendent of
Schools, Mineral County, Superior

Peterson, Hatred Superintendent of
&hook, Path County, 1.1vinomon

Peterson, (Mrs.? !Anion Lite Afember,
Kalispell

Parse, Waive K., Superintendent of Schools,
Granite County, Philipsburg

Merle, (Hrs.1 Opal, Superintendent of
Schools, Hill County, Havre

Spenritt, ( Mrs.) May y., Superintendent of
Schools, (Iolden Valley County, kygate

&nitres, Cienevieve, Deputy Superintendent of
Public Instruction, State Department of
Puhlic Instruction Helena

Taft, Laura Jane, Superintendent of Schools,
Glacier County, Cut Bank

Ter wit ont, Alice H., Superintendent of
Schools, Liberty County, Chester

Thorsen, Mildred, StIllenlltendent of Schonlgt
Richland Cotinlv, Sidney

tinter, (Mrs.) Thelma S., Superintendent of
Selinols, Blaine County, Chinook

Walker, Itiatnittitri P., Narcotic &titration
Consultant. Montana State Sensed of Health,
Ht Iona

WI isht, (Mrs.) Margaret M., Superintendent
of Schools, Dawson County, Clendive

1,+ttrutin?.st. Mt mars
Library, Montana State University, Missoula

NEBRASKA
Andersen, Olga, Superintendent of Schools,

Sarpy County, Papillion
Bennett, chine, Superintendent of Schools,

Sheridan County, Rushville
Bigelow, Doris, Superintendent of Srhnnls,

(iosper County, Elwtifill: Stale 1)k...clot
Ilratteti. (Mrs,) Edna. Superintendent of

5,1 mole, Iced N illow County, Mc Cook
Campbell, (Mrs.) Anne, Superintendent of

St boots. Madison Count y, Madison
Cnnistock, ( Mrs.) Hatch, Superintendent of

Schools, York County, York
Comm ttgli am, Eldon P,, Superintendent of

Schools, Hall County, (amid Island
Day. (Mrs.) Myrtle V., Superintendent of

School,. Dixon County, Ponca
Delnitteer. Lena C., Superitm Mew of St.lmols,

It ity. .trd Comity. St. Paul
Dutton, (Mrs t M at caret II., Superintendent

of S boots, !tiid Couto y, el open
Et hard. Bessie F., Sum.r mien, of Schools,

Pat,. nee County, Pawnee City
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Ellitioq, (Mrs.) nigh/III A., !Nye intenticul
e !Whim's, Saunders t aunty, 1% shoo

Farley, Rosalie %V., Coordinator, In-Service
rilin anon, Tearhers College, l'utiversity 01
Nebraska, Lincoln

(ilman, (SDP, ) Moselle, Beatrice
Udmurt, Mary, Superintendent of Schools,

('weer County Broken Dow
IDorman, Frank L, Dean, College pf Educe,

Mini University of Omaha, timatott Cunt,
mince on Nei ruititient and Preparation of
Rural Teachers

f rs I r ma, Superintendent of
Schuok, M.111111411 ('unity L Kimball

Cueelmen, EMMA D., NULler NAHA of
S'lloilift, Frontier County, Storks ille

II minks, ( Mrs, A., Slum, insentient of
Schools, kteliardstin Cilium, Falls City

Hamer, W. J Field EnterpriAes, Inc., Ism.
coin

Hayes, Dale K. A i i mn Professor of KtilICA,
titlfl, verAity of

htit4a, Lincoln
II syw,ii 11, r.. \V01:011 Superintendent of

Schools, 1irant County, 11 yatuits
Kteuller, Jessie (T., Stiperin tenon! of Schools,

S ;int r Counts., Fullerton
Mt Beth, ()live M., Superintendent of %hook,

Polk County, Osceola
Miller. ( Mrs, ) Esther 11,, Superintendent of

Schools, Brown County, A in.wnrth
( sh aw, Edith, Superintendent of Sell nols,

Cho enne enmity, Sidney
OsAmes Mrs.1 Ruth, Superintendent of

zschunts, talota County, Dakota City
Chipman, Clara, Stutertnictitlent of Si hook,

Thin stun County, Pender
Quirk, !intuit A., Superintendent of Sehotils,

Platte Cminty, Crthimliits; Advisory Council
to the National Cnitimissinn on the Inter.
mediate Administrative Unit

Rinker, Emma, Superintendent of Schools,
Fillmore County, (,enrva

Rum, Evelyn I)., incipal and litisiness r<in
cat inn Teacher, Wilber 1111th Sshoolt

(\1rs.I Mary W.. Stiller
St Foal., Clay County, Clay Center

Smith, Leon 11., Superintendent of Schools,
Douglas Count v, Omaha

Stoneman, Merle A., Professor of Schnol Ad
inun.tratum, Teachers Collepe, Cniyersily
of Nell% a skit, Lint-tilt,

'nets., If. Jeannette, Assistant professor of
Rural Filmation, Neliraka State Te.o:b pp.
Colleve, Ch on

ViP. A. Clarence. S111.111,1! rodent of Schools,
sVashinetrin Cutouts , /Hair

Warin:!, 1 I Ite ,T orient of
Selmuls, Stanton ('"dilly, intimTarp. Paul A., \\;.1, rah, hifw

Mnulrn
Whitten. Merritt, Superintendent of Schools,

(slur Comity, Nebraska ('sty
INSTIIITItINA: 111110

Library, Midland ollect., Ftrnwnt
!alum' Nebraska Slate Teachers Collette,

('I ad on
1.0 rats \thrnka State Ti arlirt: C,11i.c,

K, icy
1 'I.: at v. N eltr.tsLa State 're: hers ollee,

11 "a\ tie
Liltrary, I'lliverits of Omaha, (wiat.a

N F:VA 1)A
A01.0,31, Helena, Flt mentary Teat her,

DepthHt'-t (11. 1 r (li.10.1 at Student. I ni
tf it V of on

111. oi, ciit on , S lir , iateit of
1: stint 11,h, C..tt Ii, l.tr.o.etit of

P.11)11% 1:1 to lion, riruI (lts,

TEACHING IN THE SMALL COMMUNITY

Frugoli, OW.) Roger, Teacher, Glendale
School, Stiarko

thief. koberi 11., Teacher, Tahoe Sclaal Dia.
trim Douglas County, Zephyr Vowel State
Director

(111ra,1 Clara, Rural Teacher, PeuttOps
School, Wle

Miller, florid ),, Teaching Principal, Duck,
water Santo Duckwiltr

Need, Flo, Deputy State Superintendent of
Public Instruction, Second Supervisory Die,
(net, State 1tepartnieut of Public lnstruc.
lion, Ely

St, Cyr, (Mrs.) Edith L., Teaching. Principal,
Clover Valley School, Cietchell ?dine, Got,
condo

NEW IIAMPSIIIRE
Appleton Paviil, Superintendent, Supervisory

Union No. y, Conway' State Director
II tit% en , Supervisory

him% No. 4r, 'Pet erhornittch
Hewlett, Phil A, Superintendent, Supervisory

Day, John W Superintendent, Supervisory
l'n1lin No. eh Vnifelloro

thtllaeher, Alma S. Eseter
pithrtliati A., Superintendent, Sumter

eisur Cilimi No. sA, Salem
Pierre, Arthur E. Superintendent, Supervisory

Union No. ." ;mover
Ramsay, S11111111111.11i1 vitt, Supervisory

('limn Nn.
Toll, Arthur F.:, Superintendent, Supervisory

(*mon No, SI), Stone rswurth

N JERSEY
Bair, Carl S1., Superintendent of Schools,

()craft County, Toms Steer
Itaki,en, F.. H., Director, Rural Scouting, Boy

Si outs of Attierira, New Brunswick,
Bean, Alpert M., Superintendent of Schools,

Camden County, Camden
Ells.. Harry K., Int reinr, Sc honl Itelations,

Bite Stouts of America, New lirtittsvirk
Eve, M a reia A., 1.1fe Atember, Belvidere
Ilut' tut k, Anne, Assistant I hrector, Elementary

Filitea min, State I tom nnent of r.ductat ion,
Tr 1.1110n

kits ie, ( M rs. ralythe , Teacher,
I ;how ester County, Pitman

I .aii rente, Clifton, tupet intention, \Val :we
Consolidated St hunt, Sussex

Farms H., I IcIping 'Teacher, Salem
County, Fluter

Moimonlohn, Superintendent of St houls,
Iturlington rowdy, ND Dolly

Wert., Howard, Ir., Superintendent of
Si hauls, Salem ('many, Salem

14.111sohnff. (Mrs.) Priscilla It. !tie cinr of
Rehalolitation, Monmouth Nfeitiorial I I os.
pdal, Lung Branch

I( ot-tp.on, Thomas C., Pt ...idol!, New tersey
State Tr311.1r. 0.11ev, (;18,,,horu; Fxt.u

r(ffiffilitfre of Ow h pu ttirilt
Si. Islet, FAtut F., 11111.1nr at bet, esicr

y. Pitman
s Sampson (1., Superintendent of Si-loads,

Smiler set County, Somerville
Stratton, Slason A., Superintendent of Schools,

Atlantic County, Mays Landing; State Di
rector

Sordid,. 1 ,wnmemlem of St lion's,
l'a ait County, l'ai,a tutu

N rht,,t1, A., sop. to ft(
Cntliity, 1 '01411,v/tilt

?(14, lirtha C., I /it 1.1 lot of rittrat
....turn Ihs Farmers I 'num, Trenton
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ROSTER OF MENSERS

NEW MEXICO
roperton, Stiperimemlent, I' mon Omit.

Iv Kr/tools, Clayton
Carroll, f Alta, i %%Vienna nel.onsi, Teacher'

Denuding
COMM, Ent tit, Superintendent, Torrance Coun

ty Schools Eataticia
Dilutes, . (irti.1 Ellen 1141111,11, Director

Teacher Ancation, State Department of
Education. Santa Fe

Horan, f hies./ Ituhv, Superintendent, Curry
County chools, tiovis

Canter., Katherine P., Superintendent of In.
Struction, I.os .1.utlas

nod,. Alfonso .1., .Solicrintentlent of Srhonls,
Vaughn

Hatch, G. Lynn, Superintendent, Hidal.n
County dhook, 1.0rdslmra

tero, Pablo, Principal, kihera School,
14 Myra

Lusk, Mrs iciirg la State Superiotem
dent of Pulilm I ll"tr ucluitt, Stale Itparluied
of Mot alum, !Cana h.

Nunn. Sittirrint entlent of Shonk,
Sp, morn ; Maiming Cotonotee, Soul 111% est

Nevinnid Con en enve tan Administrative
Luader .lito Servine r

padilia, S. N 'Poacher,
Peanut., (Mrs I Mena, Teat her Cont.hat 1 lion
Pierson. Maude. Stiprei.or, Curry County

Schonls,
Salts, I Soper mtemient, Smut in

Omni y. Socorro
Saimkon, ?Ors 1 Lot jilt Super

Litivoln County Schools, II olivoriod
Selmilipelt, ( NI is.) Faltia E., Teacher, Silver

City
Sininger, Director, Teacher It'.ducat tun,

New Mesieu II 'Wands Vniver sit y,
Yegatt

Ifashel H., Superint en (tell, entire Con.
solid:toed Schtml, Bayard ; Advisory Catint
to the National Commission on the Inter.
mediate Adnunitrative Unit

(Mrs I Lillian, !knoll-% ism, Salukis al
rtint% Sclinnls, Item:ditto

Sttan. It I I.. iticipal, A norms Consnlidatell
School. Animas

Ttinfiell, Hal, Superintendent of Schools,
Est ;trivia

NYarstm, ( Mrs. I Mary R.. Supervisor, Collie
Cmisidulatrt1 S, hold. Bayard

NVIiittley. II %them M., Super inttlidet of
Nf n ell

NVontl. (Mr. her C., Soperd.teridnt of
soire,I,,, \\*a ont M mind

1'04111-n,4i.
Library, Ea "ion Ne* r it'll I .;vel .11Y,

PurtalesLibrary, New Mexico A & NI ('throe, State
Cidlege

University of New NI ow 0, A Ihiettiri que

N W YORK
,NI.er, , \\*Miami D.. !lemlent of

S. hr,e1, SOinbarie
F., crest ., I tistri. t Situ rim. nclent of

Sdinols. Clinton County, Peru
Harper. George A., titrict Superintendent of

Gi.nrk,re (-molt% Batavia
fiaithohmiew. ( Mt us t II (len It . I n.tr

rtIdelt of St hums, Wa.l.triglitil count).

II 14..
Worn. , 1;,..t Stpen,.trnrlent tit

S, .te : 1.1C.I
11,inds. (11th. I iiii Sii nos ',dent of

hebnar
et man, 11. , o,,ot of

S. hoots, otitomet y ( -minty, Fort Plain

2O

Hrown, Clatftutt District Superintendent of
Schools, aratoa County. tireenfield Center

deS., Profestur of HIRAI
Sot tolugv, Trittlith C011egl, Colombia ni.
versus,. New Turk City

I Ivan, Dullard L, Director, iloatii of
operative Educational Service'', White P1111111

Hurl , W. N., District Superintendent of
Erit County, Ego Maori

Boo, (him) Norio* ti., [Muriel Euperinten
deli of Schools, Chrinutia County, Horse.
heads

Ilorrerweerh, Lot ,lifetobr._, Pnfrithot of
Educational Ailtomistrationi Emeritus, Cot.
tell Viiiver.sity, Ithaca National Commit'.
slum on the Intermediate Administrative
lint

Carter, ti. 3,, District Superintendent of
Schools, Steulen County, Avoca

Chapman, %Incite I.., District Superintendent
of Schools, Seneca County, Ovid

Cheney, A. Morel's, Secretary, Dairy men's
League Cooperative Association, New York.
City

Clark, Claude II, District Superintendent of
Ss honk, Essex County, ninottlittotille

Clark, E. H., I tistriet Superintendent of
Schools, I:reen County, Athens

Coililing, James 11' District Superintendent
of Schools, Clinton County, Chary

Cris', (Mrs, Atm Hull, District Superinten
dent of Sulontls, Orange County, Mont.
giimery

Drank Profe.sor %of FAInt atinn,
I...KIRI% tillege, Columbia IL nivrrsity, New
York City

!Lotion', Ciento. N., District Superintendent of
Schmils, Stuliett Rath

!minim', E. Craig, District Surirrimendent of
Si hinds, Tompkins Comity, Nen field,

Dunsitintir, C. l Director, Marti of ( °orlon.
live I:durations) Services, Weincliesic- oun
ty, Katonah

Dorlach. (Mrs. ) Theresa, R11 Park Avenue,
New York City

Elliott, Lloyd If., Associate Professor of lior31
Edormaiii. Cornell l*niversity, Ithaca

Ford, ( Mr!, I Thomas J., Director of School
Relations, (kit Scouts of the Potted States
of A ineriva, New York City

Foreman, Lester H., Dictrit Soper int violent
of Schools. ?motor (*ninny, Pit litlird

Foster, Pred P, District Superintendent of
Schools. Clietia two County, A (ion

French, Harold I'. /Are .11esnbitr, Loudonville
Gd.hin, Kenneth E., District Stmt

a( Schoalc, Cattaiattgos County, East Rat

Green. Edward T., Supervising Principal,
New Perldi Central Selmol, New Perlin

Griffin, Frativis F. Chief. lime:tit of Rural
Admit. gratis- e Services. State Education
I porno, lit, Albany ; State Du mot

Gins,. II art y NV., District Superintendent of
School.. N ....au (*ninny, M inenla; President.
Division of Comity and Rural Area Super-
intendents, 1 9t5 -F6

hakes, Elton I., District Superintendent of
Schools. Rensselaer 'Pro)

flakes. W. (i.0 ford, )ti. trio Superintend-tit
of St lint,1, I inns hues. Omni y.

Il,nn,ltnn, Leon NV., District Stip( rintendent of
Srlinni., Madison County. Mot

I larkne.", Archie W., I li"t rict Superintendent
of School', Erie (-notify. Williamvill

Harrold. John %V., District Superintendent of
Schonls, Clinton County, Ent-Mime Depot

11.01..net 11.unh1 s 1 twin? Stiperincntletit of

(4' ""K 11""'"'"I int I mi... hiss nwl. Diitict Stit.i.riminlent of
Si inok (;tiie (-minty. veril

Evvlyti R.. Prtif I....in of Education,
State Teat hers College, Oneonta; Committee
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g.tt Recruitment and Preparation of Rural
Tqachert

Hoe Idtlit, Synod /1,, !Nutlet Superintendent of
Schools, grit County, Buffalo

Dolitnan. . Moselle, District Superintendent
0 Motif, Niagara County, Lewiston

Hoffmann, Manley R., District Superintendent
0 Seim I, Putnam County, Cermet

Holmes, Ha told iatrict Superintendent of
Sehr.ol, Columbia County, Copake

Boat, In F, )1r,, District Superintendent of
50101 Normand County, New City

Hutchins, Margaret. Professor of Home Fee.
tunnies Ftitnation, Cornell University, Ithaca

a arlion j., District Superimendent
of Schools, Chtmung County, Elmira

Johnson, Howard k., District Superintendent
of Schools, Broome County, Ittposit

hrenart, Joseph Id., District Superintendent of
Schools, Warren County, Bolton Landing

Kreutsiger, A. C. President, Coach and
Equipment Salts Corp., Penn Van

Lacy, C. A. District Superintendent of
Schools, Cortland County. Marathon

Livingston, 51. J., District Superintendent of
WM, County, Williamson

Loveless, John F., District Superintendent of
Schools, Ontario County, Clifton Springs

McWhorter. (Mrs.) M. C., Life Member, Pine
City

Ala ts, Cecil S., District Superintendent of
Schools, Columbia County,

May, Charles G., District Superintendent of
Schools, Living..ton County, Livonia

Miller, Marian Chairman, Rural School
Health Service Committee, American Heart
Association, New York City

Morey, Julia M., Associate Professor of Edu
cation, New York State Teachers College,
Oneonta

Muehe, C. C., District Superintendent of
Schools, Ontario County, Stanley

Munson, J. Paul, District Superintendent of
Sehnols Tompkins County, Groton

Myers, F. Donald, District Superintendent of
Schools, Sat:nova County, 11ilton

Olds, Leon A., District Superintendent of
Schools, Tompkins County, Ithaca

Ormsby', Wallace D., District Superintendent of
Schools, Erie County, North Collins

Osborn, H.rold R., District Superintendent of
Schools, Orleans County, Kendall

Prince, J. S., District State Health Officer,
Jamestown

kadley, Arthur A., District Superintendent of
Schuok, Oneida Cmity, Waterville

Rathbun, (Mrs.) Roy E.. District Superinten.
dent of Schools, Cori:and County, Cinciii
natus

Rodger, (Mrs.) Mabelle L., District Superin
teudent of Schools, Cayuga County, Moravia

Roma, Lester J., District Superintendent of
Schools, Ulster County, Stone Ridge

Russell. Cornelia, Executive Secretary. Worn,
en's Division of Christian Service of the
Methodist Church, Nev.. York City

Sackett, Howard G., District Superintendent
of Schools, Lewis County, Port Leyden;

Council of the Department
Saunders, Richard I'.. President, Save the

Children Federation, New York City
Schmidt, A. W., Assistant Commissioner,

Finance and School Administration Services,
State Education Department, Albany

Sears, Clinton T., District Superintendent of
Schools, Ontario County, lioneoye

Sliocmal:vr, Elwin S., District Superintendent
of Sdionls, Oneida ('onty, Yorlsville: Ad
visor). Council to the N.itiotial ommission
Ott the liverimdiaii Administrative Unit

Shier, Glenn A., District Superinit Inient of
Schools, Broome County, Binghamton

MOONS IN THS SMALL COMMUNITY

Fltan, De Ville, District Superintendent of
Schools, Ononnagg_ County,. Elbridge

Smith, Calvin U., District 5ultetintandent of
Schools, Struhtn County, Painted Peat

Rtnli He Alton, District Swerintendent of
S volt, Mondale County., Manlius

Smit E,, Platelet supetintendent of
Count DepositSit rrJp. N., litritl superintendent

Se co I, Wayne punty, Wolcott
Smith, William A. Preens/ Of Rural Educes

lion, Cornell University, Phan
Southworth, Nathan C., _District Supttinten.

e
dent of Schools, Otsego County, East Spring.
hld

Stewart, Robert C., Associate Professor of
Education, Syracuse University, Syracuse

Strang, Ruth, Professor of Education, Teachers
College, Columbia University, New York
City

Travis, Etna R., District Superintendent of
Schools Delaware County, Roxbury

Tyson, Harold CanBeld, District Snpurinten.
dent of Schools, Otsego County, Unadilla

Underwood, Stephen L., District Superinten.
dent of Schools, Yates County, Ilranchport

%Plmmier Harold H. Director of Instruction,
Hoard of Cooperative Educational Services,
Oswego County, Pulaski

Vrimman, Raymond C., District Superintendent
of Schools, Oneida County, Camden

Waller, Theodore, Vice President, Grolier
Society, Inc., New York City

Walrath, Grant, District Superintendent of
Schools, Cattaraugus County, Salamanca

Ward, Harry H., District Superintendent of
Schools, Suffolk County, Riverhead

Wilcox, John, Sup_ervisino Principal, Candor
Central School, Candor; Comtnittee on Pub.
lications and Constructive Studies

Wilson, E. J., Supervising Principal, Spencer.
port Central School, Spencerport

Winans, Rodney Olin, District Superintendent
of Schools, Saratoga County, Round Lake

11'inch, Ruth H., District Superintendent of
Schools, Chautauctia County, Westfield

Winchester, Milo F,, District Superintendent
of Schools, Dutchess County, Millerton

Youmans, Ernest G., District Superintendent
of Schools, Cite/tango County, Sherburne

Zeller. Alfred G., District Superintendent of
Schools, Madison County, Oneida

I NSTITVTIONAL MENHIRS
Board of Foreign Missions, Presbyterian

Church New York City
Butler library, New York State College for

Teachers at Buffalo
Library, New York University, New York City
Library, Teachers College, Columbia Univer

sity, New York City
Library, New York State Teachers College at

Cortland
Library, New York State Teachers College at

Oswego
New York State Library, Albany
Turkish Educational Attache, Turkish Em.

'Jassy, Empire State Building, New York
City

NORTH CAROLINA
Albright, M. B., Vocational Agriculture In.

sirtIctor, Warren County Schools, Warren.
ton

Briniley, Ralph F. W., Superintendent, Forsyth
County Schools, WitistonSalem

Boyer, James A., Acting President, St. Anglia.
tine's College, Raleigh

Cooke, Anna M., Supet visor of Fleountary
schools, State Department of Public In.
sotto /MI, Raleigh

Erwin, Charles C., Soptrintendent. Rowan
County Schools, Sainsbury; Advisory Coun
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oil to the National Commission on the inter.
mediate_ Administrative Unit

Ev_gns, Pgul F., Superintendent, Davidson
county Schools, Leaington

Freeman, Mauite Ls hones Supervisor, Hall.
fa* county Schools, Weldon

nut, C. A. Superintendent, Ciboria County
Schools Concord

Gaylord & 'tomtit, Superintendent, Ppd. Coun
ty Schools. Swan MIMI,

Ingtoet l.. 4., SuptrIntendent, Nash County
Schools. Nashville

Johnson. O. P.% Superintendent, Puplin Court.
ty Schools heuansville

Lentil, 3. Superintendent, Lee County
Schools. 'Mord

Mitchell, Is. L., MinisterCounty Agent, Gates,
ville

Mimi'', Maurice B., Associate Professor of
Education, Western Carolina College, Cull°.
bee

Peterson, S. F.. k'ocational Agriculture In.
sttnettsr, Pitt rminty Schools, Ayden

Price, Curtis, Superintendent, Davie County
Schonls. Mocksille

Proctor, K. S., Superintendent, 1Vaytie Count!'
Schools, Gn1,Ishoro

Robertson, Glenn, Principal, Peillab High
School. Sorry Counts. Schools, Mount Airy

Ryan, W. Carson, Professor of F.ditcetinn.
Cuts-gems. of North Carolina, Chapel Hill

Shelton. Rollie W., Superintendent, Camden
County Schools, Camden

Turner, N. I... Superintendent, Northampton
Counts. Schools, Jackson

Yount. M. E., Superintendent, Alentance Court.
ty Schools, Graham; State Director

INATITUTIONAL Militates
D. H. Hill Library, North Carolina State Cot.

lege, Raleigh
Lihrarv, North Carolina College at Durham,

Durham

NORTH DAKOTA
Barnes. lames .A.. Professor of Elementary

Education, State Teachers College, 'Mayville
Bishop, R. S., Sul erintendent of Schools,

Hebron; Planning Committee, Midwest Con
ference on Adminiorative Leadership Serv.
ing Community Stho is

Mork, A. J., ssoyiatt Professor, College of
Education, Vinversity of North Dakota,
Grand Forks

Aron n, (Mrs.) Clara IL Superintendent of
Schools. Slime County, Amidon

Cushman. Si. I.., Dean. College of Education,
University of North Dakot , Grand Forks

Dalai:sir. Paul A.. Executive Secretary, North
Dakota F.ducation Association, Tlistnarck

Evanson, (Mrs.) Lulu. Director of Education,
North Dakota Farmers Union, Jamestown

Eying son, Caroline J., Superintendent of
Sc t- (iota. Cass County, Fargo

Essen, I.eila C.. State Teachers College, Minot;
rN rr tit iv,. Committee of the Department

Johr:son, Charles A., Rural Supervisor of
Schools, flit ktnsnn

Johnson. (Mrs.) Luba F.., superintendent of
Schools, Rotette County, Rolla: State Di.
rector: Advisory Council to the National
Commission on the Intermediate Administra
tire ,'nit

Kramer. Elsie M.. Superintendent of Schools,
Niel! enry Comity. Towner

Lynne, Helen (I.. Superintendent of Si hoots.
M I .r.ln ('mints., 10,1ltrn

( robee A.. Superintendent of
SO...nls. Trull 1-.nly. }f tltLnto

Nur:it-um. G H.. nit evIOT, School Ctn..tenc.
lion Fund, State Drp.trtment of Public In.
sttuction, Bismarck
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Page, Jessie M., Superintendent of Schools,
tiottineou County._ Sottinesu

Facile, Fronk M., _Superintendent of Schools,
Ward County, Ilinot

Petersen, M, uperintendent of Public In.
Myelin% State ilepartment of Public in.
'Inaction, Mismatch

Randall, lames, Superintendent of Schools,
Stark County, Dickinson_

StsiktilUSsen, Florence, Superintendent_ of
Schools, Grand Forks County, Grand perks

Schmoket, Jessie R., Superintendent of
Schools. La Mom County, Le loure

Thompson, of
Schools, Mehenvie 'County, Wolfer City

1t'allace. (Mn.)s Ruth, Superinten of
Schools, Edd_y County, New MAW

Well, Alice C., Superintendent of cheats,
Peinhirts County, Cavalier

'Illoughoy, Lloyd James, TeacherSupervisor,
Minot

lmsrinriosak MIPMIIROS
Library, State Teachers College, Mayville
Library, State Teachers College, Minot

OHIO
Eames, Vernon W. Superintendent of Schools,

Jackson County, lackson
!leery, George C., Superintendent of Schools,

Franklin County, Columbus; State Director
Hell, A. C., Superintendent of Schools, Pauld

ing County, Paulding
Ilixler, Melvin R, Assistant Superintendent of

Schools, Stark 'County, Louisville
Rolle, Bessie B., Teacher, Toledo
Cohlents, C. R., Superintendent of Schools,

Prehle County, Eaton
Coffeen, Carl, Superintendent of Schools, Sum.

mit County, Cuyahoga Falls
Crouch Charles B., Superintendent of School',

Hamilton County, Cincinnati
Dillon, Samuel H., Superintendent of Schools,

Glouster
Driscoll. W. A. Superintendent of Schools,

Monientnery County, Dayton
Ely, Ralph. Superintendent of Schools, Wayne

Connty, Wooster
Entihrasta, Sister M., Miens Hospital and

Orphan Asylum, Toledo
Ewan, R. M.. Superintendent of Puhlic In.

struction. State Department of Education,
Colutnhus

Finley, I.. M., Superintendent of Schools,
Ashtabula County, Jefferson

Gantt. T. A., Superintendent of Schools,
Morrow County, Mt. Gilead

Gihhens, C. A., Superintendent of Schools,

Lorain County, Elyria
Hanes, Glen M., Sitperintendent of Schools,

Knox County. Mt, Vernon
Hatfield, Raymon F., Superintendent of

Schools, Warren County, Lebanon
Rause. L. G., Superintendent of Schools,

Goshen
Hawke. Oscar T. Superintendent of Schools,

Clark County, Springfield
Humphreys, Phila A., Supervisor of Elemem

tarn Education, State Department of Edo.
cation, Columbus

Joseph, E. J.. Superintendent of Schools, Han.
cork County, Findley

Kinney. D Ale B., Superintendent of Schools,
Richland Couriy, Mansfield

Kirkpatrick, Ellis I., Professor of Sociology,
Marietta College, 'Marietta

Knapp, T. C., Superintendent of Schnols. Stark
Crummy. Canton: Advisory Council to the
N.Itmnal Cumm%inn on the Intertnetliate

Imrathe Unit
I animist Elam, J. F., Superintendent

Schools, Coshocton County, Coshocton:
Esectinve Committee of the Drortment;
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President Division of Pupil Trankporta
lion, mill

Laws, W. ., Superintendent of Rehash, Tun
MIMS' Countg, Sew Philadelphia

Lowtenbaelt, H. M., Runerintendent of Schools,
Champaign County, Urban*

ftfutin, Samuel EN Superintendent of Schools,
_Seneca County, Tiffin
inellride, James Sttlietittlehtlertt of Schools,

Columbiana County, Lichon
ItleCowen, E. R., Superintendent of Schools,

Scioto County, Portmnnuth
McKibben, _11, M., Superintendent of Schools,

Putnam Gouty, Ottawa
Meyer, Louis P., Minister, Oreenshurp
Neeley, (Mrs.) Ida Marie, Teacher, Lancaster

High Schools Millersport
Oman, D. 11,, Superintendent of Schools,

Wyandot County, pt raper Sandutky
Pollock, Frank L., Superintendent of Schools,

Monroe County, 11'uodsfield
Pontious, Harry M., Director of Safety, Farm

Bureau Insurance Company, Columbus
;'rank C., Superintendent of

Rebook Hardin County, Renton
!WON 01011, Assistant Superintendent of

Schools, Montgomery County, Dayton
Retintan, George E. Superintendent of Schools.

Harrison County, Carlii
Ryder, H. E., Sinter intenrient of Schools.

Lucas County, Toledo
Shuman, W. L., Superintendent of Schools,

Cuyahoga County, Cleveland
Smith. C., Superintendent of Schools,

Nlahoning County. Voungstown
Sollars, S. K., Superintendent of Schools,

Crawford County, Bucyrus
Speeht, Clarence W, Superintendent of

Schools, Fort Jennings
Stanfield, John M., Superintendent of Schools,

Logan county, Ilellefontaine
1Veagly, SuperintemIgnt of Schools.

Erie County, Sandusky
Welshirner. P.arl f'., Director of Research.

Carpenter Body Company, Worthington
West, Cleo C.. Superintendent of Schools,

Me . cer County, Celina
11'hite. H. A., Smug violent of Schools,

Medina County. Medina
Vhitinan, 1Villiam A., Superintendent of

Schools. Sandusky County, Fremont
Wirth% C. Maurice, Vice President and

Director of Information and Education,
Ohio Farm Bureau Federation, Columbus

Library, Miami University, Oxford
State Library, Coluintois

OKLAHOMA
Akhier. (Mrs,) T.eona, Superintendent of

Schools, Ok fuskee County, Okemah
Boyer. D. 1.., Superintendent of Schools,

Italko
Vesley L., Director of Transportation,

Slat e Department of Education, Oklahoma
City

ye. glison, I .estie Guy, Superintendent of
:( hoots. Tulsa County. Tulsa

El. /gerald, J. (7., Assistant Director of College
Ks tension, Oklahoma A & M College. Still.
water ; State Director ; Executive Committee
of the Department

F -anklin, W. A.. Superintendent of Schools,
Kay County, Newkirk

Golden, Neal V.. Superintendent of Schools,
rat. :Minn Comity. El Reno

( ratty. C F., Aupetintindent of Si hools,
(rc'..linina County, Oklahoma City.

J tn. !oti, Fred. !:,1:1,t.1 intent-lent of Schools.
i.,wa County, M

MeCollam, Walter .V., Superintendent of
Schools, Glencoe

Morgan, C. C, Ascittant Director, Rural and
Elementary Education, Ilushol:e

Myers, (Mrs.) KONA Super mendent. of
Schools, Woodward coun't Yaudvial!

Prit
tichard,llwater

(iuy is 1V, Bennett Inlet,
S

Rowe, Omer, Superintendent of Schools, Carter
County, Atmore

Sadler, Steve, Superintendent, Straight School,
Distrit No. so, Guymon

Sttlerli Jake, Director, Rural and Elementary
Education, State Department of Education,
Oklahoma City

Sorencen, Helmer E., Associate Dean, College
of Education, Oklahoma A & M College,
Stillwater

Tercet. James D. Associate Professor, nowt.
ntent of Sociology and Rural Life' Okla.
hoots A & hi College, Stillwater

Vaught, Charles F., Superintendent of Schools,
Spiro

1i'arlirough, Theo, Superintendent of Schools,
Trues County, Guymon

OREGON
Armstrong, D. Herbert. Superintendent,

Beaverton Union High School, Beaverton
flaker, (Mrs.) Helen P., Superintendent of

Schools, Benton Cour.ty, Corvallis
Beardsley Florence E., Supervisor of Element

wry U.:Inc/100P. State Department of Edo.
cation, Salem

Booth. ( Mrs.) Agnes C., Superintendent of
Schools, Marion County, Salem

Holm, ( Mrs.) Estella C., Superintendent of
Schools, Caant Coonty, Canyon City

Buckingham. (Mrs.) 1'elnta (i., Superintendent
of Schools. Deschutes County, Bend

Casiday, (Mrs.) Lois S. Teacher, Lower
Bridge District No. i4, Terrehonne

(Mrs.) Beryl E., Supervising Teacher,
}.,.tern Oregon College of Education, La
Grande

Corwin. George A., Superintendent of Schools,
Hood River County, Hood_ River

('miens ( Mrs.) Veda E.. Superintendent of
Schools, Union County, La Grande

Danielson, ( M rs, ) 1.ucille Klitige, Superinten
dent of Schools, Lane County, Eugene;
Alsvisory Council to the National Commis.
Mon on the I tit erm rdiate Administrative Unit

Eaton, Asa T., Superintendent of Schools,
Jefferson Counts. Madras

Farley, Lillian, Superintendent of Schools,
Coos County. Coquille

Fleming, Elmer W.. Superintendent of Schools,
Josephine County, Grants Pass

Fine. Jack C., Superintendent of Schools,
Morrow County. hicltpner

Huff M. C., District Superintendent of
Schools, Newport

Kent, (Mrs.)
Newport

D., Superintendent of
Schools, Columbia County, St. Helens

Knighten, Wily W., Superintendent of Schools.
Sherman County, Moro

Mekvold, Alf B.. Superintendent of Schools.
I ackcon County. M tti ford; State Director

Miller, Trihn M., Director of Teacher Educa
lion, Eastern Oregon College of I.:duration,
La Grande

Poses, C. W., Executive Secretary, Oregon
Education Association, Portland

Rees, Errol C., Superintendent of Schools,
Tultnotnah County, Portland

Sly. Cecil M., Superintendent of Schools,
Crook County. Prineville

Sprague. (Mrs. I Anne, Superintendent of
Schools. Lak e (*minty. Lakeview

Trawler, E D., Supt., ititititiott of St honk,
elatoli ('mint v. A nria

With yronille. Florence, Elementary School
Supervisor, Washington C.ounly, Hillsboro
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Fraser, (Mrs.' Pearl. Sonetin.endent of
Schools, Buffalo County, Gann Valley

(lehring, (Mrs.) Ada, Superintendent of
Schools, Muter County, Howard

Groethe, Amp% Superintendent of Schools,
Pennington '.ounty, Rapid Cup

Hervig, O. Edgar, Suptrintendent of Schools,
Minnehaha county, Sioug Falls; Advisory
Council to the National Commission on the
Intermediate Administrative Unit

Hodges, Harry, Lake Preston
Johnson, Ruth V., Superintendent of Schools.

brown County, Aberdeen
ilorup, (Mrs.) Helen, Superintendent of
Schools, Grant County, Milbank

Nuelme, Nornia, Superintendent of Schools,
Kingsbury County, De Smet

Lee. Mabel, Superintendent of Schools.
Roberts County, Sisseton

Long. Margaret, Superintendent of Schools,
beadle County, Huron; State Director

horentson, (Mrs.) Winifred, Superintendent
of Schools, Hand Conniy, Miller

Shaun, (Mrs) Gene, Secretary Treasurer,
Smith Mama Farmers Union, Huron

Raje%ich, (Mrs.) Znna, Superintendent of
Schools, \tenet te County, White River

Strobel, Otto, Superintendent of Schools, Mc.
Pherson County, teats

Titus, M., SIIIIerilltelltleei of Schools,
Sanborn County, Woonsocket

While, C. E Superintendent of Schools, Can.
ton; Planning Committee, Midwest Con.
ferene on Administrative Leadership Sem
jog Schools

Woodall, F. C., Superintendent of Schools,
Am lira County, Plankinton

INSMUWINAI, Msmatts
Library, General Beadle State Teachers Col.

lege, Madison
Lihritry, Northern State Teachers College,

Aberdeen

TENNESSEE
Barnes, Center H. Superintendent, Shelby

Comity Schools, Memphis
K. E., Superintendent, Crockett Coon.

ty Schools. Alamo
Bragg, William, Superint etulent, Cannon

Comity Schools, N1'nrolbury
Brown, Glention C.. Superintendent, Greene

Comity Schools, Ci eeneville
Claxton, P. P., Life Member, Knoxville
Dailey, R. C., Principal, Parsims high School,

Derator Conroy Schools, irscins
Drisseit, Burgin E., Pr esident, East Tennessee

State College, Jcilinscin ('ity
Doyle, Mildred E., Superintendent, Knox

comm. Schools, Knoxville
Fitreerald, 7), E T)ean, College of Education,

University of Tenn , Knoxville
Ernst, Norman, Life Member, Rural Mora

Hon, American Institute of Cooperation,
Nahville

Cray, E. A., Vocatinual Agricoltme Instructor,
Simmer ('natty (!,,patio

Human. W Smog imendent, Morgan Coon
ty Schools, NVartl to g

Hunter, ( !qrs. 1 Valhi, Stioerrisiniq Teacher.
Putnam County Sehnol, Cookeville

Johnson, N'ernmi L., Supervisor of Instruction,
Austin Pray State College, Clarksville

Moore. H. (laude, Superintendent, Dyer Coun
IV Scl',1,01,, Ds yr sl.urg ; State Ilirector Ad
visory Crowell in the National Commission
on the nierniedime A,Inolosir ive Unit

`dn.., 1. L 1411;.cr.- Pay.dson Conn
r% N
1,e larkr 1). h.virwir

Hilly M., V.. Aional A ;quoit ure In
structor, Dyer County Selinnls, Newborn

TEACHING IN THE SMALL COMMUNITY

Picket, T. Wesley, Co'I)irector Division of
Schoolhouse Planning and Transportation,
State Department of Education, Nashville
Kecutive Committee, thvision of Pupil

Pickens, D Professor, CarsonNewman
College, Jefferson City

Powers, Sue, We Member, Memphis
Smotherman, Dealer, Assistant Professor of

Education, Middle Tennessee State College,
Murfreesboro

Southall, Maycle, Professor of Elementary
Education, George Peabody College for
Teachers, Nashville

Turner, M. E., Director, Division of Negro
Education, State Department of Edit( *nor,
Nashville

Williamson D. C,, Superintendent, Jackson
County Schools, Gainesboro

1 KAT IMIONAL NEMIlkla
Library,. East Tennessee State College, John.

s Cityun
Library, Middle Tennessee State College,

Nur freeslorro
Library, George Peabody College for Trackers,

Nashville

TEXAS
Alves, H. F., Director, Smithy extern Co.

Opel ative Purr= in Educotional Adininio.
tuition, ersity of Texas, Austin

dent of ;schools, Loh.Boyd, Roy, Suite' inlen
hock County, Lublitick; l'Immitig Committees
Southwest Conference on Administrative
Leadership Serving Community Schools

Bright, J. B., Superintendent of Schook, John.
son County, ( leburne

Brinson, Elto IL, Superinteudent of Schools,
Comanche County, Comanche

Bunting, W. D., Superintendent of Schools,
Brims County, Bryan

Camphell, 1.eoma, Superintendent of Schools,
('nryell County, Gatescille

Cathie, Shelina, Supervisor of Elementary
Eiluation, Lulibock (manly, Lubbock

Carney, N. Field Representative, Office of
Education, V. S. Department of Health,
Education and Welfare, Dallas

Chalmers, W. E., Superintendent of Schools,
Cooke County, Gainesville

Crawley, W. C Superintendent of Schools,
Liberty County, Liberty

Dean, `laud, Assistant Superintendent of
Schools, Lubbock Cuunty, Lubbock

Din smite, B. M., Superintendent of Schools,
Wichita County, 11'ihiut Falls

Elkins, \V, E., Superintendent of Schools,
Runnels County, Ballinger

Evans, toe D., Superintendent of Schools,
Burnet County, Burnet

renbach, Albert, Jr., President,. Future
Teachers of America, Tlentott ; Honorary

enibec.rhip
Fricke, (Mrs.) Margaret B., Itandera
horcman Mary, Superintendent of Schools,

Hall C-nimty, Memphis
Fort, Ben, Superintendent of Schools, Bowie

(*lowly. Boston
Gaston, (1d vs, ) Eli talieth A.. Super vi..or of

Rural Schools, Tom Green County, San
Angelo

Haithock, (Mrs.) Willie M. Superinten lent
of Schools, Hale County, Plainview

Ilanenek, W. F., Superintendent of Schools.
Dewitt Counts.. Cuero

Harris, H. 0., P!.;,;.ri lit etirlent of Sr/Innis, Den.
ton (minty, Denton

ILu cis, k. E., Stipo imoicirnt of S..1)1.n1s,
Cal/Nell Comity, I.," /d'art; Depattnent
Pt 1,10. Vvrill r 011111110 tee.
Division of Comity and Rural Area Super,
interolents
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Haynie, Fred 0., supetintendent of Schools,
Bastrop County Bastrop

Herndon, (hire,) Ellen 0.1 Elementary
__Teacher, $in Any&
HRIthest (Mrs,) Roy, Superintendent of

Schools Wilmot County, Vernon
jag_kson,_Frank M., Superintendent of Schools,

Tom Green County, San Angelo; Slate Di.
lector' Advisory Council to Ike National
Commission in the Intermediate Administra
live Unit

Johnson, R. H., Superintendent of Schools,
A nderl0 n County, Palestine

Lowe (Mrs,) G. 0, Assistant Superintendent
of Schools, Buret County, Burnet

Marlines, Arnulfo 5., Superintendent of
Schools, Starr County, Rio Grande City

Mason, J. Marcus, Superintendent of Schools,
Houston County, Crockett

McIntyre, Kenneth 5. Associate Professor.
Department of Educational Administration,
College of Education, University of Texas,
Austin; Joint Committee with the Rural
Sociological Society

Metthersri W. H., Ir., Superintendent of
Schools, 'Hamilton County Hamilton

Neal, Connally, Superintendent of Schools,
County. Belton

Nuckols, H. R., Superintendent of Schools,
Gray County, Pampa

Oliver, Wendell H., Superintendent of Schools,
Van Eamit County Canton

Parker, Grady P., /lead, Department of Edu
cation and Psychology, Texas A & M Col.
lege, College Station

Pickett, R. C., Superintendent of Schools,
Victoria County, Victoria

Ramsey, John C., Superintendent of Schools,
Hill County, Hillsboro

Richerson, Ruth M., Superintendent of Schools,
Donley County, Clarendon

Roberts, L. A., Superintendent of Schools,
Dallas County, Dallas; Executive Committee
of the Department

Sanders, Mary ShlOtt, Life At ember, Clehurne
Shenpard, T. Hall, Superintendent of Schools,

Harris County, Houston
Smith, Clyde E. Superintendent of Schools,

11exar County.' San Antonio
Smith, Morton, Superintendent of Schools,

Harrison County, Marshall
Sumpter, George. Principal, Blackwell Rural

High School, Blackwell
Stowe, 0. H , Superintendent of Schools,

Tarrant County, Fort Worth
Wallace, Morris S. Head, Department of 'Edit.

cation, Texas Technological College, tub.
bock

1Vatson, J. C., Superintendent of Schools,
Navarro County, Corsicana

Went:, George, Superintendent of Schools,
Hays Count), San Marcos

Vt'ilroy, T. T., Superintendent of Schools,
Angelina County, Lufkin

Wynn, Guy N., Suprintendent of Schools,
Fort Bend County, Richtnond

INSTITUTIONAL. MrstsEas
Estill Library, Sam Tifinsoo, State Teachers

College, Huntsville
Litt ary, Stephen F. Austin State College,

N ocogrloch es
Library, University of Houston, Houston
Library, University of Texas, Austin
Library, West Texas State College, Canyon
Walker Memorial Library, Howard Payne Col.

lege, ltrownwood

UTAH
Chipman, It. S., Simmintmioli, North Di.itict,

Summit County, Coalville
Frye, Clifford I, Superintendent, Emery Coun-

ty School District, Huntington

1101 Copy
AVA11.0.k.

211

Gourley, David, Superintendent, Granite
School District, Salt Lake County, Bali
Lake City

Nichols, Mark, Director of Vocational and
Agricultural Educatiore State Department
of Public lustruetiont Salt Lake City

Theurer, I,soya M., Superintenttent, Cache
County School District, Low: State Dime.
tort Advisory Council to the Nittional Cora'
mission on the Intermediate Administrative
Unit

INSTITUTIONAL Manna
Library, University of Utah, Salt Lake City

VERMONT
Butler, N. Richard, Superintendent of Schools,

RockinghamWealminster District, Windham
County,_ Bello* Falls

Codling, 'Ernest M., Superintendent of School p,
Northeast District, Addison County, Bristol;
State Director; Advisory Council to the Na.
tional Commission on the Intermediate Ad.
tninictrative Unit

Holden, A. John, Jr., Commissioner of Educe.
Lion, State Department of Education, Mont.
pellet

Nenistoo, Harry, Superintendent of Schools,
Central District, Orleans County, Barton

Maynard, Addle E., Helpine Teacher, State
Department of Education, Fair Haven

Russell, Marlene Verna, Helping Teacher, State
Department of Education, Barton

Wakefield, Urban C., Superintendent of
Schools, North District, Caledonia County,
Lyationville

White, Thomas H., Superintendent of Schools,
Grand Isle County, Alburg

INSTITUTIONAL Meatus
State Teachers College, Lyndon Center

VIRGINIA
Beverley, (Mrs.) F. C. Danville; retired,

formerly Principal, Whitmell Farm Life
School, Whitmelt

Chittum, Edwin W., Division Superintendent,
Norfolk County Schools, Norfolk; Advisory
Council to the National Commission on the
Intermediate Administrative Unit

Collins, Paul W.. Division Superintendent,
Scott County Schools, Gate City

Duncan, James A., Rural Youth Specialist,
Virginia Polytechnic Institute, Blacksburg

Evans, Kenneth P., Principal, Luttenburg
County High School, Lunettburg County
Schools, Victoria

Fuleher, Tyler, Division Superintendent,
Amherst Calmly Schools, Madison Heights

Ga'que, Q. D., Division Superintendent,
Warren.Rappahattock County Schools, Front
Royal

Maga, Alone° B., Division Superintendent,
Mecklenburg County Schools, Hoytitoti

Hounsliell, Paul, Division Superintendent,
Culpeper County Schools, Culpeper; State
Director

Kay, Floyd S., Division Superintendent, Rock.
bridge County Schools, Lexington

Kyle, Roy E., Division Superintendent, Tied.
ford County Schools, Bedford

Lloyd, Herman H. Principal, Boyce School,
('lark County Schools, Boyce

Mauck, J. Leonard Division Superintendent,
Smyth County Schools. Marion

Monroe, Charles S., Principal, T.eeshttrit
military School, Lourioutt County Schools,

Qiiiiiley, (Mrs.) )Tank G., Rtit (trade Coordi-
nator, Alexandria Schools, AleNandria

Thuratt, Thcrolore 0 Vocational Agriculture
Instructor, Disputanta Training School,
Prince Georges County Schools, Disputanta
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Warburton. (Mrs.) Amber A r.hun, Executive
Secretary, Alliance for Guidance of Rural
Vouth, McLean

(Mrs.) Elsie Powell, Element Ary
Supervisor, Lurtenburg County Schools, Ken.
bridge

INSTITUTIONAL MEM SIAS
johnstnn Memorial Library, Virginia State

College, Peter shut g
Library, Longwood College, Earinville
Library, Radford College, Radford

N'ASIII NG TON
Allen, A .W Superintendent of Schools.

Yakima Counts, Yakima
Baker. ( Mrs. ) Helen A Supe interident of

Schools, Island County, Coupeville
Kennett, ( Mrs. ) Doroth j., Superintendent of

Schook, Snohomish County, Everett
Bethel, ( Mrs.) Ruth, Superintendent of

Schools, Pierce County, Tacoma
Cr3mhlitt, De Fore, Superintendent of Srhools,

Kitap Comity, Port Ch I:1i a r d
Crosby, ( M rs. ) Lydia F., Su Perin endent of

Schools, Cowin, County, Kelso
Florence, Superintendent of Schools,

Douglas County, 1Vaterville
Dim mitt, L. M.. Superintendent of Schools,

King County. Seattle; First Vice President,
Division in County and Rural Area Super.
hiretitlents, toss75r,

Dubois, (Mrs.) Ruby K., Superintendent of
honk, Stevens County, Colville

Emerson, fan W., Superintendent of St hook,
Spokane County, Spokane

Xenon-nit, (Mrs.) Florence. Superintendent of
Schools, Lewis County, Chehalis

Lorre, C. Ira. Superintendent of Schools,
Skagit Comity. Mount Vernon; State Direr.
tor; Advisory Council to the National Coin.
mission on the Intermediate Administrative
Colt

Miles, I. F.., Simerintentlent of Schools, Kitti
t.is Comm., Ellrosburs

Pierce. (Mrs. ) Mary C., Superintendent of
S, hoots, Adams ('ounty, )(it/ ville

Shold, Walter 0.. Pullman
(Mrs.1 Marearet. Superintendent of

Schools, Benton County, Prosser
Isisrireriosist. \It:sutras

Central Washington College of Education,
Ellensburg

Library, State College of Washington, Pullman

WEST VI RG INIA
Baldwin, Robert D.. Profes.or of Film atimial

Administration, \Vest Virginia l'ruveridty,
Morgantown

('rril General Super visor,
County Schools, Madison

Crawford, Robert T.. Superintendent, Lewis
County Schools, Weston

Creasy, I atnes, Superintendent, Berkeley
County 1),Inls, NT:trim:burg

ILitne/1; 1Villiiirn Far!. Snpervi.or of Trans.
port:mon. Greenbrier Counts. Si boots, I.ewi.;
burg; Vire Pt esolent, tilvi goo of Pupil
Transportation, too. s7

Harper, Sidman, Sitperititenelent, Tucker C'ouri
ty Schools. Parsons

Ialernan. H. L . Suptrintetolent. Mineral Cou
iv S. hook Kerser

Kennedy, Felder C, \Vect Viry Oita Poi% erisity,
NI ore Intim-It

Nfr;offie. 1 ear neut.. (;en,rril Suit rei-or,
S,1,,,ral Coq." S. Lool . E.%

,t.t. %. John I., . 'dent. (it e-ta.t let
J.:rout- 0,,t;ree. I . i ore; utq. "ti
Rural Life till I. .1.1, . ton tin the World
Si roe, Ads 'miry Ctolin il to the National

/tonne
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Commission on the Intermediate Adminls,
trot ive Unit

Oates, H. Brown, Morgantown
Thompson, ( Mrs.) Juanita B., Director of

korai Education, fiattawha County Schools,
Charleston; State Director; Executive Corn.
tnittee of the Department

Trussler, I.. Drown, Superintendent, Upshur
County Schools, Huckhannon

Upton, Arthur G,, Superintendent, Hefei.
son County Schools, Clarksburg

Watso,, Paul W. Superintendent, Preston
County Schools, Kingwood

Wells, Nelson, Glenville State College, Glen,
vibe

Willard, ( Mrs.) Margaret Elementary Super.
visor, Fairmont State College, Morgantown

I srriturtogat. lift/sate
James E, Morrow Library, Marshall College,

Huntington

WISCONSIN
Allen, Rowena Superintendent of Schools,

Portage County, Stevens Point
Armin ong, John, Consultant, California Test

Bureau. Madison
Barger, Henry, Superintendent of Schools, ht.

Croix County, Hammond
Superintendent of Schools,

Columnia County, Portage
Broraker, Walter T Chairman, Department of

Agriculture and Extension Education, Uhl.
sersity of Wisconsin, Madison

Brown, Winston I).. Suimitnendent of Schools,
Waukesha County, aukralla

Dune, Lewis R., Superintetident of Schools,
Polk County, Balsam hake

Corrigan, Ed., Principal. Wood County Normal
School, Wisconsin Rapids

Diehl, Margaret, Superintendent of Schools,
Kenosha County, Kenosha

DrakcAlice, Director of Rural Education,
Wisconsin State College, La Ctosse

Ettnnind, Hat old R., Superintendent of Schools,
Lincoln County, Merrill

Ellsworth, Sherilian, Superintendent of Schools,
',Valworth County, Elkhorn

Erickson, N. E., Principal, Polk County
Nornial School, St. Croix Falls

Flanagan, F. J., Superintendent of Schools,
Calumet County, ( hilton

Fowler, F. Robert, Superintendent of Schools,
Winnebago County, Oshkosh

Garnett, R. I.., Director of Rural Education,
Wisconsin State College, River Falls

lavrin, R. P., Principal, Frederic School
Frederic

Geese, Russell T., Professor of Education,
inversity of Wisconsin, Madison

Grubisic, Eve, Superintendent of Schools,
Iron County, Hurley

Hake, F. H. Superintendent, Barron County
Normal School, Rice Lake

Hanson, Harry M., Superintendent of Schools,
Dane County, Sun Prairie

Hanson, Maurice (i., Principal, Cameron Public
Schools, Cameron

llornback, Charles A., Director of Rural Edu.
Wsconsin State College, Eau Claire

Johnson, Robert I.., Super vising Teacher, St.
Croix County, Baldwin

Jones, Alex M., Superintendent of Schools,
Grant County, Lancaster

juneck, F. W., Principal, Dunn County
Normal St pool, Menomonie

Kaiser, Paul l..., Superintendent of Selumls,
/Hulett County, Juneau

E. ovally, Niat 1 K., Sperinterull nt of Si ools,
I burn cour:ty. Shell Lake

)it M u, ba,.-1 S., Sop. i Introdot Silbook,
\Ilk% :miser Colutty, Mik ; Vier Pr esi
(lent of the Depart 'tient, 19.55-0. Advisory
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Council to the National Commission on the
Intermediate Administrative Unit

Kned le, Matt C., Superintendent of Schools,
Wood County, Wisconsin Rapids

Kreitlow, Burton W,_ Associate Professor of
Rural Education, University of Wisconsin,
Madison; Committee on Publications and
Constructive Studies

Krull, Rex G., Superintendent of Schools,
Shawano County, Shawano

Lambert, Arnold A., Supervising Principal,
Joint -School District No. I t, Holcombe

Leicht, (Mrs.1 Hegel, Superintendent of
Schools, La Crone County, La Crone

Lensmire, 11'arren, President, Wood County
Teachers College, Wisconsin Rapids

Lien, Daryl K. Supervising Principal, Amery
Public Schools, Amery

Lightfoot. Ray B., Superintendent of Schools,
Sheboygan County. tsieboygan

Lindow, Thomas S., Supervising Principal,
Gillett Public Schools, Gillett

Longbotham, G. T. Principal, Lincoln County
Normal School, sferrill

Losinski, Blanche, Superintendent of Schools,
Dane County, Mount Horeb

McGinnis, D. L., Superintendent of Schools.
Orfordville

Moore, W. E., Superintendent of Schools,
Marathon County, Wausau

Moser, Robert P., Superintendent, Joint School
District No. t, Columbus

Nelson, Gordon L., Superintendent of Schools,
Maple

O'Beirne, C. L., Superintendent of Schools,
Hayward

Ottum, Olga M., Principal, Rockdale School,
Rockdale

Patchett, M. A., Superintendent, Joint School
District No. t, Columbus

Pierce. Milton. Elementary Supervisor and Ad.
ministration. Milwaukee County. Milwaukee

Plis. lone. Principal. Demonstration School,
Wood County Normal School, Wisconsin
Rapids

Powers, (Mrs.) Irene Corgan. Superintendent
of Schools. Green County, Monroe

Ritter, (Mrs.) Phyllis. Principal. Dodge County
Normal School, Mayville

Roach. May M.. Acting Director. Rural Edu.
cation, Central State Teachers College,
Stevens Point

Rohling, Ingvar M.. Superintendent, Central
School District No. t. Phillips

RIldit, N. H.. Stmerintendent of Schools.
Vernon County, Viroqua

Schornoff. Kurt R., Superintendent of Schools,
Sauk County. Baraboo

Schorta, Elsie, Superintendent of Schools.
Pierce County, Ellsworth

Schumann, Alfred R., Superintendent of
Schools. Racine County. Union Grove

Shoski, Harry. Superintendent of Schools,
Washington County. \Vest Rend

Sizer NVondrow J., Superintendent of Schools,
Mayville

Stock, Louis F... Director of Rural Education,
1.Visconsin State College. Eau Claire

Sohrweide, 0. J., Superintendent of Schools,
Buffalo County, Alma

Sorenson, Theo A., Director of Transpotta
lion. State Department of Public Instruction.
Madison

Stewart. May L., Director of Curriculum for
Rural School Teachers, onsin State
r(dierze. Oshkosh

Team-late, Howard, Superintendent of Schools,
Lafayette County. Darlington
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Thompson, Marie, Supervisor, Woods County,
M'isconsin Rapids

Tunnell, Edith N. Elementa..y Supervisor,
Douglas County, Poplar

Twohig, Lama May, Rural Supervising
Teacher, Fond du Lac County, Fond du Lie

Vat enick, Alette Olson, Rural Supervising
Teacher, Buffalo County, Alma

Webb, Grace, Elementary_ Supervisor, Black
River Falls Integrated District, Black River
Falls

Webster, Jennie L., Superintendent of Schools,
Eau Claire County, F.au Claire

Weinlich, H, C., Executive Secretary, Wis.
cousin Education Association, Madison

Weix, Frank, Principal, Bonduel Community
School, Bonduel

Whilhelmine, Sister M., Saint Rose Convent,
La Crone

Winther, Adolph I., Director of Rural and
Elementary Education, 11'isconsin State Col.
lege, Whitewater; State Director

Wootlie, (Mrs.) Martha G.. Superintendent of
Schools, Price County, Phillips

INSTITUTIONAL MEMBERS
Library, Wisconsin State College, La Crone
Library, Wisconsin State College, Stevens

Point
Library, Wisconsin State College, Whitewater
Public Library, Milwaukee
State of Wisconsin, Board of Regents of State

Colleges, Madison
Wisconsin State College, Eau Claire
Wisconsin State College, Milwaukee
Wisconsin State College, Superior

WYOMING
Akerley, (Mrs.) Violet M., Teacher, Sheridan

School, Sheridan
Alleman, (Mrs.) Effie. Superintendent of

Schools, Lincoln County, Kemmerer
Carson, (Mrs.) Rosella, Superintendent of

Schools, Laramie County, Cheyenne
Emmett, H. T., Superintendent of Schools,

1.Vashakie County, Worland
Linford, Velma, Superintendent of Public In.

struction, State Department of Education,
Cheyenne

McCort (Mrs., Jessie Chipp, Superintendent
of §chools, Sweetwater County, Rock
Springs

Nelson, Helen J., Superintendent of Schools,
Alhrny County, Laramie; Executive Com.
miner. Division of County and Rural Area
Supetintenden.,.; f.th.sory Council to the
National Co. mission on the Intermediate
Administrative Unit

Reuscer, Walter C., Dean. Division of Adult
Education and Community Service. Uniyer
sity of W -opting, Laramie; State Director

Sander. Di ,t I.., Director, Elementary Edu.
cation : 1 elucation for Handicapped
Children. State Department of Education,
Cheyenne

Warlow. (Mrs.) Viola W., Superintendent of
Schools, Campbell County, Gillette

Wrigoman. (Mrs.) Florence F.., Superitven
dent of Schools, Park County, Cody

INSTITUTIONAL 'Altman
Library, University of Wyoming, Laramie

ALASKA
Morey. Lois M., Education Supervisor, De

partment of Education, Juneau

BOLIVIA
Olson, Hazel. Education Division, USOM,

American Embassy, La Paz
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CANADA
Mac Lead, Nelson 11_,. inspector of Schools,

Colchester County, Truro, Nova Scotia
Flower, G. E. Director, CEA.Kellogg Project,

Toronto, Ontario
Earner, Gilbert D., Saskatchewan Teachers

Federation, Saskatoon, Saskatchewan

HAITI
Terri-bonne, 1.. P. Life Member, Chief, Field

Party, LIONS, PortAu.Prince,

NICARAGUA
Cree, Everett M. Educationist, FOA, Ameri

can Embassy, Managua

TEACHING IN THE SMALL COMMUNITY

PHILIPPINES
Drag, Francis L., Basic Education Specialist,

U. American Embaesy, Manila; Corm
mime on Rural Life and Education on the
World Scene

Philippines Women's University, Manila

PUERTO RICO
Catholic University of Puerto Rico, Ponce

LEBONON
Chief, Urban Teacher Education, USOM,

American Embassy, Beirut
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Achievement, pupil, 36, 37, 40, 47, 84,
104, 153

administrator, 111, 113, 124, 129.131, 152

(See the county superintendent;
principal ; superintendent)

adolescents, 15, 32, 40, 134.135
age

chronological, 33, 34
developmental, 33, 34, 54, 15
mental, 34, 33, 88
physical, 33, 35

agricultural education, 155
Agricultural Extension Club,

(See 4110 extension service)
alternation in scheduling, 71.72, 75, 76, 93
American Association of School Adminis

trators, 148, 150
American School Curriculum, The, 148

animal life, 10, 13, 14, 16, 20, 21.22, 23,

26, 27, 28
arithmetic, 7, 15, 20, 23.25, 42, 45, 32, 57,

59, 61, 68, 69, 72, 91, 95, 121

Arizona, 7, 8, 90
art supervisor, 65
art, crafts, 42, 45, 57, 62, 64, 65, 67, 68,

69, 70, 91, 107, 109, 125, 132, 155
assignments, 56, 57, 68, 88, 106
Association for Supervision and Curriculum

Development, 150
attitudes, 3, 7, 56, 95.99, 169
audio-visual media, 68, 96, 103.104, 108,

109, 112, 135, 169

Basic skills (see skills)
Bathurst, Effie G., 7
beginners, 21, 22, 33, 52, 54, 62
beginning the school day. 43, 58, 63, 85-

86
belonging. need for, 11, 87.89, 97, 110, 169
blackboard (.ice chalkboard)
block scheduling, 56, 57, 59, 69-70
board of education (see school board)
bookmobile, 109, 134
books (see children's hooks; library;

professional reading)
Roy Scout activities, 141, 165
Brookover, William B., 8n
Brink, Dwight, 102
building (see school building)

bulletin board, 45, 91, 93, 108, 125
bulletins (set professional reading)
Burton, William H., 89
"bus children" (see transported pupils)
bus drivers, 96, 157, 158
"busy work," 61, 66

California, 76, 89
Cave Creek Elementary School, 7.11, 12, 13,

108, 109
centers of interest, 41

(See also classroom, arrangement;
work centers)

Centre County, Pennsylvania, 64
certification, standards of, 154
Chadwick, Daniel, 7
chalkboard, 24, 44, 46, 57, 91
chart (see reading chart)
Chase, Francis S., 54, 59
Chesapeake School, faculty of, 132

child development (see growth and develop.
ment)

Child Development Point of View, A, 89

Child in the Rural Environment, 61, 106

Childcrafr, 61
children as helpers, 46, 118, 119
children, learning to understand, 34.33, 36,

40, 59, 62, 63, 76, 98, 103, 117, 123,
132.133, 134.135, 140.141, 148.149

children's books and materials, 21, 44, 73,
93, 108.109, 118, 141, 166

children's needs (see needs, children's)
Choosing Free Materials for Use in Schools,

150
church, 1, 18, 165, 167, 169
citizens and the schools, 5, 11, 89.90, 119,

129.142
Citizens Council, 140
citizenship, 3, 13, 27, 42, 115, 152, 170
Clark, Lois M., 51, 52, 55, 76
classroom, 28, 43, 46, 58

arrangement, 46, 90.92, 158
attractiveness, 43, 89.93, 105, 130, 131,

158
climate, 36, 57, 64, 83.99. 118, 158.150
organization, 52, 55.56

Clem. Beryl E., 145
climate, school (see classroom)
Cockerille, Clara E., 83

215
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Cody, Paul T., 104
college, 29, 47, 52, 112, 113, 119, 121.122,

123, 125, 162, 165, 168, 169
combining classes, 22, 42, 67, 71, 73, 75,

76
Community Improvement Club, 136, 137
community resources, 3, 18.19, 47, 101.103,

105, 117, 139, 169
human, 38.39, 47, 102.103, 119, 133,

135, 139
rural environment as source, 101.102, 107
services and agencies, 9, 18.19, 27, 29,

47, 165, 166, 169
community school, 1, 5, 4, 11
Community School, The, 1
Community School and the Intermediate

Unit, The, 112, 149
community services of children, 13, 17, 19,

20, 28
(See also small community, children's
role in)

community, small (see small community)
community study, 42, 133
community, teacher's life in, 161.170
competition, 88.89
conferences (see professional meetings)
conservation education, 19, 27, 42
conservation of natural resources, 16, 19,

21, 26.27, 41, 66
consolidated school, 40, 60, 138, 147, 162,

163, 164, 165, 167, 168
(See also graded school; small school)

consolidation, school, 1, 138, 146, 165
(See also school district reorganiza-

tion)
consultant, 115.126

(See also instructional supervisor)
Contra Costa County, 124

correlation, 66, 71, 74, 76
County Farm Agent, 136.137
county schools office, services of, 53, 76,

104, 109, 112.113, 116, 117, 119, 123,
124.125, 131
(See also intermediate unit)

county superintendent, 113, 121, 124, 149,
164

course of study. 12.11. 65. 66, 74, 75, 113
creativity, 11, 16.17, 46. 58, 65, 68, 70,

81, 90.91, 92.93, 108, 147, 161
Culp, D. P., 157

TEACHING IN THE SMALL COMMUNITY

curriculum, 4, 7.29, 57, 64.67, 139
and individual needs, 40, 41.42, 43.44,

106, 117, 148
community experiences for, 4, 84
materials, 12, 113, 120
planning and development, 38, 76, 112,

119, 121.122, 124, 141, 147.148
curriculum coordinator (see instructional

supervisor)
curriculum guide (see course of study)
Cushman, M. L., 2
custod:an, 59, 86, 158
Cuyama School, 134

Daily living activities (see group living)
daily schedule, 39, 44.45, 55, 56, 59, 65,

67.70, 72, 97, 115, 117
and the school bus, 96

Dark is Light Enough, The, 98
Davis, Billie, 63
democracy (see citizenship)
dental hygienist, 29
Department of Classroom Teachers, 62, 154
Department of Rural Education, 2, 54, 61,

102, 106, 112, 149, 157
development, child (see growth and devel-

opment)
developmental age (see age, developmental)
differences

need to value, 3, 34, 37.39, 48
teachers' feeling right about, 36, 37, 39

(See also individual differences)
discipline. 84, 94, 95, 97, 117, 133
Division of Audio-Visual Instruction, 104
Dixon, Dorothy I., 101
dramatics, 65, 68, 109, 135
dropouts, 11, 67
Dunn, Fannie Wyche, 56, 61, 106

Earning, opportunities for, 9, 14.15
education, characteristics of good, 2.3, 54
educational goals (see goals of education)
educational services (see county schools

office; intermediate unit; specialized serv-
ices)

Educators Guide to Free Films, 104
Educators Guide to Free Slidefilms, 104
Effective Intermediate Units, 149
El Dorado County, 124
Fit me ntary Teactcrs Guide to Free Cur-

riculum Afaterials, 104
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emotional development, 7, 16, 13.14, 47,
9,

Worm! Problems o/ Children, 89
ish, 65, 110
(See also language)

enjoyment, 13, 14, 15, 16, 17, 18, 20, 62
63, 66, 67

enrollment, 8, 13, 40, 68, 131, 138
environment, the child's, 3

(See also classroom climate; rural en-
vironment)

equipment, school, 38, 45, 89, 90, 97, 103,

116, 138, 139, 141, 147, 155,

159
Everett, Marcia, 61
evaluation, 45, 57.58, 69, 75, 119, 147, 150

exceptional children, education of, 149
(See also han !imps)

excursions (tee trips)
experience chart (tee reading chart)
experiences for learning (see learning ex

periences)
extension service, 42, 151

Fact finding (see reference sources, use of)
family (see home and family living)
Farm Bureau, 1
farm life, learning experiences from, 13.29
farm machinery, 14, 21, 22, 26
feeling right about differences (see differ-

ences)
Field Enterprises, Educational Division, 104
films, filmstrips (tee audio-visual media)
financial support (see school finance)
flannelboard, 46, 91
flexibility, 3, 12, 43, 44, 54, 56, 67, 69, 71-

73,91,147
"For These Children in This School," 52
4-H Club, 15, 133, 141, 151
Fowlkes, John Guy, 104
Fox, Robert S., 1
Free and Inexpenthe Learning Materials,

104
free materials (see materials, instructional)
friendliness, 8, 11, 39, 43, 83, 84-87, 97,

165.167
Fry, Christopher, 98
fun (see enjoyment)
Future Farmers of America, 15

Geography, 7, 26, 52, 55, 69-70, 75,
109, 110
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George Peabody College, 104
Girl Scout activities, 141, 165
goals

children's, 12, 23.24, 36, 43, 54, 62, 67,
68, 74, 99, 122, 148

of education, 3, 7, 12, 18, 53, 60
teacher's, 12, 31, 37, 53.54, 74, 170

Goldilocks, 99
good day for children, 53, 56.57, 63.64,

67.68
(See also climate, classroom)

Good School Day, A, 68
grade classification, 8, 41, 52, 55, 56, 68,

73, 74, 76, 138
grades! school, 1, 36, 52, 71, 85, 86, 87,

145, 148
(See also consolidated school)

grades (tee school marks)
Grange, 1
Grimm, Brothers, 98
group dynamics, 98
group living, 58.59, 64, 68, 74, 76, 84, 90-

93, 95, 106, 118
grouping for instruction, 8, 22, 40-41, 42-

43, 44.45, 51, 54, 56, 71, 72.75, 76, 77,

88, 106
flexible, 42.43, 44.45, 54, 57, 88
friendship groups, 72, 88
in one.teacher schools, 40.41, 42-43
in skills areas, 22, 42, 45, 73
small-group activities, 22, 41, 42, 45,

60, 68, 74, 91, 107
wholegroup activities, 22, 41, 66, 70,

73, 86, 97
working in pairs, 43, 44, 45, 60, 123
growth and development, 3, 7, 13, 31-

35, 40.41, 53-55, 74
conditions for, 28, 61.62, 63, 83-99
differences in, 33, 55, 75, 110
nature of, 33, 55, 62

(See also emotional, mental, person-
ality and social development)

growth pattern (lee individual differences)
guidance (tee teacher guidance)
guidance services, 47, 123, 149
Guidance of Learning Activities, 89
Guided Study and Flotnewori, 62

Handicaps, children with, 33, 35, 39,
40, 44, 47, 72
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handwriting, 7, 20, 21, 22.23, 38, 38, 67,
68, 69, 70

headteacher, 89, 146
health, 13, 16, 27.29, 33, 42, 37, 58, 63,

64, 67, 68, 70, 121, 133, 149, 139
(See also mental, physical health)

Hidden Valley School, 120, 126
high school entrance, 11, 67, 73
history, 7, 19, 26, 52, 69, 70, 72, 73, 104,

109
hobbies, 44, 68, 108, 110, 11.8, 165, 169
home and family living, 7, 13.14, 15, 18,

19, 32

children's role in, 13.14, 18
effect on differences, 34

home and school (see teachers and parents)
home extension classes, 17
homemaking education, 17, 155
home visits, 35, 133, 137
Hoppock, Anne S., 31
Horkheimer, Patricia A., 104
housekeeping, school, 68, 84, 156, 159
"How Sequential Is Learning?" 76
Human Relations in Teaching, 89
human resources (see community resources)
Ilymes (James), 89

Improvement of living as educational goal,
3. 4, 7, 14, 135.142, 170

independent work. 43.44, 55, 60.62, 107-
110

(See also individual work)
"indirectly supervised activities," 61

(See also independent work)
individual differences, 3, 22, 31.48, 52, 59,

75. 149-150
adapting to, 22, 24, 38, 40.48, 56, 68,

71.73, 74, 105, 106, 109.110, 123,
132, 148

growth pattern, 33, 55, 61
helping parents to value, 37

(See also differences)
individual, importance of, 84
individual interests (see goals, children's)
individual work, 43.45, 59, 68, 71, 73.74,

76
(Sec also independent work)

industrial arts, 112, 155
vice growth (Ice profe!sic.nal growth)

instre; titmil materials (ice materials, in-
structional)
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instructional program, 147.148, 133, 134
(See also school program)

instructional supervisor, 47, 51, 39, 63, 74,
73, 111, 119.120

services of, 116426, 150, 151, 134, 164
instructional units (see units)
integration of subjects, 65, 76
intellectual ability (see mental develop.

ment)
intermediate unit, ', 109, 112.113

educational services of, 112.113, 149
relation to local school unit, 112, 149

into Your Teens, 134
Isenberg, Robert M., 157

Janitor (see custodian)
Jersild (Arthur T.), 89
Johnston, Lillian B., 115
Joseph and Zern, 89
Junior Red Cross, 20

Kentucky, 133, 134, 135
Kincer, Charles L., 129

Lane and Beauchamp, 89
language, 7, 19, 20, 43, 44, 57, 60, 69,

70, 71, 72, 74, 103, 121, 135
leadership, children's, 43, 46
learning, nature of, 54.55, 56, 59, 76
leisure time, 109.110
Letcher County, 135
librarian, 90, 108, 151
library, 47, 10', 108.'409, 112, 118, 149,

151, 166
classroom, 40, 43, 44, 46, 93, 108, 116
county, 42, 106, 10o, 112
school, 90, 91, 108, 109, 151
state, 108.109

library center (see library, classroom)
Lincoln, Abraham, 152
Linn, Elsie V., 8, 10, 12
literature, 67, 68, 69. 109, 118
living arrangements teachers', 161-164, 167-

1 68

lunch (see school lunch)
lunchroom (see school building)

Magazines, 13, 25, 102, 107
professional (sec professional reading)

,ifaryland Teacher, 132
materials, instructional, 4, 40, 41, 45, 59,

60, 62, 64, 74, 91, 97, 101-113, 117,
146.147, 149.151, 155
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free and inexpensive, 16.17, 104.103,
107, 108, 110, 112, 125, 130

organization, 46, 58.59, 91, 150, 151
selection, 22, 68, 74, 105, 110.112, 120,

150.151
mental age (tee age, mental)
mental development, 17, 33, 36, 40, 60, 72,

109.110
mental health, 7, 27, 28, 135
Merced County, 124
migrant workers, children of, 34, 38, 47
"minimum day" schedules. 121, 122, 124
mobility, 18
Modern fray in One. and TwoTeacher

School:, 22
money, learning to manage, 8, 9, 10, 13-

14, 24, 25, 95, 156
Montana, 65
Monterey County, 119, 122.123
movies (tee audio-visual media)
multigraded classroom, 7-11, 35, 36, 39,

42, 51, 52, 55, 60, 66, 68, 73, 74,
75, 106, 130, 136, 139, 145, 147, 148,
155

(See alto one-teacher school)
music, 9, 19, 57, 58, 64, 65.66, 67, 68,

69, 70, 107, 109, 155

Nation,' Conference on Rural Education,

54

National Education Association, 2, 54, 61,
62, 104, 105, 112, 125, 148, 149,

150, 154, 157
Research Division. 154

National Parent Teacher, 24
National Society for the Study of Educa

tion, 1
natural rnources. 2, 7, 14, 16, 27, 101, 102

(See alto conservation of natural re-
sources)

nature, 10, 14, 16.17, 20, 21, 54, 66, 67,
102

nceds, children's, 7, 11, 12, 29, 32, 37, 39-
40, 53.55, 59.60, 63, 67.68, 77, 87-
89, 91.94

as curriculum determiner, 7, 29
(See alto individual differences)

neighborhood, 4, 17
New England. 149
New Jersey, 61
New York, 149

to \-1°'
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New Patterns in Sex Teaching, 135
Newspaper Enterprise Association Service,

Inc., 35
newspapers, 13, 25, 102, 107
newssheets, children's, 26, 72
Newton, Ruth, 134.135
noon time, 56, 69, 70, 97
numbers, use of (tee arithmetic)
nurse, 29, 38, 47

(See alto school nurse)
nutrition, 27.28, 33

Ogden, Samuel R., 10
one-teacher school, 38, 41, 42, 51.52, 60,

61.62, 66, 71, 73, 86, 97-98, 115-116,
145, 147, 149, 155, 162, 165
(See alto multigraded classroom)

only child in a grade, 41, 73, 75
opening exercises (tee beginning the school

day)
opportunity, educational. 4, 53, 59
organization (see classroom organization;

daily schedule)
"Our School Went Home," 132
outdoor education, 9.10

Parallel units (tee units)
parent conferences, 38.39, 132, 133, 153
parents, 3, 11.12, 22, 28, 31, 36, 37, 47,

60, 67, 75, 77, 86, 97, 98, 102, 107,
108, 111, 113, 117, 129.142, 146,

147, 165
classroom visits of, 129.132, 133, 138
participation of, 3, 22, 38, 47, 104, 107,

121, 129.142, 148, 158, 166
(See alto teachers and parents, shared
responsibilities of)

parentteacher organizations, 97, 107, 133,
137-141

permissive classroom, 84, 93.95

personal life (tee teachers, personal life of)
personality development, 7
Phi Delta Kappan, 2, 52
phonics, 23, 73

(See alto word recognition)
physical activity, 16, 63, 67
physical education, 64, 121, 141, 155

physical health, 7, 18, 27, 33, 38, 148-
149

and individual differences, 33.34
Pine Mountain, 135.137
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recordings, 9, 108
teacher planning) records, school, 35, 133, 138

play, 8, 13, 16, 32, 46, 67, 68, 69, 70, 87
materials for, 16, 46, 91, 136

recreation, 13, 16, 17, 18, 27,
96.97, 121, 136, 139, 141

68, 69, 89,

playground (see school ground) reference sources, use of, 13, 19, 20, 25,

Powell, Marie, 101
primary-age children, 8, 46, 60.62, 69, 70,

26, 27, 41, 42, 57, 62,
70, 102, 106.107, 108, 151

66, 68, 69,

71, 87
principal, 8, 47, 96, 137, 138, 146, 150,

153, 164
problems of living

as vehicle of learning, 3, 15, 19, 20, 23,
24, 41, 94.95, 106

education's concern with, 8, 9, 13, 16,

19, 29, 94, 135.137, 141, 162
problems, teachers', 2, 4, 51.52, 66.67,

74.75, 115.126, 130
professional growth, need for, 48, 64, 76,

98, 120
professional meetings, 111, 120.123, 124
professional organizations, 117, 125.126
professional reading, 12, 22, 98, 12i
program (see daily schedule; school pro.

gram)
promotion, pupil, 71, 90

(See alto pupil progress)
PTA, 87, 108, 139.141, 155, 156, 166

helping teachers, "belong," 164, 166
public, informing the, 151.152
pupil classification (see grade classification)
pupil progress, 35, 37.38, 44, 45, 73, 74,

118, 133, 152-153
pupil-teacher planning, 19, 26, 35, 43, 45,

46, 57.59, 68, 71, 84, 91.92, 117,
118.119, 122, 148, 158

pupil transportation, 156-158
Pupil Transportation, 157

Radio, 9, 13, 19, 96, 105, 137
Ranchwood School, 115

readiness, 59

reading, 7, 20.22, 25.26, 42, 43, 44, 45,
46, 52, 59, 61, 68, 69, 70, 71, 72, 73,
74, 91, 93, 121

beginning, 21, 22
individual differences and, 38, 39, 123
parent's role in teaching, 22
rural experiences for, 19.23, 110

reading (hart, 21, 22, 23. 88
"Reality of Rural Education, The," 2
recitation, 56

released time, 121, 122, 124
reorganization (see school district reorgani-

zation)
report cards, 37, 96, 133, 153
reporting to parents, 38, 152-153
research (see reference sources)
resource units (tee units)
resources, 2, 3, 74, 101.113

(See also community resources; na-
tural resources)

rest, children's need for, 29, 32, 63, 67, 68,
69

Room Mothers, 141
routines, classroom, 84, 92
rules, children's need for, 92, 94.95
rural community (tee small community)
rural, definition of, 2
Rural Education-A Forward Look, 54
rural environment

relating learning to, 7.29, 101-102, 110
rural home (see home and family living)
rural living

organization of teaching around, 13.20
teachers' need to value, 162-163

Rural Teacher of the Year, 101, 102
Rural Teachers Club, 120

Safety, 18, 27.29, 63, 90, 121, 157, 158,
159

salary planning, 154
salary scheduling, 154
San Diego County, 76

Schools Service Center, 112
Santa Barbara County, 120
Santa Clara County, 89
Shacter, Helen, 134
scheduling, problems of, 96, 107

(See also daily schedule)
school and community, 4, 11, 102, 119,

129.142, 151.152, 159, 170
school and home (fee teachers and parents)
school board, 89, 90, 109, 111, 117, 119,

121.122, 124, 137, 146, 149, 150, 151,

153.155
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school building, 7.8, 89, 90, 116, 138, 139.
140, 118.159

school bus, 56, 63, 95.97, 103, 138, 146,
156, 157.158, 164

School Bus Patrol, 96
school district, 4, 145, 146, 113
school district reorganization, 4, 95, 146
school finance, 4, 155
School ground, 8, 18, 24, 28, 38, 42, 43,

59, 85, 89, 90, 102, 110, 116, 136,
139, 141, 159

school lunch, 28, 39, 41, 67, 69, 117, 138,

141, 116-157
school marks, II, 37
school nurse, 35, 148
School Patrol, 96
school program, 3, 13, 139.141

(See also instructional program)
schoolroom (see classroom)
Schools at Work in 48 States, 22

school trips (see trips)
science, 22, 25.27, 41, 45, 46, 52, 64, 66-

67, 70, 71, 73, 74, 91, 102, 107,
113, 121, 122

Science Research Associates, 135
"seat work," 61, 107-108
security, 83, 85.89, 122.123

(See also stability)
self-confidence, 39.40
self-discipline (see discipline)
self-realization, 48, 54, 63.64, 76.77
sequence in learning, 59, 75.76, 148
service groups (see community resources)
sharing, 41. 58-59, 62.63, 69,

123
91, 106,

Shaw, Genevieve Bowen, 161
single-graded classroom, 40.

106
skills, 3, 7, 12, 23, 25, 35,

42,

42,

68,

43,

73,

59,
64, 67, 68, 69, 101

of learning, 20, 69.70, 73
of participation, 54, 57

"skills" period, 44, 45, 59
slow-developing children, 36, 40, 120
small community, 1-2, 4, 84, 97, 145-146,

151.152, 153, 159. 162
children's role in, 11, 17-19, 101, 148
teacher in, 98, 141.142, 161.170

small school, 1, 4, 51-53, 55.56, 75, 76,
133, 149, 155
(See also one-teacher school)
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social development, 3, 7, 10.11, 14, 43, 62,
86, 95, 135, 138, 156

social studies, 22, 25.27, 41, 43, 45, 57,
61.62, 68.69, 70, 71, 73, 74.75, 76,
102, 104, 107, 109, 120, 121

sociograms, 88.89
sociological community, 1, 4

Sociology of Education, 89
soil conservation (see conservation of na

tura! resources)
Sources o/ Free and Inexpensive Educational

Materials, 104
"special subjects," 64.67
specialized services, 123, 147, 149
spelling, 7, 20, 21, 22.23, 42, 52, 61, 68,

69, 70, 71, 86
stability, need for, 83, 91.92
standards, 35, 36
state education association, 125
state education department, 12, 76, 90, 112,

125
Stock, Earl, 58, 64
Strain, Frances Bruce, 135
Strang, Ruth, 24
Stuart, Jesse, 24
study, learning to, 62, 73
subject matter, 12, 13, 25, 66, 74, 106
subjects, 59, 71, 74
substitute teacher, 124
summer school, 12, 47, 52, 93, 121
superintendent, 145, 146, 149, 150, 153
supervisor (see instructional supervisor)
Sylvan School, 85

Talk shop," need to, 115.126
"talking time," 86
teacher, administrative role of, 145-159

informing the public, 151.153
operating the school, 148.150, 151-159
school board cooperation, 153.155
school bus use, 116.158

teacher-administrator, 145.159
teacher education, 112, 120, 162

(See also college; summer school; uni-
versity; workshop)

teacher guidance, children's need for, 47,
53, 54, 57, 59, 61, 93.95

teacher load, 8, 102, 131, 138, 139
teacher planning, 36, 60, 71, 74.75, 123,

136, 138, 142, 148, 153, 157.158, 161
teacher-principal, 8, 124, 146
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teacherpupil planning free pupilteacket
planning)

teacher qualifications, 7, 98, 154
(See also certification)

teacherage, 164
teachers and parents, shared responsibilities

of, 14, 28, 32, 37.39, 53.54, 56, 77,
129, 137, 142

teachers college (lee college)
teachers, personal life of, 4, 160.170
"Teaching Exan.ple, The," 24
teaching in the stria'', community, 1.4, 169

170
teaching, nature of, 56, 76, 101, 102
teaching units (see units)
teen-agers (see adolescents)
Teen Day:, 135
television, 19, 96, 137, 169
testing (see evaluation)
tests and measurements, 35, 47, 148
textbooks, 22, 44, 66, 71, 87, 105.109, 139

selection, 110.112, 112.113
use, 20, 73.75, 102, 105.107, 110, 111

Theman, Viola, 67
This Country Life, 10
Thread That Runs So True, The, 24
Three R's (see skills)
time, school, 36, 51.77

"a bugbear," 36
children's use of, 46, 56.64, 68, 77
teacher's use of, 46, 51, 52.53, 54.55,

56.67, 68, 70.72, 77, 124, 146
Tolliver, Ruth, ,30, 131.132
transported pupils, 56.57, 95.97, 156, 157

158
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trips, 11, 68.69, 103, 152, 157158
trustees (ire school board)
Turner, Marie R., 129

Unit of work (ref units)
units, 42, 66, 70, 74, 76, 78.81, 103, 106,

107, 113, 120, 121, 125
university, 47, 112, 162
"unsupervised work period," 61

(See oho independent work)
urban life, 3, 7, 18, 56, 84, 98, 169
thing Free Material: in she Classroom, 150

Valley Community Club, 89, 90
visiting days, 111.112
visual aids (lee audio-visual media)
vocabulary, 21, 23, 73
vocational education, 135, 149

Weekly readers (lee newssheets,
children's)

weekly schedule, 64, 67, 68
Wetzel Grid, 35
What Research Say: to the Teacher, 62
what to teach (see curriculum, subject mat.

ter)
When Teacher: Face Themselves, 89
word recognition, 21
workbooks, 72
work cent rs, 46, 91
workshop, 52, 113, 121, 163
world events and relationships, 13, 18, 19

20, 25, 98
writing (see handwriting)
Wyoming, 113

Your Child: His Family and Friend:, 135


